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Introduction 

 

The modern university has evolved significantly, transcending its traditional roles 

of teaching and research. In the 21st century, these institutions are recognized as powerful 

economic engines, serving as crucial catalysts for innovation, human capital development, and 

regional growth. This transformation is reflected in the concept of universities as key drivers of 

the knowledge economy, creating a skilled workforce and fostering entrepreneurialism. 

The economic impact of higher education is a well-documented phenomenon, with universities 

substantially contributing to gross domestic product through direct expenditures, job creation, and 

the commercialization of intellectual property. However, this established paradigm 

is fundamentally challenged when universities are thrust into conditions of extreme turbulence, 

such as those caused by armed conflict, which force their relocation and disrupt their core 

functions. 

The full-scale invasion of Ukraine in 2022 presented a compelling and unprecedented case 

study of universities as economic actors in a turbulent environment. The displacement of dozens 

of higher education institutions (HEIs) from frontline territories – a phenomenon that built upon 

the initial relocations in 2014 – created a unique context for academic inquiry. These “displaced 

universities” faced existential threats, yet many managed to adapt and continue operating.                     

This monograph argues that their survival and continued function as economic agents were not 

accidental but the result of deliberate and innovative management strategies. The central purpose 

of this work is to analyze these strategies, identify the factors that contribute to their effectiveness, 

and understand how they allow displaced universities to maintain operational continuity and 

contribute to the economic resilience of their host territories. 

This study aims to respond to a critical question: What specific management strategies                

do displaced universities employ to navigate a crisis, preserve their institutional integrity, and 

continue to serve as economic and social actors? By examining the Ukrainian experience, this 

monograph provides a new lens through which to view higher education institutions not as passive 

victims of conflict but as active, adaptive, and entrepreneurial agents of change. The insights 

gained from this analysis hold significant value for higher education management, policy-making, 

and post-conflict recovery planning on a global scale.  

To achieve this, the monograph is structured into three main chapters. 

Chapter 1, “The University as an Economic Agent in a Turbulent Environment”, 

establishes the theoretical and conceptual foundation of the study. First of all, it explores 

the multifaceted economic roles of universities in a stable environment, from knowledge creation 
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and innovation to human capital development and direct economic impact. Secondly, it introduces 

the concept of “turbulent environments”, examining how external shocks such as armed conflicts 

fundamentally alter the operational context for universities. The chapter analyzes the unique 

challenges faced by HEIs in these conditions, setting the stage for the specific case of Ukrainian 

displaced universities. 

Chapter 2, “The Role of Relocated Universities in the Development of Host Communities 

and Interaction with Business: Ukrainian Experience”, examines the external impact of displaced 

universities. It analyzes their contribution to the economic and social recovery of their host 

communities and the nation. This section explores how these institutions, by relocating their 

students, faculty, and administrative functions, can stabilize regional economies, create new job 

opportunities, and serve as hubs for social cohesion and post-war reconstruction. It also examines 

their crucial interactions with local businesses, highlighting how they can foster a dynamic 

environment for development. 

Chapter 3 “Strategic Rationale for Wartime Adaptation of Displaced Universities”.                           

This is the core of the monograph, where the practical application of management principles                            

in a crisis is analyzed. This chapter looks at the specific management strategies employed                        

by Ukrainian universities forced to relocate from frontline territories. It examines how they 

adapted their organizational structures, financial management, and anti-crisis planning. 

Furthermore, it explores the critical importance of resource mobilization, the maintenance                        

of academic standards under duress, and the role of international collaboration and donor support. 

It provides an in-depth look at how these institutions preserved their human capital and intellectual 

assets while ensuring the continuity of their educational and research activities. 

Despite its comprehensive nature, this monograph is constrained by several research 

limitations. Firstly, the study is based on a qualitative analysis of existing literature and public 

data, rather than primary empirical research. This means it does not incorporate direct interviews 

with university leadership or a detailed quantitative analysis of financial statements. While this 

approach provides a robust conceptual overview, it may not capture the granular, on-the-ground 

experiences of every individual institution. Secondly, the research focuses on the Ukrainian 

context, which, while highly relevant and instructive, is shaped by a unique geopolitical, social, 

and institutional framework. While the findings offer broad insights, they may not be directly 

transferable to other countries without careful consideration of their specific circumstances.  

Finally, the study does not delve into the specific details of curriculum reform or the pedagogical 

strategies employed by displaced universities to adapt to online and hybrid learning models. While 

these are critical to the institutions' survival, their in-depth analysis falls beyond the economic and 

managerial focus of this monograph.  
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Chapter 1 

THE UNIVERSITY AS AN ECONOMIC AGENT  

IN THE TURBULENT ENVIRONMENT 

 

 

1.1. The Economic and Social Impact of Higher Education on Society 

 

Higher education institutions (universities) have significantly contributed to the long-term 

social and economic development of their surrounding regions1. In the context of the knowledge 

economy, universities hold great potential to enhance the economic and social well-being of their 

respective cities. In fact, beyond their traditional roles of teaching and research, the transfer of 

knowledge to the broader economy has been recognized as their “third mission”2. Therefore, it is 

appropriate to regard universities as economic agents. Universities act as significant economic 

agents by driving economic growth, innovation, and regional development through multiple roles: 

• Knowledge and innovation hubs. Universities produce new knowledge and facilitate its 

diffusion, driving productivity gains and innovation. They generate world-class research that leads 

to technology transfer, patents, and creates new start-ups. Engagement between universities and 

businesses increases firm productivity and regional economic performance3. 

• Human capital development. By educating and producing highly skilled graduates, 

universities enhance the skills and capabilities of the labour force, which is critical for a knowledge 

economy and sustained economic growth. Graduates of universities tend to have higher 

employment rates and entrepreneurship potential4. 

• Large economic footprint. Universities are major employers and contributors to local 

and national economies. For example, a group of French universities collectively contributes 

billions in gross value added and supports hundreds of thousands of jobs. Their operational 

expenditures generate significant multiplier effects5. 

                                                             
1 McCann, L., Hutchison, N., & Adair, A. (2023). The role of UK universities as economic drivers in a localisation 

agenda: A case study of City Deals. Land Use Policy, 134, 106938. 
2 Carl, J., & Menter, M. (2021). The social impact of universities: assessing the effects of the three university missions 

on social engagement. Studies in Higher Education, 46 (5), 965-976. 
3 Udice Universities (2021, February). Economic Contribution of Udice Universities. A final report to Udice.  
4 AGB (2019, June 6). Higher Education Contributes to a Strong Economy. 
5 Bagchi-Sen, S., & Smith, H. L. (2012). The Role of the University as an Agent of Regional Economic Development. 

Geography Compass. 6 (7), 439-453;  
Gašperová, L., Možuchová, L., & Rostášová, M. (2018). Economic impact and multiplier effect of university                    

on economic development of the host region. Proceedings of ICERI2017 Conference 16th-18th November 2017, 

Seville, Spain, 8487-8496. 
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• Regional economic agents. Besides national impact, universities play vital roles                     

in regional economic ecosystems by attracting investment, supporting industry clusters, and 

catalysing innovation in local businesses6. Strategic collaborations and academic recognition 

further enhance their influence both regionally and internationally7. 

Contemporary scholars distinguish four generations of universities based on the roles and 

significance these institutions have held within society. J. G. Wissema identified three distinct 

generations of universities8, while K. Pawlowski introduced the concept of fourth-generation 

universities into academic discourse9 (Тable 1.1).  

 

Table 1.1. Characteristics of four university generations 

Aspect First-

generation 

universities 

Second-

generation 

universities 

Third-generation 

universities 

Fourth-generation 

universities 

Goal Education  Education and 

research  

Education, 

research, and 

utilization              

of knowledge  

Education, research, 

R+D+I, utilization            

of knowledge, and 

proactive economic 

development 

Role  Protection of 

truth  

The cognition 

of nature  

Creation of added 

value  

Local economic 

accelerator, strategy 

determination  

Output  Professionals  Professionals 

and scientists 

Professionals, 

scientists, and 

entrepreneurs  

Professionals, scientists, 

entrepreneurs, and            a 

competitive local economy  

Language  Latin  National  English  Multilingual (national 

language and English)  

Management  Chancellor Part-time 

scientists  

Professional 

management 

Professional management 

and local experts 

Economic 

value              

of the 

university 

Supply                  

of trained 

professionals 

to society 

Creation of new 

knowledge and 

intellectual 

capital 

Commercialization 

of research, 

technology transfer, 

and entrepreneurship 

Strategic partner and 

accelerator for local and 

national economic 

development 

Source: supplemented by the author based on 10 

  

                                                             
6 Steenhuis, H.-J., & Gray, D. O. (2006). The university as the engine of growth: an analysis of how universities can 

contribute to the economy. Int. J. Technology Transfer and Commercialisation, 5 (4), 421-431. 
7 Aranguren, M. J., Guibert, J. M., Valdaliso, J. M., & Wilson, J. R. (2016). Academic Institutions as Change Agents 

for Territorial Development. Industry and Higher Education, 30 (1), 27-40. 
8 Wissema, J. G. (2009). Towards the third generation university. Managing the university in transition. Edward Elgar, 

Cheltenham;  

Anton, S. G., & Onofrei, M (2016). Public Policies to Support Entrepreneurship and SMEs. Empirical Evidences 

from Romania. Transylvanian Review of Administrative Sciences, 47, 5-19. 
9 Pawlowski, K. (2009). The “fourth generation university” as a creator of the local and regional development. Higher 

Education in Europe, 1, 51-64. 
10 Kotosz, B., Gaunard-Anderson, M., Lukovics, M. (2015). The local economic impact of universities: 

an international comparative analysis. Proceedings of the Fourth International Conference in Researching Economic 

Development and Entrepreneurship in Transitional Economies, 598-610. 
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The economic values for each generation of university are cumulative. 

First-generation universities primarily contribute by supplying trained professionals                   

to society. This is a foundational yet largely indirect economic contribution. By educating and 

certifying individuals, the university provides the skilled workforce necessary to sustain industrial 

operations and support economic systems. This value is essential but does not yet involve                      

the university in direct economic development or innovation. 

Second-generation universities expand their economic value to include the creation of new 

knowledge and intellectual capital, in addition to training professionals. In this model,                              

the university not only educates but also conducts fundamental research. Although this research     

is not immediately commercialized, it forms the basis for future innovations and technological 

advancements. The economic contribution remains mostly indirect but now includes the critical 

component of knowledge generation. 

Third-generation universities build upon the first two stages, creating a more direct 

economic impact through research commercialization, technology transfer, and entrepreneurship. 

They actively seek to turn their research into marketable products and services, generate patents, 

license technologies, and foster a culture of entrepreneurship – often leading to the creation                     

of spin-off companies. This is a proactive step toward economic growth, integrating university 

knowledge with the market. 

Fourth-generation universities encompass all previous roles – training professionals, 

creating knowledge, and commercializing research but elevate their economic value to become 

strategic partners and accelerators for local and national economic development. These universities 

are deeply integrated with their regional and national ecosystems, collaborating proactively with 

businesses and government to set economic strategies, address community challenges, and drive 

innovation clusters. Their economic value is no longer merely a byproduct of other activities;                  

it becomes a central, intentional, and systemic function of the institution. 

Higher education is highly valued worldwide for its contributions to economic and social 

development11. The existence of universities in the city (region) can have two kinds of effects.                   

On the one hand, these are the short-term impacts arising from expenditures associated with                 

the university's presence (including institutional, staff, student, and visitor spending). On the other 

hand, the existence of a university also generates long-term effects, which include revenues 

associated with the growth of human capital (wage increases), the development and growth                   

of companies, and economic development at the city, regional, and national levels12. 

                                                             
11 Сотула, О. (2018). Роль університетів у стимулюванні регіонального розвитку. Сталий розвиток економіки, 
3 (40), 31-36. 
12 Nestorenko, T., & Shcherba, O. (2016). Economic and social impact of higher education on society. Technology 

and art. Research and topicalities, 7, 115-122. 
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The modernization of higher education in Ukraine requires overcoming several obstacles. 

The most relevant are the discrepancy structure of specialist training needs, the real economy, 

lowering the quality of education, corruption in higher education, isolation from research, and     

the slow pace of integration into European and global intellectual space. Experts also pointed out 

a significant expansion of higher education that took place in Ukraine since the mid-1990s, 

referring to an increase in the number of higher education institutions and the rapid rise in the total 

number of students and graduates. With the significant growth of higher education came several 

problems, such as the destruction of the system of vocational education, a shortage of skilled 

workers, the inability of many graduates to find jobs in their field, inflation of educational and 

professional standards, excessive load on teachers, inadequate funding of universities, a rise                   

in corruption within higher education, and others. 

In an increasingly globalized and knowledge-based economy, every country requires                   

a highly skilled workforce to compete in terms of productivity, quality, and innovation, and higher 

(tertiary) education is the most important factor in maintaining the conditions for both economic 

and social development. 

According to the European Commission, universities are essential drivers of Europe's 

economic resilience, innovation, and long-term prosperity13. Positioned at the intersection                     

of education, research, innovation, and societal development, universities play a central role                    

in fostering inclusive economic growth, sustainable development, and social cohesion across                 

the European Union. In the aftermath of the COVID-19 crisis, universities have been identified               

as key institutions for supporting Europe's recovery and accelerating the transition to a green and 

digital economy. 

The Europe 2020 Strategy also recognized that higher education contributes to social and 

economic development through the implementation of four key tasks: 

- development of human capital (primarily through education and training); 

- building knowledge bases (primarily based on research and development                                   

of knowledge); 

- dissemination and use of knowledge (primarily due to the interaction with the user's 

knowledge); 

- knowledge support (primarily through knowledge between generations of storage and 

transfer)14. 

                                                             
13 European Commission (2022). Communication from the commission on a European strategy for universities. 
14 OECD (2008). Tertiary Education for the Knowledge Society: OECD Thematic Review. Paris: Organisation             

for Economic Co-operation and Development. 
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Various studies indicate a significant relationship between higher education and economic 

development (in particular, economic growth). Panagiotis Pegkas examined the connection 

between educational levels and economic growth and estimated the potential impact                                  

of the different educational levels on economic growth in Greece over the period 1960-200915. 

The results of the empirical analysis reveal that there is a short-run causality running from higher 

education to economic growth and that in the long run the elasticity of Greece's GDP to higher 

education is 0.52. 

Universities contribute directly to the economy by equipping individuals with high-level 

skills, promoting lifelong learning, and preparing a workforce that is adaptable, innovative, and 

competitive in global markets. By fostering talent development and knowledge transfer, 

universities help reduce skills mismatches and labor shortages, which are critical challenges                

for European competitiveness. The Commission has set a target that at least 45% of Europeans 

aged 25-34 will hold a higher education qualification by 2030, recognizing the strong correlation 

between tertiary education and employability, productivity, and income growth. 

A considerable portion of the research indicates that the level of education in the population 

has a significant impact on economic development. The contribution of higher education                         

to economic development can be measured using the production function, or a simple regression 

equation. Studies that have used variables such as the gross enrolment ratio and the level of higher 

educational attainment have shown that both have a positive effect on GDP per capita16. 

The higher education sector in the United Kingdom is one of the largest service sectors             

of its economy. UK higher education and research make a total net contribution of £265 billion            

to the economy (data from 2023)17. Between 2011-2012, UK universities generated £73 billion                   

in output – a 24% increase from £59 billion in 200918. This share of the country's output was 

generated through both direct and multiplier effects. Thus, higher education contributed                        

2.8% of UK GDP in 2011 (up from 2.3% in 2007-2008) and generated 757,268 full-time-

equivalent (FTE) jobs throughout the economy19. More than half of the revenues received by UK 

universities were from private sources.  

This means that for every £1 of public funding invested in the UK's universities,                           

an impressive £14 is generated in economic return20. This demonstrates the substantial value that 

                                                             
15 Pegkas, P. (2014). The link between educational levels and economic growth: A neoclassical approach for the case 

of Greece. International Journal of Applied Economics, 11 (2), 38-54. 
16 Pillay, P. (2011). Higher Education and Economic Development. Literature review. Centre for Higher Education 

Transformation (CHET), 72. 
17 Universities UK (2024). Impact of universities: in numbers (2023).  
18 Universities UK (2016). The economic role of UK universities. The funding environment for universities 2015.  
19 Ibid. 
20 Cranfield University (2024, September 9). Powering growth: new report shows UK higher education economic 

impact. 
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higher education institutions contribute to the national economy. Through activities such                         

as research and innovation, job creation, student and staff spending, and the development                         

of a highly skilled workforce, universities serve as powerful economic engines. Their impact 

extends far beyond the academic sphere, driving growth, supporting local communities, and 

strengthening the country's global competitiveness. Growth accounting analysis indicated that 

graduate skills accumulation contributed to approximately 20% of the GDP growth in the UK   

from 1982 to 200521. This approach limits the estimated impact to the productivity enhancement 

directly accrued to graduates and misses any externalities to HE, which may raise the productivity                        

of the rest of the economy. The authors indicated that a 1% increase in the share of the workforce 

with a university degree raises the level of long-run productivity by 0.2-0.5%. The long-run 

adjustment is gradual, with between 5 to 15% of the correction absorbed per annum. In the UK, 

the share of the workforce with a university degree increased by 57% between 1994 and 2005; 

estimates suggest this raised UK long-run productivity by 11-28%. It means that at least one-third 

of the 34% increase in labour productivity between 1994 and 2005 can be attributed                                      

to the accumulation of graduate skills in the labour force. 

Academic institutions can play the role of economic agents, particularly in urban 

environments. For example, the case of the Katowice School of Technology (Poland) demonstrates 

a measurable economic impact on the city of Katowice. In 2017 alone, the direct financial 

contribution of the university’s students to the local economy was estimated at €4.8 million. 

Notably, most of this expenditure derived from student income originating outside the Katowice 

area, indicating the institution's capacity to attract external financial flows into the city22. 

E. Lee argues that Japanese and South Korean higher education had a positive impact                 

on economic growth and reveals a bidirectional relationship between higher education 

development and economic growth during the industrialization of both countries23. The public 

sector in Japanese higher education contributed to its economic growth. Considering the four major 

groups in Japan, the science majors had a positive impact on the GDP value added in both 

the industry and service sectors. On the other hand, in South Korea, the science majors had 

the least effect on economic growth among all four major groups. In South Korea, the social 

science major group contributed to the economic growth by influencing the growth of their 

industrial and service GDP. 

                                                             
21 Holland, D., Liadze, I., Rienzo, C., & Wilkinson, D. (2013). The relationship between graduates and economic 

growth across countries. BIS Research Paper, 110. 
22 Ostenda, A., Nestorenko, T., & Prokopenko, A. (2018). Higher Education as an Opportunity for the Development 

of City's Economy: A Case Study. Economic, Political and Legal Issues of International Relations 2018. Volume            
of Scientific Papers. Vydavateľstvo EKONÓM, 344-355. 
23 Lee, E. K. (2012). Higher Education Expansion and Economic Growth in Japan and South Korea. University               

of Pittsburgh. 



15 
 

In Ukraine in 2014, total expenditure on higher education amounted to 2.9% of GDP and 

1.8% of public expenditures. Ukrainian university funding consists mainly of state budget 

allocations (69%) and student fees (31%)24. In the UK, the share of funding from the state budget 

is 49%, from private sources 31%, and from international sources 20%25. In British universities, 

revenues from the state budget and tuition fees account for only 65% of total funding.                              

The remainder comes from grants for research (16%), other revenues from different                         

services (18%), and contributions to the endowment fund (1%)26. 

The education level of workers affects their earnings (Table 1.2). For all OECD countries, 

a higher level of education means higher wages for workers.  

The average for the EU25 in 2021 shows a clear connection between a person's level                     

of education and their relative earnings. Workers with an education level below upper secondary 

earned 84% of what those with an upper secondary education earned. The income for employees 

with postsecondary non-tertiary education was slightly higher, at 109%. Those with a short-cycle 

tertiary education saw their earnings rise to 125% of those with upper secondary education. 

Individuals with a bachelor’s or equivalent degree earned 135% of the baseline income, while 

those with a master's or doctoral degree had the highest earnings, at 171% relative                                         

to the benchmark. 

Although in EU countries the level of workers’ education matters less on average than                 

in OECD countries, the average wage premium for workers with a university degree exceeds                 

50% compared to those without such a degree. Developing countries are characterized by the most 

significant impact of higher education on workers and, as a result, on the economies of these 

countries. Chile is a notable example of this phenomenon. A worker with an education level below 

upper secondary earns four times less than a worker with a university diploma.  

Therefore, workers with higher education, by earning higher incomes, make a greater 

contribution to the GDP, thereby contributing to economic development. It means that                                 

a well-educated workforce is vital to a nation's future economic growth. 

Achieving a new quality of education is due to the need for focused training                                      

of the intellectual and creative elite of society. Education cannot be without adequate quality 

educational content. Thus, high schools have to offer content that would meet the needs                             

of a knowledge-based society and economy. This new definition of education can ensure                         

the realization of the mission of Ukrainian education in the continuous innovative development. 

For millennia, during a single generation, living conditions and work requirements remained 

                                                             
24 Янковська, О., & Зінченко, А. (укл.) (2015). Роль університетів в економічному розвитку міст, регіонів, 
країни. Звіт III Національного форуму “Бізнес і університети”. 
25 Ibid. 
26 Ibid. 
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virtually unchanged in relation to the level of knowledge, skills, ethical standards, and professional 

demands. In the last hundred years, the required knowledge and skills within a generation have 

changed radically several times27. 

 

Table 1.2. Relative earnings of workers compared to those with upper secondary attainment, 

by educational attainment and age group (2021)  

Adults with income from employment (full-time full-year workers); upper secondary attainment 

for each age group = 100 

Source: OECD (2023). Education at a Glance 202328. 

n/a – data is not available 

                                                             
27 Пакулін, С. Л. (2013). Модернізація й підвищення ефективності вищої освіти України. Проблеми економіки, 

1, 310-315. 
28 OECD (2023). Education at a Glance 2023. OECD Indicators. 

 

Country 

25-64 year olds 

Below 

upper 

Postsecondary 

non-tertiary 

Short-cycle 

tertiary 

Bachelor's or 

equivalent 

Master's, doctoral 

or equivalent 

Total 

Australia 89 99 106 127 148 127 

Austria 77 114 127 104 171 144 

Belgium 86 112 n/a 127 158 142 
Canada 79 113 112 141 161 134 

Chile 71 n/a 138 279 457 241 
Colombia 71 n/a n/a n/a n/a 237 

Costa Rica 77 n/a 138 210 33 9 212 

Czech Republic 67 n/a 117 131 167 159 
Denmark 90 124 110 113 144 124 

Estonia 92 93 89 132 148 135 
Finland 100 116 122 122 163 139 

France 89 n/a 129 151 189 157 

Germany 72 113 132 152 184 158 
Greece 81 102 162 132 170 138 

Hungary 76 123 128 156 216 179 
Ireland 84 96 123 147 184 156 

Israel 75 n/a 117 157 206 164 

Italy 80 n/a n/a 102 148 138 
Korea 82 n/a 111 135 177 132 

Latvia 82 82 157 156 170 163 
Lithuania 92 106 n/a 167 193 180 

Luxembourg 84 100 134 140 158 151 

Mexico 80 n/a 117 153 308 158 
Netherlands 86 105 131 132 177 149 

New Zealand 92 102 115 125 150 128 
Norway 85 99 119 107 134 119 

Poland 86 101 n/a 140 162 157 

Portugal 83 113 106 n/a n/a 171 
Slovak Republic 82 n/a 122 126 156 153 

Slovenia 84 n/a 131 142 183 163 
Spain 80 110 112 146 185 155 

Sweden 86 116 108 116 145 126 

Switzerland 80 n/a n/a 130 162 145 
Türkiye 77 n/a n/a n/a n/a 153 

United Kingdom 73 n/a 122 139 160 143 
United States 78 n/a 110 169 221 173 

OECD average 82 n/a 122 143 188 156 

EU25 average 84 109 125 135 171 152 
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Clarification of the criteria and performance indicators of educational activity allows one 

to examine the measures and areas utilized and whether they have an impact in terms of economic 

and social efficiency. Data on costs, taken into isolation, do not make sense. Certain high-cost 

activities can be highly effective, while low-cost activities may be inefficient. For example, 

to improve efficiency, wage costs may increase the workload of teachers. 

Low salaries for teachers, combined with increasing workloads, inevitably lead to reduced 

productivity. If the result is measured by the number of graduates produced for the same cost, 

efficiency appears high. However, the quality of education is unquestionably lower. Determining 

the extent of this deterioration is difficult as it requires a whole range of indicators. The main 

problem is that the decrease in the quality of education may not occur soon enough, but in the long 

run, and may exhibit various symptoms such as problems with employment, performance                          

of professional activities, and many others. 

In order to improve this situation, teaching staff must improve the efficiency of educational 

activities; however, compensation for higher qualifications must be adequate. If the wage                           

is insufficient or excessive, qualified teachers will not be rewarded according to their productivity. 

Inadequate wages could discourage individuals from choosing the teaching profession. Thus,                  

it may become less attractive and reduce the use of teachers’ personal and professional potential. 

Improving the socio-economic efficiency (both internal and external) of educational 

activities, and hence the efficiency of potential, is possible through better organization and 

management of the education system and its financing. The functional role of education                             

in sustainable social development is determined not so much by its existing resource potential               

as by the socio-economic conditions that enable its active and effective use and implementation. 

This, in turn, requires constant improvement of internal management mechanisms within 

education, as well as the strengthening of external relations between the education sector and its 

environment. To this end, the organization of educational opportunities with greater efficiency               

is pursued through the following areas: expanding opportunities to attract different groups and 

populations to education; creating new forms of educational activities and management (regarding 

ownership, legal status, etc.); diversifying traditional educational institutions; and enhancing               

the functional flexibility of schools. 

The system of education management at both macro- and micro-levels is undergoing 

changes aimed at increasing the socio-economic efficiency of activities in this area: 

- increasing the autonomy of educational institutions (especially higher education 

institutions) and strengthening their responsibility for the outcomes of their activities; 

- change management: a shift from direct administrative control towards more flexible 

and stimulating management practices; 
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- increased public involvement in education management and strengthening 

governmental authority in education29. 

The objective need for increased public spending on education is confronted with limited 

state financial resources, which is typical for many countries and not only limited to Ukraine.              

The need to improve the financing of education can be achieved by implementing the following 

changes: 

- diversification of funding for education, involving private sources, introduction                       

of mixed forms of tuition; 

- modernization of education funding – a flexible financial management education and 

change of state funding toward not only the direct allocation of funds based on standards, and                 

the implementation of incentive forms of financing. 

Thus, the significance of higher education for economic development and social well-being 

is obvious. The performance and quality of higher education have become indicators of a country's 

capacity to foster its future economic progress. Many countries consider higher education                          

as an essential element for social mobility and inclusion. Higher education leads to higher 

aggregate productivity (and hence higher gross domestic product) by virtue of increasing                       

the available stock of educated individuals. There is plenty of substantial evidence that education 

raises earnings. Furthermore, higher education helps spur the rate of technological growth toward 

the production possibility frontier, which represents the maximum possible production level                     

for a given country. Universities serve as catalysts and agents of economic transformation by 

combining research, teaching, and community engagement to build human capital, stimulate 

innovation, and sustain economic development at multiple scales. 

A university not only makes a direct contribution to the economy through the spending and 

jobs supported by its academic, administrative, research, and health care activities, but also 

generates a “ripple effect” that leads to an even larger impact in the economy because of demand 

on suppliers of goods and services as well as employee spending. 

Thus, higher education in the modern world functions not only as an instrument for shaping 

the intellectual and cultural potential of society, but also as one of the key factors driving its socio-

economic development. Understanding the scope and multidimensional nature of this impact 

provides a foundation for further analysis of the changes that are occurring within the higher 

education system under the influence of global and national trends. The transformational 

processes, as well as their manifestations in the Ukrainian educational services market,                         

are examined in the following subsection. 

                                                             
29 Падалка, О. С., Каленюк, І. С. (2012). Економіка освіти та управління: посібник. Педагогічна думка. 
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1.2. Trends in the Development of Higher Education and the Formation of 

the Educational Services Market in Ukraine 

 

In recent years, the development of education systems has been characterized                                

by the harmonization of educational models at the international level. This trend stems from                      

the desire of countries with decentralized or market-oriented education systems to define and 

systematize at the national level the diversity of types of vocational educational programs, 

qualifications, and certificates awarded upon completion of learning outcomes. 

Contemporary trends in higher education exhibit a dynamic nature of change and 

adaptation, responding, on the one hand, to the demands of socio-economic processes, and,                     

on the other, to shifts caused by extraordinary circumstances. 

In the context of these transformations, the investigation of the essence of educational 

services as a key element of the modern higher education market gains particular relevance. 

Understanding educational services not merely as a process of knowledge transmission but also                   

as an economic category subject to market mechanisms is essential for an adequate analysis                    

of current trends and the development of effective educational policies. This necessity underlines 

the importance of clearly defining the content, characteristics, and specifics of educational services 

within the Ukrainian higher education system. 

At the legislative level, educational services are recognized as a distinct type of service 

defined as “a set of actions by an educational activity provider established by law, an educational 

program, and / or a contract, which have a determined value and are aimed at achieving                         

the expected learning outcomes by the education seeker”30. 

It is noteworthy that the Law of Ukraine “On Higher Education” lacks a definition                          

of services within the higher education sector31. When considering factors that influence 

educational services and services related to scientific research outputs in the context                                   

of the information economy and the knowledge economy, the question arises as to how 

mechanisms for meeting the demand for these types of services within universities will                             

be practically implemented. 

A distinctive feature of educational services is the influence of state regulation on demand 

through the mechanism of state orders. Thus, by creating a particular market situation, the state 

acts as one of the instruments for stimulating or limiting demand for various specialties.                           

                                                             
30 Закон України (2017). Про освіту. 05. 09. 2017 р., № 2145-VIII. 
31 Закон України (2014). Про вищу освіту. Відомості Верховної Ради, 2014, № 37-38, ст. 2004. 
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At the same time, the total number of educational services that can be provided under licensed 

capacity may be significantly larger and regulated solely by market factors. The situation                           

in the educational services market creates a precedent in the methodology of pricing within this 

type of market, affecting both the evaluation of educators’ remuneration and the cost of the service 

to consumers. 

Another distinctive feature is that the quality-of-service provision is regulated                                 

by established quality standards, including those applicable to the educational services market. 

The university, as a component of the educational services market, has a unique scientific 

component. The outcomes of this component are integrated into the teaching process. For this 

reason, university education incorporates specialized programs corresponding to different stages 

and qualifications within higher education, while ensuring compliance with generally accepted 

quality norms reflected in the standards of specific academic disciplines. 

In this context, the uniqueness of educational services in the higher education system 

becomes evident. This characteristic is fundamental to higher education services distinguishing 

them from other types of educational services, such as vocational training or consulting. 

The formation of higher education services is influenced not only by the capabilities                 

of the university but also by the consumers of these services – the elective components                             

of educational programs are directly selected by students during the process of consuming                       

the service. 

Another specific feature of educational services in the higher education system is their 

orientation toward a target market and individualized interaction with consumers during                        

the promotion and demand stimulation stages. However, the delivery phase may involve both 

individual work and large-group formats. Thus, the mechanisms applied are not strictly divided 

between the B2C and B2B segments32. 

Consequently, the structure of an educational service includes the following elements that 

fundamentally differentiate it from other types of services (see Fig. 1.1). 

Another distinctive characteristic of the educational services sector is that many higher 

education institutions (HEIs) are state-owned. State ownership of educational services 

significantly influences their cost, which is determined by non-market factors. The cost structure 

of services provided by public HEIs primarily reflects the expenses incurred. 

 

                                                             
32 Гура, В., Несторенко, Т., & Макаренко Т. (2022). Дослідження категорії «освітня послуга»: 

міждициплінарний підхід. Наукові записки Бердянського державного педагогічного університету. Серія: 

Педагогічні науки, 2, 91-104. 
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Fig. 1.1. Components and distinctive features of educational services 

Source: developed by the author 

 

At the same time, public higher education institutions compete with one another in terms 

of the quality of educational services and the diversity of program offerings. Another competitive 

dimension in the educational services sector comes from specialized agencies and consulting firms 

offering educational services. 

The components of an educational service are further shaped by the specific nature                       

of the service, particularly the field in which it is delivered. For instance, the provision of services 

in higher music education aims to develop students’ (as consumers of the educational service) 

ability to demonstrate a high level of performance mastery, apply professional knowledge and 

skills in creative activities, exhibit fundamental business communication skills, and engage                     

in editorial, managerial, lecturing, arranging, and sound engineering activities within the realm              

of musical arts. 

The targeted impact on the educational services market is directed at the service consumer 

and generally aligns with the B2C market. However, the service itself may be delivered to groups 

of learners or meet market demand through broader institutional offerings. This associates higher 

education services with consulting and commercially oriented counterparts. Unlike traditional 

higher education services provided by HEIs, consulting and commercial educational offerings 

(such as courses, training, and webinars) address tactical tasks tailored to specific requests. 

Composition of the characteristic features of an educational service 
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Conversely, educational services offered by HEIs produce long-term effects and address strategic 

economic needs by supplying specialists to sectors. 

By fulfilling the demand for specialists, higher education services contribute                               

to the continuation of the educational service life cycle, as they depend on technological 

developments and the degree of technological renewal necessary to master during the educational 

process. 

Thus, the diversity of forms and functions of educational services in the contemporary 

market necessitates the adaptation of the traditional higher education system to new demands. 

Deepening the integration of education with economic needs, technological changes, and 

consumer expectations requires not only a rethinking of educational program content but also       

the transformation of the interaction model among educational institutions, students, and the labor 

market. In this context, there is a need to analyse the education system as a dynamic social 

institution capable of responding to global and national challenges. 

As a social institution, the education system evolves in accordance with societal goals and 

needs, as well as advances in technology and science. However, educational program reform also 

occurs amid broader transformational processes associated with European integration. Societal 

transformation is accompanied by the transformation of multiple systems, including education. 

Digital transformations and educational innovations, such as individualized learning 

trajectories, personalized technologies, and massive open online courses, are linked                                    

to the reorientation of students, who transition from passive consumers of educational content                

to active creators of their own learning pathways33. By managing their learning processes, they set 

the pace and goals, and acquire and create necessary resources using online courses, curricula, and 

diverse experiences, including practical ones. These changes are part of what is termed                                 

the educational revolution, associated with the emergence of new institutions, practices, and tools 

conceptually related to lifelong learning34. 

Contemporary developments in educational systems occur against the backdrop                           

of universities’ increasing influence on national economies at macro-, meso-, and micro-levels35. 

Several studies emphasize changes in the education system caused by force majeure 

circumstances. As a result of the COVID-19 pandemic, changes and development trends have been 

                                                             
33 Yakovleva, O., Slyusar, V., Kushnir, O., & Sabovchyk, A.  (2021). New Trends in Scientific and Technological 

revolution (STR) and Transformation of Science and Education Systems in the Paradigm of Sustainable Development. 

International Conference on Environmental and Energy Sustainabilities (ICEES 2021). Volume 277, 06006. 
34 Solarczyk-Ambrozik, E. (2021). Uniwersytety wobec przemian pracy i globalnej kultury edukacyjnej. Teologia         
i Moralność, 16, 1 (29), 43-49. 
35 Несторенко, Т. П. (2021). Значення університету для економіки міста: приклад впливу переміщеного 

університету. Вісник Хмельницького національного університету, 5 (1), (298), 223-227. 
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observed in educational services markets36 that are common to all education systems37.                         

The transition to remote learning became widespread across countries. Before the 2020-2021 

lockdowns, most universities already possessed the necessary infrastructure, some experience               

in online teaching, and digital technology capabilities, allowing them to quickly transfer 

educational processes online and continue their activities with minimal disruption. 

The process of convergence among European educational systems stimulates the migration 

of students and faculty. According to the literature38, Ukrainian state policy in higher education 

should become one of the key factors for enhancing the country’s competitiveness at the global 

level. 

Analysing global trends in education system transformations allows for the conclusion that 

at the beginning of the 21st century, the following global trends emerged, which have subsequently 

influenced its current state and the formation of its principles: 

1. Higher education has become more accessible to broad segments of the population, 

regardless of social status or financial means, reflecting the principle of democratization in higher 

education. 

2. A commitment to ensuring the right to education for all, irrespective of nationality, 

political views, race, or other factors, demonstrates the principles of impartiality and equality. 

3. The gradual lengthening and improvement in quality of preschool education and 

upbringing significantly enhance the effectiveness of all subsequent education levels, representing 

the principle of alignment of educational goals across levels to improve quality. 

4. Increased effectiveness in primary education functioning through reforms aligned with 

European standards and the implementation of inclusive education principles. 

5. The restructuring of basic education integrates general education foundations with 

vocational training, introducing the principle of acquiring applied knowledge and ensuring synergy 

between worldview education and professional competencies. 

6. Global trends promote the progressive complexity of vocational education systems, 

creating multidirectional and focusing on expanding the range of competencies, thus establishing 

the principle of a competence-based approach in vocational education. 

                                                             
36 Гура, В., Несторенко, Т., & Макаренко Т. (2022). Дослідження категорії “освітня послуга”: 

міждисциплінарний підхід. Наукові записки Бердянського державного педагогічного університету. Серія: 

Педагогічні науки, 2, 91-104. 
37 Султанова, Л., & Желуденко, М. (2020). Вплив пандемії Covid-19 на розвиток освітніх систем у 

глобальному, європейському та національному вимірах. Освіта дорослих: теорія, досвід, перспективи, 18 (2), 

171-183. 
38 Azhazha, M., Nestorenko, T., & Peliova J. (2020). Trends of international student migration. Management and 

administration in the field of services: selected examples: monograph. The Academy of Management and 

Administration in Opole, 126-137. 
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7. Development of systems to foster creative potential alongside professional skills 

acquisition, promoting the principle of creative thinking development. 

8. Education becomes a societal priority, stimulating investment in human capital, which 

in turn acts as a regulator of economic development, implementing the principle of regulation 

through education. 

9. Informatization of the education system and the gradual shift to remote learning expand 

educational services and develop learners’ abilities, supporting the principle of continuous 

knowledge renewal through informatization. 

10. Global trends toward a multi-structured education system facilitate broader academic 

mobility and the capacity to form individualized learning trajectories, thereby realizing                            

the principle of education individualization and university autonomy. 

11. The worldwide education system shows tendencies toward strengthening                                

the humanitarian component in specialist training by introducing competencies based                                

on philosophy, political science, and sociology, ensuring the principle of education humanization 

by combining personal qualities with professional competencies. 

12. Increasing integration of higher education institutions into universities that evolve into 

large scientific-educational clusters with national and international significance, thereby realizing 

the principle of linking science and practice. 

13. The dynamic nature of socio-economic changes encourages continuous updating                   

of curricula and the introduction of innovations aimed at aligning higher education with global 

standards, implementing the principle of education and science internationalization, and borderless 

scientific exchange. 

14. Deepening international cooperation in higher education continues the practical 

realization of education and science internationalization, focusing on developing scientific projects 

and establishing interdisciplinary integrative links. 

15. The social orientation of higher education and the creation of conditions for human 

development, including the formation of professional, philosophical, and cultural worldviews, 

establish a universal civilizational principle of scientific knowledge, fostering human engagement 

with global values and achievements.  

These principles can be illustrated as shown in Figure 1.2. 

 

 



25 
 

 

Fig. 1.2. Explanation of the Basic Principles of a Liberal Higher Education System 

Source: developed by the author 

 

The principles formed because of the transformations throughout the 20th century create 

a vector for the further development of the higher education system, aimed at realizing                             

the following directions: 

• The emergence of cognitive technologies, such as AI, machine learning, and data 

analytics, facilitates human engagement with technological progress and fosters closer interaction 
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with technology. This trend stimulates demand for moral and ethical values in society as regulators 

of social relations. 

• Fundamental science is being strengthened due to the pervasive influence                                    

of technological advances across all areas of human activity. This trend, in turn, increases demand 

for interdisciplinary scientific research outcomes. Modern specialists must possess a broad range 

of knowledge to implement their competencies in practice and demonstrate the ability to apply 

advanced high-tech results in practical settings. 

• The development of science and education is guided by the United Nations, which 

stimulates research directions and helps harmonize the objectives of science, education, and 

society. 

• The advancement of cognitive technologies and societal digitalization enhances                               

the quality of education, particularly in social-behavioural sciences, administration, and 

management. 

Global educational trends emphasize the harmonization of standards across countries, 

promoting universal academic mobility and simplifying the recognition of diplomas. A further 

global trend is the development of education systems focused on human capital formation, building 

a workforce capable of adapting rapidly to technological and socio-economic changes. Building     

a foundation for investment in human capital aims to develop a technically advanced and 

productive force capable of rapidly adapting to changes in technological fields and socio-economic 

life. 

Numerous studies have demonstrated a strong connection between education and economic 

growth, showing correlations between education levels, income, and productivity. Investments             

in early education stages tend to yield the greatest returns. Apart from economic benefits, 

education fosters social capital by enhancing social interaction, integration, and civic 

responsibility, alongside social and emotional skills development. 

To empirically examine the impact of education on economic growth, we consider 

Ukraine’s statistics prior to the full-scale war that began on February 24, 2022 (Figure 1.3).                 

This analysis will enable us to draw conclusions about the degree of mutual influence between 

these factors. 

The data presented in Table 1.3 indicate that during the period from 2011 to 2021 (prior    

to the outbreak of the full-scale Russian war in Ukraine), the dynamics of key indicators were 

divergent. GDP in current prices demonstrates a steady and significant increase, rising from             

UAH 1 349 178 million in 2011 to UAH 5 459 574 million in 2021. However, GDP in constant 

prices shows a different trajectory, reflecting real economic growth while excluding the effect                

of inflation. After an increase between 2011 and 2013, it sharply declined in 2014-2015, followed 
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by a gradual recovery, reaching UAH 1,775,021 million in 2021. This suggests that a substantial 

share of GDP growth in current prices was driven by inflation. 

 

 
Fig. 1.3. Trends in Higher Education Institutions and GDP in Ukraine 

(2011-2021, in Comparable Prices).  

Source: developed by the author39 

 

At the same time, the higher education system experienced a continuous decline                            

in the number of universities, academies, and institutes – from 330 in 2011 to 242 in 2021.                        

The only exceptions were a slight increase in 2016-2018 and a notable rise in 2020, most likely 

attributable to changes in accounting methodology. The number of students also decreased 

steadily, from 2 066 667 in 2011 to 1 046 669 in 2021. These processes were significantly 

influenced by the Russian-Ukrainian war that began in 2014 (referred to in official documents 

until 2022 as the Anti-Terrorist Operation40) and the annexation of Crimea, as well as migration 

trends, institutional optimization, and consolidation of higher education establishments in Ukraine. 

The correlation analysis conducted reveals no significant relationship between                             

the examined indicators. The correlation coefficient between GDP in constant prices and the total 

number of universities amounts to -0.16, while that between GDP in constant prices and the total 

                                                             
39 Державна служба статистики України. 
40 Указ Президента України (2014). Про рішення Ради національної безпеки і оборони України від 13 квітня 

2014 року “Про невідкладні заходи щодо подолання терористичної загрози і збереження територіальної 

цілісності України”, 14 квітня 2014. 
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number of students equals -0.28. This indicates that real GDP growth does not affect the number 

of higher education institutions or students. Such results point to the absence of a direct positive 

correlation between economic growth (in constant prices) and quantitative indicators in higher 

education during the given period. This may suggest either that GDP growth was driven by other 

factors not directly related to the expansion of universities and student enrolment or that the decline 

in these indicators did not exert a significant negative impact on GDP dynamics. 

 

Table 1.3. Analysis of GDP Growth Dependence on the Number of Universities 

Year 

GDP in current 

prices, million 

UAH 

GDP in comparable 

price, million UAH 

Total number 

of universities, 

academies, and institutes 

Total 

number              

of students 

2011 1 349 178 1 349 178 330 2 066 667 

2012 1 459 096 1 446 081 326 1 899 138 

2013 1 522 657 1 501 567 316 1 770 311 

2014 1 586 915 1 252 950 309 1 673 287 

2015 1 988 544 1 095 643 277 1 437 955 

2016 2 358 971 1 151 232 288 1 375 160 

2017 2 982 920 1 280 328 287 1 369 432 

2018 3 558 706 1 391 136 289 1 329 964 

2019 3 978 400 1 493 947 282 1 322 324 

2020 4 222 026 1 509 935 332 1 141 889 

2021 5 459 574 1 775 021 242 1 046 669 

Correlation 

coefficient 
  -0,16 -0,28 

Source: developed by the author41 

 

The educational services market, as a distinct segment of the overall services sector, plays 

a crucial role in developing a country’s human potential. Facing demographic decline in many 

European countries, including Ukraine, thus shrinking the pool of potential students, has 

intensified competition among higher education institutions. 

For universities to remain competitive regionally and nationally, management must 

understand the conditions shaping the higher education market and the role of state regulation 

within it. When making strategic decisions regarding university development, it is essential                    

to consider the factors that influence the market situation. Defining the principles of formation and 

development of the educational services market, based on the example of higher education 

services, is essential to maintaining a competitive level of educational services in Ukraine. 

The analysis of the features of formation and development of the educational services 

market is a significant part of both domestic and foreign scientific research. From among all such 

                                                             
41 Державна служба статистики України. 
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texts, the studies by A. Ostenda42 and R. Usmanova43 merit closer scrutiny. As external 

environmental factors profoundly affect pricing and service quality44, shifts in the educational 

services market mean that universities need to regularly reassess their tuition fees and quality                 

of services. More importantly, students are not merely consumers of educational services but also 

active stakeholders who influence the development and quality of these services. 

The use of marketing strategies to boost the competitiveness of educational institutions       

is explored in the works of T. Hryhorchuk (Григорчук, Т. В.)45, O. Chukurna (Чукурна, О. П.)46, 

and M. Shvardak (Швардак, М. В.)47. 

The state plays a key regulatory role in higher education, allocating the largest share            

of funds to finance educational services. Data from the State Statistics Committee of Ukraine 

(Figure 1.4) gives analytical insights into the distribution of education expenditures by providers 

and functions. 

 

 

Fig. 1.4. Distribution of Education Expenditures by Providers and Education Functions,  

Total for 2020 

Source: developed by the author48 

                                                             
42 Ostenda, A., Nestorenko, T., Ostenda, J. (2018). Practical education on a higher level in Poland: example                      
of Katowice School of Technology. Scientific Papers of Berdyansk State Pedagogical University. Series: Pedagogical 

sciences, 1, 186-190. 
43 Usmanova, R. M. (2023). Economic of educational services market place in the relationship system. American 

Journal of Public Diplomacy and International Studies, 1 (10), 473-479. 
44 Несторенко, Т. П. (2008). Принципи формування цін на послуги закладів санаторно-курортної сфери. 

Логістика. НУ “Львівська політехніка”, 633, 506-512. 
45 Григорчук, Т. В. (2018). Сучасні тенденції розвитку маркетингу на вітчизняному ринку вищої освіти. Вісник 

Київського національного університету культури і мистецтв. Серія Менеджмент соціокультурної 

діяльності, 1 (1), 123-136. 
46 Чукурна, О. П. (2016). Концепція маркетингового ціноутворення в глобальній економіці: монографія. 

Астропринт. 
47 Швардак, М. В. (2022). PR-технології на ринку освітніх послуг. Науковий вісник Ужгородського 

університету. Серія: “Педагогіка. Соціальна робота”,1 (50), 307-310. 
48 Державна служба статистики України. 
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According to data from the State Statistics Committee of Ukraine, public funding for higher 

education services in 2020 amounted to UAH 214 120 417,7. A significant portion of these 

expenditures was spent on administrative services and utility costs, reflecting the essential need    

to maintain the material and technical infrastructure of Ukraine’s education system. 

Within the higher education sector, the largest share of financial resources was directed 

toward scholarships, subsidies, and transfers to individuals. The second largest portion of spending 

covered textbooks and stationery supplies, while the third most significant expenditures related    

to ancillary activities supporting the educational process (see Figure 1.5). 

The distribution of education expenditures by providers (service suppliers) and educational 

functions within the higher education system in 2020 demonstrates relatively low spending              

on administrative services and utilities. This decrease is attributed to significant cost savings 

during the COVID-19 pandemic. Moreover, expenditures on inventory and transportation services 

also declined during this period, further reflecting the impact of the pandemic. 

 

 

Fig. 1.5. Structure of Education Expenditures by Providers and Educational Functions  

in the Higher Education System, 2020 

Source: developed by the author49 

 

                                                             
49 Державна служба статистики України. 
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An analysis of education expenditures by funding organizations and educational functions 

for 2019-2020 reveals that the state increased funding for education services in both the public 

sector (see Figure 1.6) and the private sector (see Figure 1.7). 

 

 

Fig. 1.6. Distribution of education expenditures by funding organizations  

and education functions in Ukraine’s public sector, 2019-2020 

Source: developed by the author50 

 

Moreover, in the public sector, expenditures on medical services, inventory and equipment, 

as well as transportation services, increased. In contrast, the private sector allocated no funding   

for medical and financial services. Funding for other areas of educational services in the private 

sector remained relatively stable during the 2019-2020 period, with a slight decline observed           

in 2020 (see Figure 1.7). 

One of the key factors driving the transformation of the educational service delivery system 

is the reduction in the number of higher education institutions. Statistical data indicate a sustained 

decline in the number of universities in Ukraine. According to the State Statistics Service                         

of Ukraine, in 2019, there were 282 universities, confirming the continuation of this downward 

trend (see Figure 1.8). 

Between 2010 and 2019, the number of higher education institutions decreased by 15%, 

while student enrolment fell by 36% (see Figure 1.9). 

These figures show that the rate of decline in student numbers is more than twice as fast as 

the reduction in the number of institutions. 

The distribution of pupils, trainees, and students across Ukrainian educational institutions, 

per the International Standard Classification of Education (ISCED 2011), is shown in Figure 1.10. 

                                                             
50 Державна служба статистики України. 
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Fig. 1.7. Structure of education expenditures by funding organizations and education functions  

for 2019-2020 in the non-state sector of Ukraine 

Source: developed by the author51 

 

As the data show, most students in Ukraine pursue studies at the bachelor’s level. 

Enrolment in short-cycle higher education programs and master’s studies has remained relatively 

stable.  

 

 

Fig. 1.8. Trends in the number of higher education institutions in Ukraine, 2010-2019 

Source: developed by the author52 

                                                             
51 Державна служба статистики України. 
52 Ibid. 
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However, statistics indicate a general downward trend in total student numbers across all 

modes of study. The number of students seeking a bachelor’s degree remains steady; however,   

the decline in master’s program enrolment can be attributed to increased student mobility and              

the opportunity to continue studies at European universities. 

 

 

Fig. 1.9. Trends in the number of students enrolled in higher education institutions in Ukraine,  

2010-2019 

Source: developed by the author53 

 

The integration of Ukrainian higher education into the European Higher Education Area 

has significantly expanded opportunities for applicants to study abroad. This process has promoted 

the internationalization of science and education, enhanced student and faculty mobility, and 

facilitated the exchange of academic achievements, research experience, and educational services. 

European integration has strengthened the international standing of Ukrainian science and 

education but has also intensified competition between Ukrainian and European universities.               

On the one hand, Ukrainian institutions have been encouraged to adopt new approaches to quality 

assurance, which has provided a positive stimulus for further development. On the other hand, 

they must compete within a unified educational services market, where the standardization                    

of quality, while preserving the uniqueness of academic programs, helps normalize the competitive 

environment and offers students access to higher-quality options. 

However, not all Ukrainian higher education institutions have been able to adapt to these 

changes or to implement a quality-oriented approach. As a result, the most competitive 

universities, those with adequate material and technical infrastructure, are increasingly 
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concentrated in specific regions. The availability of such infrastructure is a key determinant                    

of educational quality, as its absence makes effective delivery impossible. 

 

 

Fig. 1.10. Distribution of pupils, trainees, and students in Ukrainian educational institutions  

by the International Standard Classification of Education (ISCED) 

Source: developed by the author54 

 

Consequently, the combined effect of competitive conditions in the educational services 

market and state regulation of demand has led to the concentration of scientific and material-

technical capacity in certain regions of Ukraine (see Figure 1.11). 

Based on statistical data, it can be concluded that strong scientific and educational centres 

have developed in the Kyiv, Kharkiv, Lviv, Odesa, and Dnipropetrovsk regions of Ukraine.                

This development is largely explained by the fact that these regions possess the most significant 

industrial potential, which has served as a foundation for establishing research centres and                  

the university education system. Considering the above data on the educational services market, it 

is important to identify the factors that have influenced the trends of declining numbers of higher 

education institutions and students, who constitute the primary consumers of educational services. 

To address this objective, the study examined the principal systemic factors that affect              

the development of the higher education system, specifically focusing on changes in the number 
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of universities and students due to their ongoing impact. These factors influence the system 

holistically and exhibit interrelations with other elements. 

 

 

Fig. 1.11. Distribution of higher education institutions by region in Ukraine 

Source: developed by the author55 

 

The selected systemic factors were analysed using correlation analysis, with the results 

presented in Table 1.4. 

Another important factor influencing the educational services market is digitalization and 

the trend towards distance learning, which experienced rapid growth amid the COVID-19 

pandemic. The pandemic accelerated the transition to remote learning formats not only within 

higher education but also across all education levels and in the provision of purely commercial 

consulting services. Educational services within the higher education system remain closely linked                              

to the material and technical base of universities as research platforms, with the innovative 

component constituting an integral part of the educational service. Thus, a complete separation               

of educational services from their material components is not feasible. Considering the impact              

of modern digitalization trends on all spheres of social, economic, and public life, the expansion 

of distance learning is fully justified; however, it is preceded by the process of acquiring new 

knowledge as the scientific component of the educational service. Therefore, the development           

of a new paradigm for Ukraine’s higher education system becomes increasingly pertinent. 
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Table 1.4. Correlation analysis of factors influencing the dynamics of changes in the number  

of higher education institutions 

Year 

Number of 

universities, 

academies, 

and institutes 

– total 

Number of 

students – 

total 

Average 

permanent 

population 

Average 

monthly 

number of 

full-time 

employees 

Average 

monthly 

wage, UAH 

(in compa-

rable prices) 

Unemployed 

population, 

on average, 

in thousands 

2011 330 2 066 667  10083 2 648 1 660,9 

2012 326 1 899 138 45 706 100 10123 3 014 1 589,2 

2013 316 1 770 311 45 496 435 9720 3 237 1 510,3 

2014 309 1 673 287 42 831 400 8959 2 748 1 847,1 

2015 277 1 437 955 42 675 300 8065 2 311 1 654,0 

2016 288 1 375 160 42 502 900 7868 2 529 1 677,5 

2017 287 1 369 432 42 315 836 7679 3 049 1 697,3 

2018 289 1 329 964 42 100 165 7661 3 465 1 577,6 

2019 282 1 322 324 41 858 172 7443 4 087 1 486,9 

Correlation 

coefficient 
 0,96 0,88 0,96 -0,15 0,06 

Source: developed by the author56 

 

This issue is especially acute under the conditions of martial law in Ukraine and the loss 

of control over certain territories, which has led to the loss of universities’ material and technical 

bases and their forced temporary relocation to other regions. This process is accompanied                  

by a partial or complete loss of competitiveness of temporarily displaced higher education 

institutions and their inability to provide appropriate conditions for further development without 

state support. This remains a crucial challenge for maintaining a competitive level of educational 

services in Ukraine. Simultaneously, there is a growing need faced by all systems57, including the 

higher education system, to optimize the use of resources. Furthermore, there is increasing research 

interest in examining the impact of temporarily displaced higher education institutions                           

on the socio-economic development of the hosting regions. 

In conclusion, trends in the development of higher education and the formation                           

of the educational services market in Ukraine are closely intertwined with global processes, while 

acquiring specific features determined by socio-economic, political, and security conditions. 

Within these processes, the phenomenon of displaced universities stands out as one of the most 

prominent and complex challenges facing Ukrainian higher education in the past decade. 

 

 

                                                             
56 Державна служба статистики України. 
57 Nestorenko, T., Morkunas, M., Peliova, J., Volkov, A., Balezentis, T., & Streimkiene, D. (2020). A New Model           

for Determining the EOQ under Changing Price Parameters and Reordering Time. Symmetry, 12, 1512. 
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1.3. Relocation of Universities in Ukraine in the Context of Global Experience 

 

A “displaced university” refers to an institution of higher education that has been physically 

relocated or disrupted due to external crises such as war, conflict, or occupation, forcing                      

it to continue its academic and research activities away from its original location.                                    

This phenomenon currently affects Ukrainian universities displaced by the conflict that began                 

in 2014 and escalated in 2022, where institutions relocated to safer regions within the country                

or adapted to operate virtually58. Similarly, Palestinian universities in Gaza have faced destruction 

and displacement due to conflict, with efforts underway by global academic networks to support 

displaced students and scholars by providing scholarships, placements, and resources 

internationally59. 

Such universities must often relocate entirely or partially to safer locations to preserve 

academic traditions and continue education and research missions. For example, the Luhansk 

Taras Shevchenko National University moved multiple times due to conflict and occupation60,              

as did other Ukrainian institutions. 

Virtual and flexible education modes, sometimes framed as “Universities Without 

Walls”61, help maintain educational continuity despite displacement. 

Support programs and consortia (like the New University in Exile Consortium) provide 

displaced scholars and students with fellowships, bursaries, scholarships, and host institutions          

to continue their academic work abroad62. 

Displaced universities face challenges such as lower rankings, regulatory issues, and 

financial difficulties, yet they also contribute to resilience and hope among affected communities63. 

Globally, displaced learners face hurdles such as a lack of recognition of prior learning, 

visa and funding challenges, and the need for psychological and social support, which specialized 

programs strive to address64. 

                                                             
58 Nosok, V. (2024, March 11). “The main thing is not the walls, the main thing is the people” – displaced universities 

in a war zone. Wonkhe. 
59 Ibid. 
60 Курило, В. С., & Караман, О. Л. (2023). Вища освіта в Україні в умовах воєнного стану: “Переміщені 

університети”: Наукова доповідь на спільному засіданні Комітету педагогічних наук Польської академії наук 

та вченої ради Луганського національного університету імені Тараса Шевченка. 29 вересня 2023 р., Вісник 

Національної академії педагогічних наук України, 5 (2), 1-8. 
61 Suchikova Y., & Tsybuliak N. (2023). Universities without walls: global trend v. Ukraine's reality. Nature, 64, 413. 
62 The New University in Exile Consortium (n.d.). Why house this initiative at the New School? 
63 Bezzubko, B., & Ponomarova, A. (2023). Displaced higher education institutions: new challenges and prospects. 
Bulletin of V. N. Karazin Kharkiv National University Economic Series, (104), 100-107. 
64 Курило, В. С., Савченко, С. В., & Караман, О. Л. (2019). Переміщені університети як новий тип закладів 

вищої освіти України. Освіта та педагогічна наука, 3 (172), 3-9. 
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Universities that relocate because of hostilities, violence, and political repressions, etc., 

are referred to differently depending on the situation and the country.  

To explain the activities of such universities, studies utilize terms such as universities 

in exile (Mikhailov, 200965; Goncharova, 201466; Kostomarov (Костомаров, А.), 201567), divided 

universities (Dodonov (Додонов, Р.), 201568; Svyrydenko, 201769), and displaced universities 

(Samosonok, 201670; Nestorenko, 201771). 

Different terminology can be applied to Ukrainian universities; therefore, it is best 

to examine individual cases and the usage of these terms. 

The term university in exile is most often used to emphasize that this university is located 

outside its country of origin. 

One example of a university in exile is the Polish University Abroad in London (Polski 

Uniwersytet Na Obczyźnie – PUNO). This university serves all generations of Poles who, outside 

their mother country or the land of their forefathers, wish to continue their academic studies, 

broaden their knowledge of the contemporary world, and maintain contact with Polish science and 

culture72. The history of PUNO dates to December 1, 1939, when the first academic year 

of the Polish University Abroad was inaugurated. As a result of various transformations and 

relocations, PUNO received all the rights of a private academic school in the United Kingdom           

on December 15, 1952. 

After the fall of the communist regime in Poland in 1989, PUNO continued its activities              

in the UK, developing active cooperation with Polish universities, but it never returned to Poland. 

Thus, today, PUNO formally remains a university in exile, even though this is no longer true.  

Another case is a university in exile that was founded in a safe country. The goal                           

of its founding was the organization of training and research for scientists and students who 

migrated from countries where their lives were threatened. A vivid example of such a university 

is the University in Exile. This University was founded in 1933 under the New School for Social 

Research (US). It was specifically established for scientists forced to leave Nazi Germany and 

                                                             
65 Mikhailov, A. (2009). University in Exile: The Experience of the Twenty-First Century. Social Research:                        

An International Quarterly, 76 (3), 849-866. 
66 Goncharova, O. (2014, November 13). Donetsk National University finds refuge, no cash. Kyiv Post. 
67 Костомаров, А. (2015, 26 октября). Университет в изгнании. Остров. 
68 Додонов, Р. (2015, 11 грудня). Розділені університети: повернутися не можна залишитися. Дзеркало тижня, 

48, 13. 
69 Svyrydenko, D. (2017). Divided Universities: The Postcolonial Experience of Contemporary Ukrainian Higher 

Education. Future Human Image, 7, 128-135. 
70 Samosonok, L. (2016).  Displaced Universities of Ukraine. Opportunities and Challenges for Arab and European 

universities in fulfilling their societal mission, 25-27 May 2016. 
71 Nestorenko, T., Nestorenko, O., & Peliova, J. (2017). Displaced and Fake Universities – Experience of Ukraine. 
Economic, Political and Legal Issues of International Relations 2017. 9.-10. júna 2017, Virt, Volume of Scientific 

Papers. Ekonomická univerzita v Bratislave, Fakulta medzinárodných vzťahov, 265-271. 
72 Brzezinski, Z. (2005). Our mission and duties. The Polish University Abroad in London. 
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fascist Italy73. The University in Exile sponsored more than 180 individuals and their families, 

providing them with visas and jobs. Some of these refugees remained at the New School for Social 

Research for many years, while others moved on to other institutions in the United States74. 

Sometimes, such universities, which formally do not fit this category, are considered                

as universities in exile. Such is the case with Tibetan monastic universities75. The major ones,              

such as Gaden, Sera, and Drepung, are all located in southern India. However, from a formal point                 

of view, these universities are not universities in exile: they were founded based on educational 

centers of Buddhist monasteries or monastic colleges after the emigration of monasteries                   

from Chinese Tibet to India76. 

Therefore, a university in exile is a university that relocates to another country. On the one 

hand, a university in exile aims to serve the interests of its home country. On the other hand, after 

its existence in its home country is no longer threatened, the university in exile usually remains             

in its new location. 

The term divided universities is not common. From our point of view, the use of such               

a term is justified only in the case where, based on one university, two universities are formed               

in different countries, and each one functions in accordance with the legislation of its country.             

The reasons for dividing the university into two independent entities can be military and political 

conflicts. 

The use of the term divided universities for contemporary Ukrainian universities is not 

advisable, since after the displacement of some teaching staff and students from uncontrolled 

territory to other regions of the country, only displaced universities act in line with current 

Ukrainian legislation. 

To some extent, Silesian University of Technology (SUT) and Lviv Technical University 

can be identified as divided universities. The inauguration ceremony of the Silesian University           

of Technology's first academic year was held in Gliwice in 1945. Didactic curricula and plans were 

based on the standards from the Lviv Technical University. The academic staff of the SUT 

comprised almost solely of the former academics from Lviv77.  

Another example of divided universities is the Nicolaus Copernicus University in Torun 

and the Stefan Batory University in Vilnius. The history of the Nicolaus Copernicus University            

is inextricably linked with the Stefan Batory University, located in Vilnius in the interwar period, 

when the city was part of Poland. In 1939, following the Soviet occupation of Vilnius, the staff 

                                                             
73 Rutkoff, R. M., & Scott, W. B. (1986). New School: a History of the New School for Social Research. Free Press. 
74 The New School for Social Research (2022). History. 
75 Emory University (2018). ETSI Overview. Advancing the Convergence of Science and Spirituality. 
76 Drepung Gomag Monastery (n.d.). About The Re-establishment of Drepung Gomang Monastic University in India. 
77 The Silesian University of Technology (n.d.). History. 



40 
 

and students of the Stefan Batory University were forced to leave their alma mater. The Stefan 

Batory University was closed on December 15, 1939, by the authorities of the Republic                            

of Lithuania. Then a new university, named Vilniaus Universitetas, was created in its place78. 

Later, it was opened as Vilnius University. As far as the Nicolas Copernicus University, the first 

former staff members from Vilnius arrived in Toruń on May 9th, 194579. 

Another term for a relocated university is displaced university. This term should be used 

when a university transfers its activities from uncontrolled territory to regions that are controlled 

by the authorities. Sometimes these universities are referred to as evacuated universities. The main 

feature of the relocated university is that it moves within the country. Once the occupied territories 

have been liberated and the authorities have established control over them, the displaced 

universities come back home. 

From the end of the 20th century to the beginning of the 21st century, political and military 

conflicts in former Soviet republics led to the emergence of uncontrolled territories, and this 

resulted in the displacement of some universities from these territories to other regions in the home 

country. 

After the political events of 1989, the Georgian sector of Sukhumi State University, with 

many professors and students, was transformed into a branch of the Tbilisi State University in May 

of that year. It continued functioning in the Georgian capital from 1993 until 2007.  On July 31, 

2007, the Sokhumi branch of Tbilisi State University, through a regulation of the Georgian 

government, was re-established as Legal Entity of Public Law – The Sukhumi University. 

The newly established Sukhumi University obtained a license for educational activity 

(04.01.2008) and later Governmental Accreditation (08. 01. 2008). On December 10, 2008,                  

by Provision #239, the Georgian Government adopted an amendment to Provision #160 (2007), 

after which the Legal Entity of Public Law Sukhumi University was renamed as the Legal Entity 

of Public Law Sukhumi State University80. 

Another example of a displaced university is Tiraspol State University (TSU). During                

its history, this university was displaced (evacuated) twice. The Second World War led                              

to the evacuation of the university in the Orenburg Region (Russian Federation).                                     

After the liberation of Moldova in August 1944, the TSU returned to Tiraspol and was reactivated 

as the Pedagogical Institute. 

                                                             
78 Liekis, S. (2010). 1939: the year that changed everything in Lithuania's history. Series: On the Boundary of Two 

Worlds, 20, Rodopi. 
79 Gabryszewska, S. (2015, December 7). Wileńskie ślady w Toruniu, czyli krótka historia powstania Uniwersytetu 

Mikołaja Kopernika. Thoronium et Balticum. 
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In May 1992, the Institute received university status, and then in July, following                          

the outbreak of military conflict, Tiraspol State University was evacuated to Chisinau                                 

in accordance with Government Decision 480 from 9 July 199281. Based on the Tiraspol State 

University in the unrecognized Pridnestrovian Moldavian Republic, the T. G. Shevchenko 

Pridnestrovian State University was founded82. However, the activities of this organization are not 

recognized by most educational institutions in the world83. 

At the beginning of 2017, the status of the displaced university was given to 18 Ukrainian 

state educational institutions from Donbas and one from Crimea – the V. I. Vernadsky Taurida 

National University84. The latter came back to Kyiv, the city where this higher education institution 

was established in 191885. 

Considering the various reasons for the transfer of universities to other regions or countries, 

the study proposes the following classification of such universities (Table 1.5). 

Given characteristics of several types of relocated universities, at the legislative level,                

the peculiarities of changing the conditions of activities of universities, which relocated from areas 

outside governmental control, were well-defined. According to the Law of Ukraine86,                                                

a temporarily displaced university is a state, municipal, or private institution of higher education, 

which in the period of temporary occupation or an anti-terrorist operation is forced to change its 

location (relocate) from a temporarily occupied territory to an area controlled by Ukrainian 

authorities. 

Military actions, international, armed, or frozen conflicts in the country dramatically 

reduce access to education for the population. However, under such conditions, the state should 

define and implement a strategy and an appropriate set of measures to provide citizens with access 

to quality education. 

Thus, displaced universities represent higher education institutions under duress that persist 

in their mission through relocation and collaboration, supported by international academic 

solidarity and humanitarian efforts. 

 

                                                             
81 Tiraspol State University (n.d.). History.  
82 T. G. Shevchenko Pridnestrovian State University (n.d.). History.  
83 Dniestr (2016, 18 июля). Легализации приднестровских дипломов не будет. Point. 
84 Abyzova, L., Babenko, O., Nestorenko, T., Reshetova, I., Semeniuk, M., & Shevchenko, O. (2017). Educational 

management in Ukraine: The place of displaced universities. Sustainable Development Goals: The 2030 Agenda. 
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85 Nestorenko, T., Nestorenko, O., & Peliova, J. (2017). Displaced and Fake Universities – Experience of Ukraine. 
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Table 1.5. Classification of universities, which changed their location due to political reasons 

and / or violence, military-political conflicts 

Type of 

relocated 

university 

Direction    
of 

displacement 

 

Displacement characteristic 

 

Examples 

University 

in exile 

To another 

country 

The university relocates 

to another country. Historical 

experience shows that after 

stabilization in its home country, 

the university in exile remains 

abroad. 

European Humanities 

University (relocation from 

Belarus to Lithuania), 

University in Exile (US) 

Divided 

university 

To another 

country. 

Often, 

the names       
of relocated 

universities 

are changed. 

After the relocation                          

of a university to another country, 

a new institution is established, 

based on the old university. Each 

university acts in accordance with 

the law of its present country. 

Silesian University                 

of Technology (Poland) – 

Lviv Technical University 

(Ukraine). 

Nicolaus Copernicus 

University in Torun (Poland) 

and Vilnius University 

(formerly Stefan Batory 

University) (Lithuania) 

Displaced 

university 

(evacuated 

university) 

To another 

region           

of the 

country 

 A twin university may remain          
(a fake university) in the location 

from which the original 

university relocated, functioning 

outside the law. Diplomas from 

such universities are not 

recognized by most countries. 

Displaced universities expect            

to return home after proper legal 

conditions are restored. 

Tbilisi State University 

(Georgia),  

Tiraspol State University 

(Moldova),  

Donetsk National University 

(Ukraine) 

Source: developed by the author87 

 

In scientific and managerial terminology, the terms “relocation” and “displacement” bear 

close, yet not entirely identical meanings. 

Displacement is a broader concept that denotes the change of location of an object, 

institution, or activity from one geographical point to another88. This term is frequently used                    

in legal, administrative, and statistical documents and may encompass both temporary and 

permanent changes in location. 

                                                             
87 Kryvoi, Y. (2011, December 21). EHU: Belarusian University in Exile or for Exile? Belarus Digest;  

Internal Displacement Monitoring Centre (IDMC);  

Правительство Грузии (2010, 27 января). Государственная Стратегия в отношении оккупированных 
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88 Yarina, L., Wescoat, J. L. (2023). Spectrums of Relocation: A typological framework for understanding risk-based 

relocation through space, time and power. Global Environmental Change, 79, 102650. 
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Relocation is typically employed in business, management, and international relations 

contexts89. It emphasizes not only physical movement but also the comprehensive set of 

organizational measures aimed at restoring or continuing operations in a new location (including 

provision of infrastructure, personnel, logistics, integration into the new environment, 

and so forth). 

Thus, displacement can be regarded as the fact of changing location, whereas relocation             

is understood as the process of adapting and organizing activities following such a change. 

In our study, for the sake of terminological simplification and to avoid redundancy, we use 

the terms “relocation” and “displacement” as synonyms, understood as the transfer of the location 

of a higher education institution (HEI) with the subsequent restoration of its functioning at a new 

location. 

According to Ukrainian legislation, a temporarily displaced higher education institution             

is an HEI that, during the period of temporary occupation or anti-terrorist operations,                                 

or in the course of measures to ensure national security and defense, and in repelling and containing 

armed aggression by the Russian Federation in Donetsk and Luhansk regions, has changed its 

location by moving from the temporarily occupied territory to a locality under Ukrainian 

government control, by decision of its founder(s)90. 

The classification of displaced HEIs is an important tool for the systemic analysis                            

of relocation processes under conditions of armed conflict and other crises. There is currently                  

no unified typology of this phenomenon in academic literature, which necessitates                                     

the development of an original system of classificatory criteria. 

The proposed classification model encompasses key criteria reflecting various aspects                 

of university displacement: the scale and geographical scope of relocation, the number                               

of displacements, the organizational model of the educational process, the level of restoration                 

of functional capacity, the degree of preservation of academic and student contingents, the level 

of integration into the new socio-economic environment, as well as the strategic motives                           

for changing location (Table 1.6). 

 

Table 1.6. Classification of Displaced Universities by Key Criteria 

Criterion Category Description Example 

Scale of 

displacement 

Full 

relocation 

Transfer of all educational, 

research, and administrative 

activities to a new site 

Vasyl' Stus Donetsk National 

University (DonNU) (Vinnytsia, 

Ukraine) 

                                                             
89 Galgóczi, B., Keune, M., & Watt, A. (2006). Relocation: concepts, facts and policy challenges. Transfer: European 

Review of Labour and Research, 12 (4), 499-520. 
90 Закон України (2014). Про вищу освіту. Відомості Верховної Ради, 2014, № 37-38, ст. 2004. 
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Partial 

relocation 

Relocation of certain 

structural units or programs 

Kyiv Medical University – 

Polish Campus (Bytom, Poland) 

Geographical 

scope of 

movement 

Internal 

displacement 
Relocation within Ukraine 

Luhansk National Agrarian 

University (Sumy, Ukraine) 

International 

displacement 
Transfer of activities abroad 

Kyiv Medical University – 

Polish Campus (Bytom, Poland) 

Number of 

displacements 

Single One-time relocation 
Mariupol State University 

relocated to Kyiv in 2022 

Multiple Several relocations 

Luhansk State Medical 

University relocated to Rubizhne 

in 2014 and to Rivne in 2022 

Educational 

process 

model 

Fully offline In-person learning 

Vasyl' Stus Donetsk National 

University (after the first wave 

of relocation) 

Hybrid 
Combination of online and 

offline formats 

Kyiv Medical University – 

Polish Campus 

Semi-virtual 

(minimal) 

Predominantly online 

activity 

Berdyansk State Pedagogical 

University 

Level 

of functional 

recovery 

Full 

recovery 

Restoration of the full range 

of programs and services 

Vasyl' Stus Donetsk National 

University 

Partial 

recovery 

Limited number of 

programs 

Luhansk National Medical 

University 

Minimal 

recovery 

Only basic courses without 

research activities 

Some technical colleges and 

institutes relocated in 2022 

Retention of 

staff and 

students 

High level 

(>70%) 

The majority of faculty and 

students retained participation 

Vasyl' Stus Donetsk National 

University 

Medium level 

(30-70%) 

Significant reduction in 

numbers 

Donetsk National Technical 

University 

Low level 

(<30%) 

Predominant loss of 

population 

Donetsk State Music Academy 

named after S. S. Prokofiev 

Integration 

into new 

environment 

High 

integration 

Active participation in the 

local economy and culture 

Vasyl' Stus Donetsk National 

University 

Limited 

integration 
Autonomous functioning Some relocated HEIs in 2022 

Virtual 

integration 

Almost no physical 

presence 

Berdyansk University                 

of Management and Business 

(Kyiv, Ukraine) 

Strategic 

purpose of 

displacement 

Forced 
Due to war, occupation, or 

crises 

Donetsk and Luhansk 

universities after 2014 

Strategic 
To expand international 

presence 

V. N. Karazin Kharkiv National 

University – representation 

in Munich 

Source: developed by the author91 

                                                             
91 Донецкий национальный университет имени Василия Стуса (н.д.). Офіційний сайт; 

Київський медичний університет (н.д.). Польський кампус КМУ; 

Луганський національний аграрний університет (н.д.). Офіційний сайт; 

Маріупольський державний університет (н.д.). Офіційний сайт; 

Луганський державний медичний університет (н.д.). Офіційний сайт; 
Бердянський державний педагогічний університет (н.д.). Офіційний сайт; 

Донецький національний технічний університет (н.д.). Історія університету; 

Таврійський національний університет імені В. І. Вернадського (н.д.). Офіційний сайт; 
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Such an approach enables not only the identification of types of relocated HEIs but also 

the detection of interrelations between the chosen displacement model and the effectiveness                    

of operational recovery. 

In 2022, the V. N. Karazin Kharkiv National University, aiming to maintain its status                    

as a higher education institution of international standing and expand its academic networks, 

established an official representative office in Munich, Germany92. In partnership with                           

the GOROD Cultural Centre, the University launched an educational program for prospective 

students and graduates of Ukrainian secondary schools completing their studies in 2022, as well 

as Ukrainian citizens temporarily residing in European countries. The program was organized                 

in a blended format (combining in-person and distance learning), with practical and laboratory 

classes delivered at the Educational Centre of the GOROD Cultural Centre in Munich, alongside 

additional German language instruction to prepare students for the DaF (Deutsch                                         

als Fremdsprache) examination. Teaching is conducted in Ukrainian, and admission requires 

passing the National Multi-Subject Test at accredited centers, including those operating abroad. 

As of 1 September 2024, the V. N. Karazin Kharkiv National University continues its 

educational activities at its official address in Kharkiv; therefore, the opening of the Munich 

representative office cannot be considered a relocation of the University. At the same time, this 

strategic initiative has dual significance: first, it ensures access to higher education in the native 

language for Ukrainians residing abroad; second, it provides an institutional foundation                          

for potential relocation should the security situation at the frontlines of the Russian - Ukrainian 

war substantially deteriorate or Kharkiv become occupied. 

The case of the V. N. Karazin Kharkiv National University illustrates a preventive risk 

management strategy for higher education institutions operating in high-risk areas.                                  

The establishment of a foreign representative office in Munich serves several purposes. It ensures 

the continuity of the educational process for Ukrainian students abroad, preserves the University’s 

international academic presence, and creates the organizational and material basis for potential 

relocation in the event of a critical escalation of the war. This example demonstrates that strategic 

planning in a turbulent environment should encompass not only reactive measures to crises already 

underway but also proactive preparation for extreme scenarios that, given the necessary 

infrastructure, can be implemented promptly and with minimal damage to the institutional integrity 

of the University. 

                                                             
Бердянський університет менеджменту і бізнесу (н.д.). Офіційний сайт; 

Харківський національний університет імені В. Н. Каразіна (2022, 2 червня). Каразінський університет 
відкрив представництво в м. Мюнхен (Німеччина). Новини. 
92 Харківський національний університет імені В. Н. Каразіна (2022, 2 червня). Каразінський університет 

відкрив представництво в м. Мюнхен (Німеччина). Новини. 
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The number of higher education institutions relocated during the first and second waves              

of displacement varies across different studies93, resulting in discrepancies in indicators 

characterizing the dynamics and scale of university relocations. In Ukraine, public higher 

education institutions operate under the authority of the Ministry of Education and Science                      

of Ukraine (MES), which exercises overall governance, approves educational standards, and 

ensures compliance with higher education legislation. Alongside these, universities may be 

subordinate to other central executive authorities, such as the Ministry of Internal Affairs                           

of Ukraine. Another factor contributing to inconsistencies in quantitative assessments is that some 

researchers include only public institutions, omitting private ones. In certain cases, lists                            

of relocated universities also include institutions that, after the occupation of their city, officially 

declared relocation to territory under the control of the Government of Ukraine but,                                   

as of September 2024, had not resumed educational activities in practice. 

For this study, relocated higher education institutions, both public and private, are 

considered, provided they have resumed active operations in territory controlled                                          

by the Government of Ukraine following their displacement. To verify active functioning,                    

the official websites and other informational resources of these institutions were examined       

(Table 1.7). 

 

Table 1.7. Relocation of Higher Education Institutions in Ukraine: Comparative Characteristics 

Criterion First wave 

2014-2016 

Second wave 

2022 

Number of higher education institutions 21 25 

Number of separate structural units of various universities - 19 

Number of administrative-territorial units where higher 

educations are located 

3 4 

Number of regions where higher education institutions are 

located 

6 14 

Number of displaced higher education students, thousands 36 54 

Number of displaced academic staff, thousands 3 7 

Source: developed by the author based on94 

 

                                                             
93 Барбашова, І. А. (2024). Тимчасово переміщені заклади вищої освіти України в реаліях сьогодення. 

Education and science of today: intersectoral issues and development of sciences: Collection of scientific papers 

“ΛΌГOΣ” with Proceedings of the VI International Scientific and Practical Conference (Cambridge, United Kingdom, 

March 29, 2024). P. C. Publishing House & UKRLOGOS LLC, 435-438;  

Трофименко, М. (2022). Університети України в умовах повномасштабної військової агресії росії: загрози, 
виклики та нові перспективи. Міжнародний науковий журнал “Університети і лідерство”, 14, 5-19. 
94 Трофименко, М. (2022). Університети України в умовах повномасштабної військової агресії росії: загрози, 

виклики та нові перспективи. Міжнародний науковий журнал “Університети і лідерство”, 14, 5-19. 
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In territorial terms, the first wave of relocation of higher education institutions (2014-2016) 

involved three administrative-territorial units of Ukraine: Donetsk and Luhansk regions, 

and the Autonomous Republic of Crimea.  

The second wave, which commenced in 2022 following the full-scale invasion by the 

Russian Federation, had a wider geographical scope, affecting institutions in Donetsk, Luhansk, 

Zaporizhzhia, and Kherson regions. An increase in the regions experiencing displacement 

underscores the scale of the challenges confronting the national higher education system and 

highlights the growing need to develop adaptive management strategies aimed at ensuring the 

continuity of the educational process under conditions of armed conflict. 

The data in Table 1.8 reflect the scale and consequences for the higher education system 

of Ukraine resulting from the occupation of parts of the Donetsk and Luhansk regions                       

and the Autonomous Republic of Crimea. 

 

Table 1.8. Relocated higher education institutions of the “first wave” (2014) 

  

University name Website Relocation site 

Donetsk region 

Horlivka Institute of Foreign 

Languages, State Institution 

“Donbas State Pedagogical 

University” 

https://forlan.org.ua/ Bakhmut, 2014 (since 2022 – 

Dnipro) 

Donetsk National Technical 

University  

https://donntu.edu.ua/ Pokrovsk, 2014 (since 2022 – 

Drohobych) 

Donbas National Academy 

of Civil Engineering and 

Architecture  

https://donnaba.edu.ua/ Kramatorsk, 2014 (since 2022 – 

Ivano-Frankivsk) 

Donetsk State Music Academy 

named after S. S. Prokofiev 

- In 2024, it was reorganized 

through a merger with 

V. I. Vernadsky Taurida National 

University as a structural 

subdivision 

Donetsk State University 

of Management 

- Mariupol, 2014 (closed in 2022) 

Donetsk National Medical 

University  

https://dnmu.edu.ua/ Lyman 

Vasyl’ Stus Donetsk National 

University  

http://www.donnu.edu.ua Vinnytsia 

Donetsk National University            

of Economics and Trade named 

after Mykhailo Tugan-

Baranovsky 

https://donnuet.edu.ua/ Kryvyi Rih, 2014 (in 2024 

reorganized through a merger 

with Kryvyi Rih National 

University) 

Donetsk Regional Institute                   

for Postgraduate Pedagogical 

Education  

https://ippo.dn.ua/ Kramatorsk 

https://forlan.org.ua/
https://donntu.edu.ua/
https://donnaba.edu.ua/
https://dnmu.edu.ua/
http://www.donnu.edu.ua/
https://donnuet.edu.ua/
https://ippo.dn.ua/
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Table 1.8 (ending) 

Source: developed by the author based on 95 

 

Table 1.8 lists 21 higher education institutions (HEIs), the overwhelming majority of which 

originated in the Donetsk (11 HEIs) and Luhansk (9 HEIs) regions. This distribution indicates that, 

in 2014, these two regions sustained the most severe damage to their educational infrastructure. 

Only one relocated university – the V. I. Vernadsky Taurida National University, originated from 

                                                             
95 Кабінет міністрів України (2015). Деякі питання державних вищих навчальних закладів, переміщених 
з району проведення антитерористичної операції. Постанова від 13 жовтня 2015 р. № 935;  

Кабінет міністрів України (2017). Про внесення змін до переліку державних вищих навчальних закладів, 

переміщених з району проведення антитерористичної операції. Постанова від 9 серпня 2017 р. № 587. 

Donetsk Law Institute                     

of the Ministry of Internal 

Affairs of Ukraine  

https://dnmu.edu.ua/ Mariupol, Kryvyi Rih, 2014 

(since 2022 – Kropyvnytskyi, 

Kryvyi Rih) 

Donetsk University                               

of Economics and Law  

https://donuep.edu.ua/ Bakhmut, 2014 (since 2022 – 

Lutsk) 

Luhansk region 

Luhansk Taras Shevchenko 

National University  

https://luguniv.edu.ua/ Starobilsk, 2014 (since 2022 – 

Lubny, Myrhorod, Poltava) 

Luhansk State Medical 

University 

https://www.lsmu.edu.ua/ Rubizhne, 2014 (since 2022 – 

Rivne) 

Donbas State Technical 

University 

- Lysychansk, 2014 (in 2018 

merged with Volodymyr Dahl 

East Ukrainian National 

University) 

Luhansk State Academy                 

of Culture and Arts  

https://ldakm.edu.ua/ Kyiv 

Luhansk State University                

of Internal Affairs named after 

Eduard Didorenko 

- Sumy, 2014 (in 2016–2021 – 

Sievierodonetsk; in 2022 – 

Ivano-Frankivsk; in 2023 merged 

with Donetsk State University          

of Internal Affairs) 

Luhansk National Agrarian 

University 

- Kharkiv, 2014 (in 2018–2021 – 

Starobilsk; in 2021 merged with 

Volodymyr Dahl East Ukrainian 

National University) 

Luhansk Regional Institute              

of Postgraduate Education  

https://loippo.edu.ua/ Sievierodonetsk (since 2022 – 

Kyiv) 

Volodymyr Dahl East Ukrainian 

National University  

https://snu.edu.ua/ Sievierodonetsk, 2014 (since 

2022 – Dnipro, Kamianets-

Podilskyi, Khmelnytskyi) 

Bila Tserkva Institute                      

of Continuing Professional 

Education  

https://binpo.com.ua/ Bila Tserkva 

Autonomous Republic of Crimea 

V. I. Vernadsky Taurida 

National University  

https://tnu.edu.ua/ Kyiv, 2016 

https://dnmu.edu.ua/
https://donuep.edu.ua/
https://luguniv.edu.ua/
https://www.lsmu.edu.ua/
https://ldakm.edu.ua/
https://loippo.edu.ua/
https://snu.edu.ua/
https://binpo.com.ua/
https://tnu.edu.ua/
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the Autonomous Republic of Crimea. This institution can be classified as “relocated” only                       

in a conditional sense, as it resumed operations in Kyiv after a two-year hiatus. 

The initial relocation sites were predominantly located within government-controlled parts 

of Donetsk and Luhansk regions (e.g., Mariupol, Kramatorsk, Pokrovsk, Lysychansk, 

Sievierodonetsk, Starobilsk). This reflects the efforts of universities to sustain their educational 

activities as close as possible to their original locations, thereby preserving accessibility                          

for students and faculty members who remained in the region. However, with the onset                              

of the full-scale invasion in 2022, a second wave of relocation occurred: institutions that had 

already been displaced were compelled to move again, this time deeper into the country. Examples 

include the relocation of the Horlivka Institute of Foreign Languages to Dnipro, Donetsk National 

Technical University to Drohobych, and Volodymyr Dahl East Ukrainian National University                 

to Dnipro, Kamianets-Podilskyi, and Khmelnytskyi. 

It is noteworthy that among the 21 HEIs relocated during the first wave, 20 were state-

owned and only one was privately owned. 

Following relocation, not all displaced institutions retained their autonomy. Several cases 

of reorganization and merger into other educational structures have been recorded. For instance, 

the Donbas State Technical University was merged with the Volodymyr Dahl East Ukrainian 

National University, while the M. Tugan-Baranovsky Donetsk National University of Economics 

and Trade was incorporated into the Kryvyi Rih National University. 

Special attention should be given to cases where universities ceased to exist. The Donetsk 

State University of Management, which relocated to Mariupol, ceased its activities in 2022 

following the occupation of the city. This represents a vivid example of irreparable losses                        

in the sphere of higher education. 

Table 1.9, listing the HEIs relocated in 2022, marks a new stage in the history of Ukrainian 

higher education, directly associated with the full-scale invasion of the Russian Federation.                    

The analysis of this data allows for the identification of key trends and distinctive features of this 

process. 

Table 1.9 includes 17 education institutions (HEIs), primarily from the Donetsk, 

Zaporizhzhia, and Kherson regions, which were either occupied or situated within active conflict 

zones. This confirms that the full-scale invasion triggered a new wave of large-scale displacement. 

Unlike the first wave of relocations in 2014, when universities typically moved within their regions 

(e.g., from occupied parts of Donbas to government-controlled areas), the 2022 wave is marked 

by a clear trend of institutions moving deeper into the country, away from frontline areas. This 

shift reflects the heightened intensity and expanded scale of military operations. 
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Table 1.9. Higher education institutions relocated in the “second wave” (2022) 

University name Website Relocation site 

Donetsk Region 

Azov Maritime Institute of the National 

University “Odessa Maritime Academy” 

http://onma.edu.ua/azovskyj-

morskyj-instytut 

Odesa 

Mariupol State University https://mu.edu.ua/ Kyiv 

Donbas State Pedagogical University https://ddpu.edu.ua/ Dnipro 

Pryazovskyi State Technical University https://pstu.edu/uk/ Dnipro 

Donbas State Engineering Academy http://www.dgma.donetsk.ua/ Ternopil 

Metinvest Polytechnic https://metinvest.university/ Zaporizhzhia 

Zaporizhzhia region 

Berdyansk State Pedagogical University https://bdpu.org.ua/ Zaporizhzhia 

Berdyansk University of Management and 

Business 

http://bumib.edu.ua Kyiv 

Bogdan Khmelnitsky Melitopol State 

Pedagogical University 

https://mdpu.org.ua/ Zaporizhzhia 

Melitopol Institute of Ecology and Social 

Technologies 

https://miest.pp.ua/ Kyiv 

Dmytro Motornyi Tavria State 

Agrotechnological University 

http://www.tsatu.edu.ua/ Zaporizhzhia 

Kherson region 

Novokakhovka Humanitarian Institute https://novakah.uu.edu.ua/ Kyiv 

Tavriski Christian Institute https://tci.edu.ua/ Kyiv 

Kherson State Maritime Academy https://ksma.ks.ua/ Odesa 

Kherson State Agrarian and Economic 

University 

https://ksau.kherson.ua/ Kropyvnytskyi 

Kherson State University https://www.kspu.edu/ Ivano-Frankivsk 

Kherson National Technical University https://kntu.net.ua/ Khmelnytskyi 

Source: developed by the author based on 96 

 

Kyiv has emerged as a principal hub for relocated HEIs. Notably, Mariupol State 

University, Berdyansk University of Management and Business, along with two private 

institutions from the Kherson region, relocated to the city. This underscores the capital’s role                 

as a safe location with developed infrastructure, enabling universities to resume their operations. 

Dnipro also received a significant influx of institutions from the Donetsk region, including 

Donbas State Pedagogical University and Pryazovskyi State Technical University, highlighting its 

importance as a regional centre for displaced HEIs. Zaporizhzhia similarly became a key host city 

for universities from its own region, such as Berdyansk State Pedagogical University, Bohdan 

Khmelnytsky Melitopol State Pedagogical University, and Dmytro Motornyi Tavria State 

Agrotechnological University. This pattern preserves academic continuity and ensures educational 

access for students evacuated within their original region. 

                                                             
96 Міністерство освіти і науки України (2022). Заклади фахової передвищої та вищої освіти завершують 

процес тимчасового переміщення до безпечних регіонів України.  

http://onma.edu.ua/azovskyj-morskyj-instytut
http://onma.edu.ua/azovskyj-morskyj-instytut
https://mu.edu.ua/
https://ddpu.edu.ua/
https://pstu.edu/uk/
http://www.dgma.donetsk.ua/
https://metinvest.university/
https://bdpu.org.ua/
http://bumib.edu.ua/
https://mdpu.org.ua/
https://miest.pp.ua/
http://www.tsatu.edu.ua/
https://novakah.uu.edu.ua/
https://tci.edu.ua/
https://ksma.ks.ua/
https://ksau.kherson.ua/
https://www.kspu.edu/
https://kntu.net.ua/
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The relocated institutions comprise both public and private universities, indicating that             

the crisis has affected the entire higher education sector irrespective of ownership. Private entities 

such as the LLC “Metinvest Polytechnic” and the Berdyansk University of Management and 

Business were compelled to seek new, secure locations to continue their activities. 

Unlike some cases of reorganization during the 2014-2021 period, most HEIs relocated             

in 2022 have largely retained their original names, structures, and institutional identities, reflecting 

a deliberate effort to preserve their autonomy and integrity. 

Thus, the full-scale invasion of 2022 initiated a second, more extensive wave of HEI 

relocations characterized by significant geographical shifts predominantly towards central and 

western regions of Ukraine. These data illustrate the adaptability and resilience of the Ukrainian 

higher education system in the face of unprecedented challenges and its capacity for rapid 

operational response. 

It is also notable that, contrary to the full (extended) model of relocation observed in 2014, 

characterized by the transfer of most faculty and students, the 2022 relocations frequently followed 

a semi-virtual (minimal) model97. This approach involved relocating selected administrative units 

(e.g., admissions offices) and staff to partner cities, while students and faculty largely continued 

their academic work online, regardless of their physical location. Members of relocated 

universities could thus be dispersed across Ukrainian-controlled territories, abroad, or even                      

in occupied areas. 

Research into the phenomenon of university relocations highlights its multifaceted nature, 

encompassing institutional, economic, social, and cultural dimensions. Historical experience, both 

globally and within Ukraine, demonstrates that even in times of profound crisis, universities can 

adapt, restore their functions, and fulfil their educational and research missions. However, the scale 

and form of such relocations vary widely, ranging from full physical relocations with complete 

activity restoration to partial or semi-virtual modes of operation. 

In the Ukrainian context, the issue of relocated universities has become particularly acute 

since 2014, with the first wave originating from Donetsk, Luhansk, and the Autonomous Republic 

of Crimea, followed by a second wave in 2022, which expanded to include Zaporizhzhia and 

Kherson regions. Each wave has necessitated rapid adaptation to new economic realities, 

preservation of academic and personnel resources, and integration into new socio-cultural 

environments. 

 

                                                             
97 Барбашова, І. А. (2024). Тимчасово переміщені заклади вищої освіти України в реаліях сьогодення. 
Education and science of today: intersectoral issues and development of sciences: Collection of scientific papers 

“ΛΌГOΣ” with Proceedings of the VI International Scientific and Practical Conference (Cambridge, United Kingdom, 

March 29, 2024). P. C. Publishing House & UKRLOGOS LLC, 435-438. 
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Conclusion to Chapter 1 

 

The analysis of universities as economic actors in the contemporary world reveals that their 

role transcends traditional educational functions. Higher education institutions undertake                         

a multifaceted mission encompassing the preparation of highly qualified specialists,                                  

the development of human capital, stimulation of innovation, promotion of local economic growth, 

and integration into global scientific and educational networks. The economic influence                             

of universities is expressed by direct financial mechanisms, such as investments, grants, and                    

the attraction of students from diverse regions and countries, as well as through broader, long-term 

socio-economic impacts. 

The social significance of universities extends beyond fostering individual student 

development to include strengthening social cohesion, supporting cultural identity, and promoting 

inclusivity in educational access. Higher education serves as a critical instrument for advancing 

societal priorities, including the consolidation of democratic institutions, the enhancement of civic 

awareness, and the facilitation of social mobility. 

Contemporary trends in higher education are shaped by the interplay between globalization 

and local challenges. On one hand, educational models are increasingly harmonized, national 

education systems are integrated into unified international frameworks, and academic mobility              

is expanding. On the other hand, the Ukrainian educational services market faces force majeure 

conditions, primarily security threats arising from armed conflicts, which necessitate the adoption 

of adaptive management strategies. 

A distinctive feature of recent transformations in Ukrainian higher education                                   

is the phenomenon of displaced universities. Two major waves of relocation (2014-2016 and 2022) 

involved institutions originating from the Donetsk, Luhansk, Zaporizhzhia, Kherson regions, and 

the Autonomous Republic of Crimea. This phenomenon is unparalleled in contemporary Europe 

in terms of scale and complexity, demanding a dedicated interdisciplinary analysis that 

encompasses institutional, economic, socio-cultural, and security dimensions. 

The proposed classification of displaced universities according to criteria such as scale, 

geographical scope, number of relocations, educational process model, level of functional 

recovery, preservation of academic and student communities, degree of integration into new 

environments, and strategic objectives allows for the systematization of diverse adaptation and 

recovery scenarios. This typology constitutes a valuable tool for advancing scientific research and 

informing the formulation of effective state policies in higher education under crisis conditions. 
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The findings underscore that displaced universities are not merely victims of crisis but also 

proactive agents in economic and social recovery. Their management approaches, focused                      

on safeguarding educational missions, human capital, and financial stability, offer unique practical 

insights relevant to constructing models of institutional resilience in a globally turbulent 

environment. 
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Chapter 2 

THE ROLE OF RELOCATED UNIVERSITIES  

IN THE DEVELOPMENT OF HOST COMMUNITIES 

AND INTERACTION WITH BUSINESS:  

UKRAINIAN EXPERIENCE 

 

 

2.1. The Economic Importance of Relocated Universities for Host Cities 

 

Starting in 2014, the Russian aggression, which included the annexation of Crimea and    

the 2022 full-scale invasion, sparked a new era of undeclared wars in Europe. The conflict has 

severely impacted Ukraine’s social infrastructure, especially higher education. Eighteen state 

universities were forced to relocate from occupied eastern territories between 2014 and 2015, 

creating the concept of “displaced universities” – institutions temporarily relocated to government-

controlled areas until normal governance is restored, or the conflict officially ends98. The armed 

conflict led to the displacement of approximately 40,000 students and more than 3,500 academic 

and teaching staff. It disrupted the provision of educational services, but most importantly, 

it severed the connection between universities and the communities they served99. 

As of August 2017, a total of 19 institutions in Ukraine had officially received the status   

of a “displaced university”: 18 from the Donbas region and one from Crimea –                                     

The V. I. Vernadsky Taurida National University100. This status meant that part of the academic 

staff and student body chose to continue working and studying in territories under the control              

of the Ukrainian government. However, as a result of this move, the displaced universities lost all 

or nearly all their material and technical resources. 

Despite major challenges, most displaced universities have resumed their work. However, 

in occupied Donbas, “clone” institutions are now operating under local unrecognized authorities, 

                                                             
98 Закон України (2016). Про внесення змін до деяких законів України щодо діяльності вищих навчальних 

закладів, наукових установ, переміщених з тимчасово окупованої території та з населених пунктів,                             

на території яких органи державної влади тимчасово не здійснюють свої повноваження. 03. 11. 2016.                              

№ 1731-VIII. Відомості Верховної Ради, № 51, ст. 840. 
99 Furiv, U. (2018, July 27). Displaced universities face looming identity crisis. University World News; 

Громадське радіо (2015, November 8). Переміщені університети Донбасу: час готуватися до повернення. 

Подкаст “Громадська хвиля”. 
100 Кабінет міністрів України (2017). Деякі питання державних вищих навчальних закладів, переміщених з 
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outside the Ukrainian legal and academic systems. These universities, mostly state-owned, are not 

acknowledged internationally. Meanwhile, some displaced institutions have established 

themselves in new locations under Ukrainian control, acquiring property and continuing 

operations. Their prolonged displacement risks erasing their regional identity. Yet, relocation has 

also benefited host cities by creating jobs, expanding access to education, and boosting local 

economies through increased activity and tax revenues101. At the same time, the relocation of 

a higher education institution to a new city created opportunities for accelerated development 

in the host community. This included the creation of new jobs, expanded access to higher 

education for local youth, and an influx of students from other regions, all of which stimulated 

social and economic activity. The university’s financial operations contributed to local income 

growth – not only through direct employment, but also by generating tax revenue that strengthened 

the municipal budget. As such, it can be argued that the host city has derived both economic and 

social benefits from the presence of a displaced university. 

In modern Ukrainian history, the forced relocation of universities due to occupation and 

military conflict is a new and unprecedented challenge. Moreover, since the end of World War II, 

no similar situation has occurred in other European countries that Ukraine could draw experience 

from. In recent European history, only one roughly comparable case exists – the relocation                  

of the European Humanities University (EHU)102. 

The EHU was founded in Minsk in 1992. For over a decade, it was the only non-state higher 

education institution in Belarus that had been granted official university status. In the summer              

of 2004, the university was forced to cease operations in Minsk due to actions taken                                    

by the Belarusian government. In 2005, with the support of the Lithuanian government, other 

foreign governments, international organizations, and public foundations, the EHU was relocated 

to Vilnius. In February 2006, the Lithuanian government granted it official Lithuanian university 

status. However, the EHU experience cannot be fully applied to Ukraine. First, the university was 

relocated to a different country. Second, the EHU staff had sufficient time to move equipment, 

libraries, and archives. Third, in 2005, there was no immediate threat to the safety of students and 

faculty – unlike in Donbas, there was no active military conflict in Belarus. Additionally, unlike 

in Donetsk, there was no parallel “clone” institution left behind in Minsk continuing to operate 

under a different authority. 

                                                             
101 Nestorenko, T., Nestorenko, O., & Peliova, J. (2017). Displaced and Fake Universities – Experience of Ukraine. 

Economic, Political and Legal Issues of International Relations 2017. 9.-10. júna 2017, Virt, Volume of Scientific 
Papers. Ekonomická univerzita v Bratislave, Fakulta medzinárodných vzťahov, 265-271. 
102 Министерство иностранных дел Литовской республики (2016, March 14). Международное сообщество 

в Вильнюсе подтвердило обязательства Европейскому гуманитарному университету. 
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The active presence of a displaced university, like any higher education institution, within 

a city plays a significant role in regional development and in improving the socio-economic 

conditions of the local population. The use of modern technologies to promote educational services 

can further expand university operations and, consequently, its impact on the local economy.  

Ukrainian scholars have explored various aspects of displaced universities and                          

the education of internally displaced persons (IDPs). Much of the academic focus has been                      

on the adaptation of displaced individuals to new living conditions. For example, Kvitko 

(Квітко, Н.М., 2021) investigates the determinants of socio-pedagogical work with IDPs in higher 

education institutions103. 

Displaced Ukrainian universities operate within the European Higher Education Area and 

impact their host cities environmentally and socially104. One of the universities that relocated                

from Donetsk to Ukrainian government-controlled territory and received the official status                     

of a displaced university is the Donetsk National Technical University (DonNTU)105. In 2014,            

due to the armed conflict in southeastern Ukraine, the university was moved to the city                         

of Krasnoarmiysk (now Pokrovsk)106. Despite losing its material and technical base and facing 

uncertainty about future developments, DonNTU managed to preserve its scientific and 

intellectual potential. This enabled the university to quickly resume its academic activities, 

including teaching, research, international cooperation, and publishing107. 

The Donetsk National Technical University (DonNTU) was relocated to Pokrovsk, where 

it became the city’s only higher education institution after integrating with its Industrial Institute 

in 2019. Without DonNTU, Pokrovsk would lack university-level education, forcing local youth 

to study elsewhere. DonNTU offers a wide range of programs and enrols 2 300-2 900 students 

annually from 2016 to 2020, with full-time students boosting the local economy through spending 

on goods and services. In 2020, the university’s funding totalled over 96 million UAH, with about 

                                                             
103 Квітко, Н. М. (2021). Детермінанти соціально-педагогічної роботи з вимушено переміщеними особами в 
закладах вищої освіти. Освіта та педагогічна наука, 2 (177), 47-55. 
104 Несторенко, Т. П., Макаренко, Т. П., & Зубро, Т. (2017). Доступ до освіти як фактор якості життя: 

реалізація в Україні цілей сталого розвитку. Modern Problems of Improve Living Standards in a Globalized World. 

Conference Proceedings of the ІІ International Scientific Internet-Conference (December 8, 2017, Opole –      

Berdyansk – Tbilisi – Slovyansk – Kropyvnytsky), 53-57; 
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економіко-екологічний аспект. Vzdelávanie a spoločnosť II. Medzinárodný nekonferenčný zborník, Renáta 

Bernátová (ed.), Tetyana Nestorenko (ed.). Prešovska univerzita v Prešove. 
105 Кабінет міністрів України (2017). Деякі питання державних вищих навчальних закладів, переміщених з 

району проведення антитерористичної операції. Постанова Кабінету міністрів України від 13 жовтня 2015 р. 

№ 935. Перелік із змінами, внесеними згідно з Постановою КМ № 587 від 09. 08. 2017. 
106 Донецький національний технічний університет (н.д.). Історія університету. 
107 Донецький національний технічний університет (н.д.). Стратегія розвитку державного вищого навчального 

закладу “Донецький національний технічний університет” (2017-2022). 
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one-third coming from tuition fees108. DonNTU functions as an economic player in Pokrovsk, 

funded by the state and student tuition fees. In 2020, it received over 65 million UAH from the state 

budget, mainly covering salaries, scholarships, utilities, and operational costs. Additional income 

from a special fund was used for similar expenses and to reinforce the university’s economic 

impact on the city. The largest expenditure item for the university was salaries. In 2020, the 

university employed 190 academic staff (including 160 full-time teaching and research staff, 15 

part-time lecturers, and staff paid hourly). Additionally, DonNTU employed 219 non-academic 

staff. Therefore, approximately 400 people were employed because of the university’s activities 

in Pokrovsk109. 

Thus, DonNTU has a positive impact on the local economy of Pokrovsk. The university 

uses and pays for utilities provided by local companies, purchases goods and food from local 

suppliers, and pays local taxes and fees. Moreover, the local budget benefits from the unified social 

contribution (USC) paid on behalf of university employees. 

This study shows that while displaced universities in Ukraine have lost assets and face 

resource constraints, their relocation has stimulated development in host cities – offering local 

youth access to higher education, creating jobs, and contributing to local budgets. Continued state 

and international support is essential to sustain these institutions and strengthen host communities. 

In Ukraine, around 20 universities were forced to relocate in 2014-2015 following Russia’s 

occupation of Crimea and parts of Donbas. Those that remained in occupied territories turned into 

so-called “fake universities”110 – institutions operating outside the Ukrainian legal framework, 

whose diplomas are not internationally recognized. Since 2016, relocated institutions have been 

granted the official status of “temporarily displaced universities”. Some moved within their 

regions, while others, such as Donetsk National University, relocated to entirely new areas, like 

Vinnytsia. 

In 2019, amendments were made to the Ukrainian Act “on Higher Education” to reflect 

this new reality, introducing the concept of a “temporarily displaced higher education institution 

(scientific institution)”. This status was granted to educational institutions that, during the period 

of temporary occupation or anti-terrorist operations resulting from the armed aggression                        

of the Russian Federation in Donetsk and Luhansk regions, relocated from temporarily occupied 

territories to areas controlled by the Ukrainian government at the initiative of their founders111. 

                                                             
108 Донецький національний технічний університет (2020). Про результати діяльності за 2020 рік. Звіт ректора 

ДВНЗ “Донецький національний технічний університет” Ляшка Ярослава Олександровича. 
109 Ibid. 
110 Nestorenko, T., Nestorenko, O., & Peliova, J. (2017). Displaced and Fake Universities – Experience of Ukraine. 
Economic, Political and Legal Issues of International Relations 2017. 9.-10. júna 2017, Virt, Volume of Scientific 

Papers. Ekonomická univerzita v Bratislave, Fakulta medzinárodných vzťahov, 265-271. 
111 Закон України (2014). Про вищу освіту. Відомості Верховної Ради, 2014, № 37-38. 
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After Russia’s full-scale invasion of Ukraine in February 2022 and the occupation of large 

parts of the Zaporizhzhia, Donetsk, Luhansk, and Kherson regions, the number of temporarily 

displaced universities increased. Some universities from the occupied territories relocated within 

their regions (for example, The Berdyansk State Pedagogical University and The Bohdan 

Khmelnytsky Melitopol State Pedagogical University moved from Berdyansk and Melitopol               

to Zaporizhzhia). Most universities from the occupied territories decided to relocate to other 

regions. For instance, after the beginning of the full-scale war and the occupation of Kherson                

in 2022, the Kherson National Technical University relocated from Kherson to Khmelnytskyi              

in the Khmelnytskyi region. With the increasing number of displaced universities in Ukraine, the 

issue of their impact on society is becoming more relevant, particularly in terms of the socio-

economic transformations of host cities and regions. 

In both Lithuania and Ukraine, the relocation of a displaced university, whether to another 

country (such as the case of the European Humanities University, to a government-controlled area 

within the same region (such as the case of the Dmytro Motornyi Tavria State Agrotechnological 

University), or to another region within the country (such as the case of the Vasyl Stus Donetsk 

National University) – often leads to social tensions and biased attitudes from local authorities and 

residents toward the displaced university and students with internally displaced person (IDP) 

status. Furthermore, the relocation of universities imposes additional anthropogenic pressure on 

the urban ecosystem, significantly affecting the environmental security of cities. 

No society is immune to the forced relocation of universities and the internal migration             

of students, faculty, and staff due to hostilities, occupation, technological disasters,                                   

or environmental catastrophes. As shown by the analysis of international practice and Ukraine's 

own experience, states are often unprepared for such challenges due to the lack of a legislative 

framework that establishes the rights and guarantees of internally displaced persons112 and ensures 

the effective functioning of displaced universities113. 

Environmental security for forced migrants and internally displaced people is a major 

global issue114. Despite international conventions like the 1951 Convention, many states struggle 

to protect their rights due to limited resources115. With conflict-driven displacement on the rise,    

                                                             
112 Закон України (2014). Про забезпечення прав і свобод внутрішньо переміщених осіб. Відомості Верховної 

Ради, № 1, ст. 1. 
113 Azhazha, M., Peliova, J., Nestorenko, T., Kaplunovska, A., & Kravchyk, Y. (2024). Peculiarities                                       

of the Universities’ Management Located on Frontline Territories. Development Service Industry Management, (2), 

132-139. 
114 The UN Refugee Agency (2004). Guiding Principles on internal displacement. 
115 Human Rights Council (2009). Promotion and protection of all human rights, civil, political, economic, social             

and cultural rights, including the right to development. 
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it is crucial to study how displaced universities and their communities affect the economy and 

environmental security of host cities116. 

Displaced universities generate direct, indirect, and induced economic effects in host cities. 

Direct effect refers to revenue, added value, profit, employment, and other indicators directly 

linked to the expenditures of students and faculty members of displaced universities. Indirect effect 

is the revenue, added value, profit, employment, and other indicators associated with firms 

supplying goods and services to the students and faculty of displaced universities. Induced effect 

relates to expenditures by individuals whose income is directly or indirectly dependent                             

on the spending of displaced universities, their faculty members, students, and visitors. This means 

that every unit of currency spent by a displaced university, its faculty, or students, through                    

the multiplier effect, stimulates income growth for local businesses by more than one unit. 

Thus, despite the challenging circumstances faced by displaced universities, their very 

existence in a new location creates a positive economic effect for the host city. Understanding and 

acknowledging the positive impact of a displaced university on the local population and quality   

of life can help reduce tensions between “locals” and “newcomers” and facilitate the adaptation 

and development of the displaced university in its new environment. 

Displaced universities also have a significant impact on the socio-economic development 

of the host city. They contribute to entrepreneurship and address social issues, as they are well 

aware of the needs and challenges faced by the most vulnerable group – internally displaced 

persons117. With the rise of digitalization, displaced universities have been able to continue their 

educational activities primarily in an online format, despite leaving most of their physical assets 

behind in occupied territories. Today, students, faculty, and staff of such universities are scattered 

across different parts of the world, encouraging the use of modern digital technologies for learning 

and communication. It is noteworthy that in the spring of 2024, amid a severe energy crisis caused 

by the destruction of a significant portion of the Ukrainian energy infrastructure, the need                     

for digital solutions became even more pressing for displaced universities. To ensure uninterrupted 

education, these universities actively utilize platforms such as Moodle, Microsoft Teams, and 

Zoom118. Due to ongoing power outages, frequent air raid alerts, and the need to take shelter, many 

displaced universities have shifted to asynchronous learning formats. Education is mainly 
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conducted through platforms such as Moodle, Google Classroom, Telegram, Viber, and 

institutional email systems. 

For displaced persons, the key challenge in achieving sustainable development                              

is successful adaptation – both in biological and social terms. A change in social status involves 

socio-psychological stress, requiring support in areas like education, employment, and social 

integration. Government and community support are vital in easing this transition. 

The relocation of people and universities increases pressure on the infrastructure of host 

cities. The added population leads to higher consumption of electricity, heating, water, and other 

resources, putting strain on utility systems. Environmental issues also arise, such as increased 

household waste, poor disposal practices, and the spread of unauthorized landfills. 

The growing use of plastics and synthetic materials adds to the environmental burden. 

These materials lead to more carbon-based waste, increasing the presence of hazardous substances 

like dioxins and furans. Effective waste management has become a major ecological challenge, 

not only in Ukraine but globally. The sustainability of higher education depends on creating a 

healthy, eco-friendly urban environment for both displaced and local populations. This involves 

access to essential resources, compliance with environmental standards, and protection from 

hazards. Strategic development must consider global and national trends, the potential of local and 

displaced populations, environmental conditions, and infrastructure safety. Achieving this requires 

integrated planning aligned with regional sustainable development, with a focus on preserving the 

natural environment for future generations.  

Displaced universities influence sustainability, digitalization, and local entrepreneurship. 

They positively impact on the economies of host cities and regions by increasing direct and indirect 

revenues through additional consumption of goods and services. However, the environmental 

situation may deteriorate due to excessive anthropogenic pressure on the urban ecosystem. 

Additionally, social tensions may arise between displaced and local populations. Overcoming 

these challenges requires government regulation and the creation of favorable conditions                         

for the sustainable development of the region. The accelerated digitalization driven by quarantine 

restrictions and a full-scale war has become a key factor in the adaptation of displaced universities 

to new conditions. Through the implementation of digital technologies, displaced universities have 

not only continued their activities but also ensured the continuity of processes and the ability                  

to respond quickly to challenges. This contributes to their increased efficiency and resilience                  

in the context of martial law in the country. 
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2.2. The Place of Universities in the Development of Entrepreneurship during 

Pandemic Restrictions 

 

Quarantine restrictions in 2020-2021 severely impacted micro-, small, and medium 

enterprises (MSMEs) in Ukraine, especially in the eastern regions, where the pandemic 

compounded the effects of an ongoing military conflict. In response, both the Ukrainian 

government and international organizations have launched programs to support residents and 

stimulate economic recovery. 

In the National Economic Strategy 2030, the Cabinet of Ministers of Ukraine119 identifies 

the development of entrepreneurship, innovation, and talent as core principles. Competitive 

MSMEs are considered key drivers of sustainable regional development, job creation, and local 

budget revenues. However, social tensions have intensified due to the loss of homes, jobs, and 

business ties in the non-government-controlled areas of Luhansk and Donetsk regions. Economic 

disruption has affected businesses even in areas adjacent to the conflict zone. Combined with               

the COVID-19 crisis, these challenges have triggered complex changes in both the economic and 

social spheres – trends that still lack thorough scientific evaluation and strategic forecasting. 

The economic development of regions and countries depends on the level and efficiency 

of economic entities. For example, the relocation of universities from territories not controlled          

by the Ukrainian government contributes to the growth of business activity in the host cities120. 

Similarly, the emergence of new enterprises and the expansion of existing ones create a multiplier 

effect for other types of businesses and, thus, provide growth in production and services,                       

and the development of local infrastructure as a factor in the competitiveness of cities121. 

MSMEs and entrepreneurs play a significant role in all economies and are key generators 

of employment and income, as well as drivers of innovation and growth. In OECD countries, such 

enterprises employ more than half of the private sector workforce. In the European Union, they 

account for more than 99% of all enterprises. In addition, 91% of these enterprises are micro-firms 

                                                             
119 Кабінет Міністрів України (2021). Про затвердження Національної економічної стратегії на період                       

до 2030 року. Постанова від 3 березня 2021 р. № 179. 
120 Abyzova, L., Babenko, O., Nestorenko, T., Reshetova, I., Semeniuk, M., & Shevchenko, O. (2017). Educational 

management in Ukraine: The place of displaced universities. Sustainable Development Goals: The 2030 Agenda. 
November 8, 2017. The University of Economics in Bratislava, Ekonóm, 5-14. 
121 Nestorenko, T. (2007). City infrastructure in the context of its competitiveness. Collection of Scientific Papers. 
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with fewer than 10 employees122. Given their importance to all economies, they also play                         

an essential role in economic recovery. 

That is why an entrepreneurial activity is considered a significant factor                                            

in the development of regional economies. The entrepreneurial activity is under high pressure from 

external factors. During the crisis, self-employed individuals and small businesses                                

are the first to suffer losses and go bankrupt. Therefore, SME support is granted significant 

attention by both governmental and non-governmental organizations. 

Responding to COVID-19 should include not only protecting small business jobs and 

supporting entrepreneurship but also creating effective entrepreneurship and sustainable business-

specific ecosystems123. The COVID-19 pandemic is an unprecedented challenge for small 

businesses, which also opens new market opportunities.  

The results of studies proved that self-efficacy and sustainability are perceived                             

by entrepreneurs as qualities that are necessary for a successful business124. Therefore, 

entrepreneurs and start-ups should participate in business development training to build their faith 

in their entrepreneurial skills, seek activities, specialized webinars, training, and mentoring 

opportunities for training, as well as be active in their entrepreneurial affairs, practice business 

acumen, and look for feedback from those who can be objective, critical, and encouraging. 

That is why the implementation of training programs, consulting and mentoring support, 

and financial assistance from the governmental, public, and foreign organizations will help restore 

and develop the entrepreneurial activity of residents of eastern Ukraine, as a region most affected 

by hostilities. In addition, the restrictions on doing business because of the pandemic only 

exacerbated the problems facing entrepreneurs in eastern Ukraine. 

The study was carried out based on collecting statistical data on the dynamics                                 

of entrepreneurship in Ukraine for 2010-2019, 2015-2020, using the methods of regression 

analysis, calculating the ratio of growth rates, as well as comparative analysis. 

According to the State Statistics Service of Ukraine125, entrepreneurship dynamics                         

in eastern Ukraine show regional disparities and instability (Figure 2.1, Table 2.1).  

 

                                                             
122 OECD (2020). Monitoring the Implementation of Ukraine’s SME Development Strategy 2017-2020. OECD 

Publishing. 
123 Belitski, M., Guenther, C., Kritikos, A. S., & Thurik, R. (2021). Economic effects of the COVID‑19 pandemic               

on entrepreneurship and small businesses. Small Bus Econ., 58, 593-609. 
124 Bullough, A., & Renko, M. (2013). Entrepreneurial resilience during challenging times. Business Horizons, 56 (3), 

343-350. 
125 State Statistics Service of Ukraine (2021). Economic statistics. Economic activity. Activities of enterprises. 
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Figure 2.1. Dynamics of the number of individual entrepreneurs  

in Ukraine for 2010-2020  

Source: own calculations based on the data of the State Statistics Service of Ukraine126 

 

The heterogeneity of development processes is illustrated by the fact that while                              

in the Zaporizhzhia region in 2020, in comparison with 2015, the number of sole proprietors 

decreased by 21.5%, in the Donetsk region, this figure is only -3%, and in the Luhansk region, 

there is an increase of 5.8% (Table 2.2)127. 

Such differences and instability of dynamics are caused by several problems. These 

problems are noted by the entrepreneurs themselves. The report on the results of the study                       

of the competitiveness of small and medium enterprises supported by the project “Partnership              

for Urban Development”128, conducted in Berdyansk, the Zaporizhzhia region, lists the following 

issues: “shadow economy”, “unfair competition”, “police corruption”, “weak transport 

infrastructure”, “insufficient level of service”, “inability of entrepreneurs to communicate                     

with the authorities in unison”, “lack of funding”, “lack of staff”, “insufficient information”, etc. 

                                                             
126 Ibid. 
127 Main Department of Statistics in Zaporizhzhia region (2021); 

Main Department of Statistics in Donetsk region (2021); 

Main Department of Statistics in Luhansk region (2021). 
128 PROMIS (2021). Partnership for Urban Development Project. Results of the Implementation. 
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Other studies point to problems such as “inefficient business environment”, “imperfect regulatory 

framework”, “incomplete reforms”, “lack of ability to influence government decisions”, and            

so on. Entrepreneurs point to limited opportunities for establishing business partnerships.                                      

As for the impact of the COVID-19 pandemic crisis, it has proven to be beneficial for some and 

harmful for others. 

 

Table 2.1. Growth rates for combined (total), medium, small,  

micro-entrepreneurship entities in Ukraine for 2011-2020 

Year 

Growth rates, % Growth rates, % Growth rates, % Growth rates, % 

Total Medium 

entrepreneurship 

entities 

Small 

entrepreneurship 

entities 

of which micro- 

entrepreneurship 

entities 

2011 -26,5 -15,0 -26,5 -26,8 

2012 -6.8 18.3 -6,8 -6,8 

2013 7,6 -3,0 7,6 7,7 

2014 19,7 102,8 19,7 19,9 

2015 2,5 -56,9 2,5 2,9 

2016 -4,4 -8,5 -4,4 -4,5 

2017 -5,9 12,8 -5,9 -6,1 

2018 1,2 32,2 1,1 0,9 

2019 5,2 -9,8 5,2 5,3 

2020 2,5 -9,0 2,5 2,6 

Source: own calculations based on the data of the State Statistics Service of Ukraine129 

 

Various international programs are currently researching the Ukrainian business 

environment and entrepreneurship. These include studies by the World Bank Business Doing 

Research130, the UN Development Program131, the SME Policy Index: Eastern Partnership 2020132, 

and assessments by the OECD133, EBRD, and ETF, supported by the EU under the EU4Business 

initiative. 

Such studies contain rapid assessments of business development. There is a need for a more 

in-depth, structural-genetic analysis and a scientifically sound selection of facts that will identify 

mechanisms for regulating economic behaviour and factors of intensification of entrepreneurial 

activity. This, in turn, will ensure business efficiency through the development of appropriate 

institutional mechanisms. There are no studies of the impact of entrepreneurship                                        

                                                             
129 PROMIS (2021). Partnership for Urban Development Project. Results of the Implementation. 
130 Сталий економічний розвиток (2019). Рейтинг України у Doing Business продовжує зростати. 
131 UNDP (2018). The UN Recovery and Peacebuilding Programme. Ukraine. 
132 SME Policy Index Eastern Partnership 2020. (2020). Assessment of the state of implementation of the Small 
Business Act for Europe Ukraine: Small Business Act, country profile. 
133 OECD (2020). Monitoring the Implementation of Ukraine’s SME Development Strategy 2017-2020. OECD 

Publishing. 
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on the development of territories, particularly those affected by the war in eastern Ukraine – 

Luhansk, Donetsk, and Zaporizhzhia regions, in particular. 

 

Table 2.2. Absolute indicators and growth rates of the number of individual entrepreneurs  

in Ukraine, Donetsk, Luhansk, Zaporizhzhia Regions for 2015-2020 

Source: own calculations based on the data of the State Statistics Service of Ukraine134 

 

It is also worth noting the Economic Resilience Activity – a USAID project135. This project 

focuses on three main tasks: stabilizing the economy, supporting the sustainable development                   

of SMEs, and building confidence in the economy of eastern Ukraine. In this project, the partners 

of USAID are businesses, NGOs, and universities in eastern Ukraine. The goal is to reduce risk 

and promote market-oriented growth, create a favourable business climate, and improve employee 

skills through career guidance centres, co-working centres, business incubators, and using 

innovative and sustainable educational platforms online. 

The project of Employment and Entrepreneurship in Eastern Ukraine is one of the projects 

implemented in Eastern Ukraine by a UN program136. The goal of this project is the creation                 

of jobs and livelihoods, especially for internally displaced persons and the host communities most 

affected by conflict. 

Uneven dynamics of business development in different regions of Ukraine and instability 

of the dynamics of business development point to the formation and development of phenomena, 

processes, and trends in business and social spheres, which lack proper research, making                           

it impossible to predict further processes and the desired model development. The armed conflict 

in eastern Ukraine is a powerful negative factor that affects people, influencing the socio-economic 

sphere, determining the economic activity of citizens, especially their entrepreneurial behaviour. 

                                                             
134 State Statistics Service of Ukraine (2021). Economic statistics. Economic activity. Activities of enterprises. 
135 USAID (2021). Economic Resilience Activity. 
136 UNDP (2018). The UN Recovery and Peacebuilding Programme. Ukraine. 
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2015 2016 2017 2018 2019 2020 

Ukraine 1630878 1559161 1466803 1483716 1561028 1599 

Donetsk 

Region 
57587 53211 50444 52435 54838 55868 

Zaporizhzhia 

Region 
79982 73645 63045 59387 61064 62768 

Luhansk 

Region 
17966 18063 17888 18400 18824 19016 
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There are certain processes in the institutional environment that affect the development                                  

of entrepreneurship, including revived grant programs. In such conditions, along with studies                         

of institutional principles of entrepreneurial activity, conducting research at the individual level                  

by studying the processes of transformation of individual entrepreneurial initiative                               

(self-organization) into formal business structures, research on business start-up and closing 

processes will substantiate indicators and mechanisms of business development for entrepreneurs, 

government, territories, institutional environment, consumers, and society. 

The absence, in modern research of scientifically substantiated approaches to studying             

the processes of transformation of individual entrepreneurial initiative (self-organization) into 

formal entrepreneurial structures, processes of starting and closing a business, as well as 

scientifically based indicators and mechanisms of entrepreneurship development based                           

on balancing the interests of entrepreneurs, authorities, territories, institutional environment, 

consumers, and while society, considering the factors that arise, form and function, influencing 

the peculiarities of business development in eastern Ukraine in the context of hostilities, 

exacerbation of socio-economic tensions due to the pandemic crisis allow us to identify                          

the following areas of research: 

- the study of factors influencing the development of entrepreneurship in eastern Ukraine 

during an armed conflict, pandemic crisis, and the exacerbation of socio-economic tensions                   

in general; 

- determining the behavioural model of entrepreneurial activity in Ukraine based                         

on the study of the transformation of individual entrepreneurial initiative into formal business 

structures in the context of exacerbation of socio-economic factors, the armed conflict in eastern 

Ukraine, and the process of business initiation and termination; 

- forecasting the development of entrepreneurship based on a behavioural model                         

of entrepreneurial activity in the context of the armed conflict in eastern Ukraine and exacerbation 

of socio-economic tensions due to the pandemic crisis; 

- development of a model for assessing the impact of entrepreneurship                                          

on the development of territories, considering migration processes due to the armed conflict                 

in eastern Ukraine, based on experimental studies; 

- improvement of the model of B2B-interaction in the conditions of the armed conflict     

in the East of Ukraine, and the COVID-19 pandemic; 

- development of indicators and mechanisms of entrepreneurship development based                 

on balancing the interests of entrepreneurs, government, territories, institutional environment, 

consumers, society, and taking into account the institutional environment, and individual 

characteristics of entrepreneurial behaviour. 
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Future research needs to focus on quantifying the impact of different small business support 

mechanisms during crises. 

Promoting economic growth in eastern Ukraine, creating a favourable business climate,             

and supporting MSMEs are the goals of various projects of both the Ukrainian government                 

and international organizations. 

The reason for studying the development of entrepreneurial initiative through institutional, 

organizational, and financial support from the state and international organizations                                     

is to scientifically substantiate indicators and mechanisms of entrepreneurship                                          

and the methodological basis of behavioural and experimental economics. This will identify and 

regulate processes at the level of individual behaviour of entrepreneurs, as well as at the level                      

of institutions that determine business activity while ensuring a balance of interests                                     

of entrepreneurs, government, territories, institutional environment, consumers, and society.                    

It should be emphasized, the achievement of the purpose and objectives of such research should 

involve the sciences of economics, psychology, and statistics. 

In a time of economic uncertainty, periodic introduction of quarantine restrictions due                 

to the pandemic, economic entities are faced with the challenge of finding new alternatives                     

to improve the employment situation. 

One of the solutions is the development of entrepreneurship in higher education institutions 

(universities), providing conditions for the formation of entrepreneurial skills in students and 

teachers. The university must go beyond simply preparing students. It must also play an important 

role in the transfer of knowledge to society. Although a few years ago entrepreneurship was not 

very common in Ukrainian universities, the foreign experience and the experience of some 

Ukrainian universities in recent years underscores the importance of such initiatives. 

The significance of creating conditions at the university for the development                                 

of entrepreneurial skills of students and teachers is highlighted in the Strategy                                            

for the Development of Higher Education in Ukraine for 2021-2031. The vision of higher 

education in Ukraine emphasizes its entrepreneurial component – cooperation of universities with 

research institutions and the business sector to form the professional and scientific-educational 

potential of the nation based on continuous professional and personal development, focused                   

on the highest achievements and practices137. This document also underlines the need to include 

entrepreneurial competence in the educational standards, taking into account the specialization 

subject area138. 

                                                             
137 Міністерство освіти і науки України (2020). Стратегія розвитку вищої освіти в Україні на 2021-2031 роки. 
138 Ibid, p. 44. 
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Students, graduates, and university professors often face legal, organizational, financial, 

and marketing challenges when starting businesses. Academic Business Incubators (ABIs) help 

overcome these obstacles by providing development opportunities and ongoing consulting 

support. Supporting academic entrepreneurship is essential to foster economic activity and 

regional growth. Universities should create programs to develop entrepreneurial skills and support 

new businesses through ABIs. 

The works of Ukrainian and foreign researchers are devoted to the problems                                  

of the development of entrepreneurial skills of students and teachers at universities and                            

the introduction of support mechanisms of university entrepreneurship139.  

Universities around the world are implementing initiatives to support and develop 

entrepreneurship, such as university business incubators, university branches, mentoring (expert 

advice), business angels (agents who provide money or experience to future entrepreneurs), etc.140 

The academic business incubator is an integral part of the city's business infrastructure141. 

In recent years, university-based business incubators have become increasingly influential 

in entrepreneurship. Since they play a significant role in the creation of human capital and 

knowledge, these centres are generators of innovative startups with a high probability of success. 

Incubators, as was shown by Gorączkowska in her work, promote the growth of product innovation 

by enterprises and research. Support for the innovation process was much more frequent only                

in the case of technology incubators. At the same time, she pointed out that only academic 

incubators increased the chances of product innovation on a global scale142. 

In Ukraine, the legislative field defines an innovative business incubator, as infrastructure 

used to support small businesses engaged in innovation (implementation of innovative ideas and 

inventions in the initial stages of their commercialization and implementation of innovative 

projects on this basis) that supports entrepreneurs at an early stage their activities by renting              

non-residential premises and providing consulting, accounting, legal and other of services143. 

                                                             
139 Castillo, S., Martínez, A., Mejía, M., & Jacinto, L. (2019). Practices of university business incubators                              
in the entrepreneurial ecosystem in Puebla. Horizontes de la Contaduría en las Ciencias Sociales; 

Ostenda, A., Nestorenko, T., & Zhyhir, A. (2018). What do students think of the education curriculum? Case                 

of Katowice School of Technology. International Relations 2018: Current issues of world economy and politics. 

Conference proceedings, 19th International Scientific Conference, 582-589. 
140 Vaquero-García, A., Ferreiro-Seoane, F. J., & Álvarez-García, J. (2017). Entrepreneurship and University: How        

to Create Entrepreneurs from University Institutions. In: Peris-Ortiz M., Gómez J., Merigó-Lindahl J., & Rueda-

Armengot C. (eds) Entrepreneurial Universities. Innovation, Technology, and Knowledge Management. Springer, 

Cham. 
141 Nestorenko, T. (2007). City infrastructure in the context of its competitiveness. Collection of Scientific Papers. 

Economic Sciences, 59 (72), 70-76. 
142 Gorączkowska, J. (2020). Enterprise innovation in technology incubators and university business incubators                    
in the context of Polish industry. Oeconomia Copernicana, 11 (4), 799-817. 
143 Державний комітет України з питань науки, інновації та інформації. (2010). Про затвердження 

примірних статутів та методичних рекомендацій. Наказ № 150, 27. 12. 2010. 
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In the subject literature, ABIs are structures created voluntarily in scientific and educational 

institutions with the assistance of local authorities and foreign organizations to support                            

the development of small businesses in the region. They provide aid and support based                               

on the principles of social partnership, cooperation of employees of local governments, 

associations of entrepreneurs, and public and private trade unions144. 

Poland has had an entire ecosystem of support for start-ups since 2004, called                                

the Academic Business Incubator Network. This network is the largest in Central and Eastern 

Europe145. There is a model for testing business ideas without the need to register companies, with 

many tools aimed at developing them into global projects. The Academic Business Incubator 

Network supports the development of the company at every step, not only through legal and 

financial services but also through a mentoring program. The Academic Business Incubator 

Network has a special benefits program that allows start-ups to utilize products and services that 

would be very difficult for them to access on their own. However, the Academic Business 

Incubator Network is not directly related to universities and operates on a self-sustaining basis. 

In most foreign universities, existing business incubators are mostly called “university 

business incubators” (UBI). From our point of view, the names “academic business incubator” 

(as it is referred to in Ukraine) and “university business incubator” (per the terminology used 

abroad) are synonymous. 

ABI should be considered as a structural unit of a university, which, under certain 

conditions and for some time, provides resource support, consulting, and other assistance to small 

and medium-sized enterprises at the initial stage of their activities146. Resource support includes 

the provision of premises and other property (office or production equipment, appliances), as well 

as finances (financing of innovative projects – start-ups). Consulting support of the business 

incubator is the implementation of educational activities, training services, consulting, and 

mentoring in the implementation of business projects. 

University business incubators have additional goals related to student education and               

the commercialization of intellectual property in universities. This divergence of stakeholder goals 

                                                             
144 Серьогін, С. М. (ред.) (2013). Академічний бізнес-інкубатор: організаційно-методичне забезпечення 

впровадження інновацій: практ. посіб. Принта. 
145 AIP (2021). AIP to największy ekosystem rozwoju biznesów w tej części Europy. Wspieramy przedsiębiorców            

od 2004 roku. 
146 Бережницька, У. Б. (2019). Особливості та переваги академічних бізнес-інкубаторів в системі вищої освіти 
України. Матеріали круглого столу Міністерства освіти і науки України “Розвиток академічного 

підприємництва в закладах вищої освіти та наукових установах України”: Всеукр. фестиваль інновацій 

(Київ, 16 травн. 2019 р.). 
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creates unique challenges for UBI, which are addressed through a wide range of structures, 

processes, and governance models147. 

According to Huda & Rejito, university business incubators are used by universities               

to carry out the knowledge transfer process to support small and medium-sized businesses148.              

The authors of the study singled out the model of a university business incubator, which consists 

of four components, namely preparation, pre-incubation, incubation, and post-incubation.  

University business incubators are born as tools of the academic world to carry out 

marketing research results, technology transfer, and promotion of the entrepreneurial spirit. In this 

context, the exchange of knowledge between entrepreneurs can be the main factor                                    

for the development and success of their business. In their study, Redondo & Camarero argue that 

complementarity and resource transfer, and the incubator's commitment to business, are 

fundamental to knowledge sharing, entrepreneurship, and innovation149. 

Some authors argue that university business incubators have unique opportunities                       

to promote transnational entrepreneurship and the evolution of business and technical 

communication practices in the world150. Such business incubators facilitate the launch of start-

ups by professors, students, researchers, and local entrepreneurs. 

The connection between universities and business incubators creates an environment where 

students, researchers, and entrepreneurs can help others transform their new ideas, special skills, 

and abilities into new businesses. According to N. Hassan, the role of traditional universities has 

changed, and now entrepreneurs are needed to redirect new knowledge for economic development 

through a business incubator151. The introduction of revolutionary ideas into business proposed    

by the academic environment can allow “pioneers” to make extra profits, and small firms to turn 

into large companies152. 

Research analysis indicates that in many countries, the creation of business incubators             

by universities is an effective mechanism for developing entrepreneurship and entrepreneurial 

skills in students and teachers. Further research is required to analyze the implementation                       

of foreign experience by Ukrainian universities. 

                                                             
147 Nicholls-Nixon, C., Valliere, D., & Hassannezhad, Z. (2020). A Typology of University Business Incubators: 

Implications for Research and Practice. European Conference on Innovation and Entrepreneurship. 
148 Huda, N., & Rejito, C. (2020). Modelling University Business Incubator for SMEs Digitalisation. Indonesian 

Journal of Information Systems (IJIS), 3 (1), 23-37. 
149 Redondo, M., Camarero, C., & van der Sijde, P. (2021). Exchange of knowledge in protected environments.                  

The case of university business incubators. European Journal of Innovation Management, 25 (3), 838-859. 
150 Pellegrini, M., & Johnson-Sheehan, R. (2020). The Evolution of University Business Incubators: Transnational 

Hubs for Entrepreneurship. Journal of Business and Technical Communication, 35 (2), 185-218. 
151 Hassan, N. (2020). University business incubators as a tool for accelerating entrepreneurship: theoretical 
perspective. Review of Economics and Political Science, 9 (5), 434-453. 
152 Несторенко, Т. П. (2020). “Економіка суперзірок”: можливості та загрози для сфери освіти. Український 

журнал прикладної економіки, 7 (2), 8-15. 
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In recent years, Ukraine has been actively promoting the idea of involving universities              

in the development of entrepreneurial culture and the formation of entrepreneurial skills                         

in students and teachers. The mechanisms for implementing such ideas are the development                   

of start-up projects and business incubators at universities. Thus, at the beginning                                      

of the 2021 / 2022 academic year, a new wave of start-up movement was launched in higher 

education institutions entitled “Entrepreneurship University”. This academic year, the discipline 

“Innovative Entrepreneurship and Management of Start-up Projects”153 will be taught in 85 free 

economic zones. The main goal of the project is the development of entrepreneurial culture                      

in Ukrainian higher education institutions and the demonstration of their own business                              

as an alternative to hired work. In particular, the start-up wave will develop entrepreneurship 

education at several levels: spreading the trend of creating start-ups among students, improving 

the skills of teachers, and actively involving university administrations in creating systemic 

change. 

Entrepreneurship University is an initiative aimed at creating entrepreneurship universities 

in Ukraine, i.e., universities with a strong business culture and start-up infrastructure.                             

The initiative is implemented by the YEP! network of start-up incubators together with                               

the Ministry of Education and Science, the Ministry of Digital Transformation, and the Ukrainian 

Start-up Fund, with the support of the USAID Competitive Economy Program in Ukraine154. 

YEP! is a network of academic start-up incubators in which students and young scientists 

learn to create their start-ups.  

Students and educators are able to try their hand at entrepreneurship without risk and launch 

their start-up in 3 months155. 

A university's participation in the YEP! network is available in any program: 

1. yep!Club is a team of students and teachers who develop the local business ecosystem 

at their university. 

2. yep!Starter is an international entrepreneurship program that provides students and 

teachers the knowledge they need to start their own business. 

3. yep!Acceleration is an acceleration program that helps resident start-ups reach a new 

level of product development. 

YEP! programs are supported by Cisco, Deloitte, Lucky Labs, the Embassies of Estonia 

and Israel, the Ministry of Education, and  

                                                             
153 Міністерство освіти і науки України (2021, 13 вересня). “Підприємницький університет” – новий рік 

розвитку інновацій та стартап-проєктів у закладах вищої освіти. 
154 Ministry of Economy of Ukraine (2024, 04 November). USAID Competitive Economy Program announces USD 

1.8 million initiative to enhance employment opportunities for Ukrainians. Government Portal. 
155 YEP! (2021). 
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Science, and the Ministry of Economic Development and Trade156. Student start-up clubs 

of Berdyansk universities are also members of the YEP! network (Figure 2.2). 

 

 

Figure 2.2. Network of universities participating in YEP! Programs  

Source: YEP!, 2021157 

 

At the regional level, entrepreneurship development programs are also implemented                    

at universities. In the summer of 2016, the idea of creating a new institution in Berdyansk                         

to support small businesses and the ways to integrate science and business, taking advantage                  

of one of the city’s educational institutions, was actively discussed. The discussion was initiated 

by the Regional Fund for Entrepreneurship Support in the Zaporizhzhia region. The Fund                          

is an instrument and the main organizer of the implementation of state policy in the development 

and financial support of small and medium-sized businesses as a promising sector of the economy 

in the region158. 

                                                             
156  YEP! (2021). 
157 Ibid. 
158 ДО “Регіональний фонд підтримки підприємництва в Запорізькій області” (2024). 



73 
 

As of September 2018, ABIs existed at universities in almost all cities of the Zaporizhzhia 

region. The only exception was the city of Berdyansk. 

This idea was implemented in 2019 by creating an academic business incubator                            

at the Berdyansk State Pedagogical University (BSPU). This business incubator was established 

to implement the Comprehensive Program for Small and Medium Business Development                    

for 2019-2020 and began its work in 2019. 

The expediency and necessity of creating an academic business incubator at the Berdyansk 

State Pedagogical University were based on the results of a survey of university students.                       

In October 2018, a survey of students of all faculties of the Berdyansk State Pedagogical University 

was conducted – 325 people. 68.6% of respondents mentioned the need to create such an institution 

at the university. The results of the survey were published during the round table “The Path from 

Student to Entrepreneur: the place of the Business Incubator”, which was held on November 28, 

2018, at the initiative of the NGO “Institute for the Study of Spatial Development” at Berdyansk 

State Pedagogical University. During the discussion on the place and role of the academic business 

incubator in the support and development of entrepreneurial initiatives of young people, a decision 

was made on the feasibility of its creation at the BSPU. 

Since 2019, the Academic Business Incubator of BSPU has been conducting cycles                     

of trainings on business psychology, business planning, training on business skills development, 

and seminars on economic issues and business taxation. The BSPU Academic Business Incubator 

conducts activities focused on the implementation of measures aimed at promoting 

entrepreneurship and starting their own business among students and teachers at the university and 

promoting youth entrepreneurship in Berdyansk and the region. During its work, 30 students who 

wanted to start their own businesses and develop entrepreneurial skills were trained in business 

fundamentals. 

In 2019, thanks to the knowledge gained during the training and seminars, 15 students 

wrote their business plans. The authors of the three most promising business plans took part                    

in the competition of business plans conducted by the Zaporizhzhia Regional State Administration 

for participants of university business incubators in the Zaporizhzhia region in early                  

November 2019. 

Active work of the BSPU academic business incubator became possible thanks                                 

to the support of the “Regional Fund for Entrepreneurship Support in the Zaporizhzhia 

Region”159, which also supports the activities of ABIs in other universities of the Zaporizhzhia 

region, including production incubators and business incubators. 

                                                             
159 ДО “Регіональний фонд підтримки підприємництва в Запорізькій області” (2024). 
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The 2020-2021 pandemic changed the format of the BSPU academic business incubator. 

Some of the seminars and trainings were translated into an online format. 

The use of incubators and accelerators as institutions to promote the development of new 

business enterprises has grown worldwide in recent years. In particular, there is a significant 

increase in the number of (academic) university business incubators, which are incubators located 

in universities and closely integrated with the activities of universities for the development and 

dissemination of knowledge. 

The universities and the education system must create an environment enabling young 

people to develop their professional thinking and prepare students and teachers to improve 

entrepreneurial skills and knowledge to create jobs. 

 

 

2.3. Cooperation Between Universities and Business in Ukraine: Status 

and Development Prospects 

 

The effective functioning of the higher education systems has become a pressing issue                  

for many countries at the current stage of economic development. Achieving high university 

performance requires strengthening the ties between educational institutions and commercial 

enterprises. An important prerequisite for this is the active involvement of employers and other 

social partners in educational processes. Moreover, it is essential to enhance the research capacity 

of higher education institutions. 

In Ukraine, this issue is particularly significant due to historical transformations and 

ongoing wartime challenges. Sustainable partnerships between universities and businesses are 

crucial for both the modernization of the education system and national economic recovery. 

It is also important to note that sustainable economic growth is impossible without                     

the active development of the real economy sector. Identifying young people's entrepreneurial 

potential and fostering favourable conditions for business development should be key priorities               

of the national economic strategy. Universities play an important role in addressing this need. 

Today, in a context of instability, entrepreneurship in Ukraine faces significant challenges. 

Additionally, global trends indicate a shortening of product life cycles and intensified competition 

among enterprises. To remain competitive, entrepreneurs must constantly seek out new resources, 

technologies, ideas, and solutions. International experience shows that successful enterprises are 

often built around research centres and universities. Such collaboration also benefits universities 

themselves. 
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Current trends confirm that university-business cooperation provides mutual advantages, 

benefiting both parties. A university is no longer merely an institution focused on education and 

research, dependent solely on public funding. Today, a university is a complex and competitive 

organization whose survival increasingly depends on effective engagement with market 

participants and the ability to meet their research and educational needs160. 

At the same time, a strategic resource for any organization is its workforce, whose 

knowledge, skills, and competencies are developed through education. However, the knowledge 

acquired in academic settings often fails to meet the current needs of contemporary enterprises. 

The current labour market for young professionals is characterized by a mismatch between 

the traditions of higher education and employers' needs. According to research, at least                         

38% of newly hired employees require immediate additional training. Companies typically spend 

one to three months adapting such employees, which, along with considerable financial 

investment, often exceeds the average cost of training a specialist161. 

In Ukraine, the most common model of university – business cooperation includes 

providing educational services to companies and organizing student internships or industrial 

placements at enterprises. However, this form of interaction often proves ineffective due                            

to mistrust and the reluctance of firms to disclose technical or economic aspects of their operations 

to students. This highlights the need to develop more effective partnership models tailored                             

to the Ukrainian context. 

Successful international examples of university – industry cooperation include Stanford 

University and Michigan Technological University. In Ukraine, similar collaboration models – 

where scientific, research, and production centres are co-located – remain underdeveloped, with 

universities only beginning to move in this direction. 

Since 1991, the interaction between science, education, and business in Ukraine has both 

reflected a response to acute socioeconomic challenges and been shaped by various factors, 

including: 

- the emergence of new sectors of economic activity; 

- governmental support for innovation processes; 

- active participation in international research programs; 

- integration of Ukrainian higher education into the European Education Area; 

- the growing number of universities and their research potential; 

                                                             
160 АФМ (2021). Утвердження співпраці між освітою та бізнесом: від інноваційної теорії – до практичних 

результатів. 
161 Polyteco (2024). Про нас. 
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- the increasing use of artificial intelligence technologies162. 

Since the early 2010s, the Ukrainian Ministry of Education and Science has devoted 

increased attention to the commercialization of university research and its institutional 

organization. It was noted that Ukraine has significant potential for accelerating scientific 

development and applying research outcomes in business. 

Key areas for the development of university-business cooperation include: 

- fundamental science; 

- energy efficiency; 

- sustainable use of natural resources; 

- prevention and treatment of widespread diseases; 

- advanced information and communication technologies; 

- new substances and materials; 

- artificial intelligence163. 

One major obstacle to universities establishing new forms of cooperation with businesses 

is the limited capacity of most academic institutions to promote their activities and research results. 

This is reflected in their limited participation in exhibitions and trade fairs – traditional yet 

effective tools for public engagement and visibility. Nonetheless, universities actively explore 

alternative promotional channels, such as hosting open days and facilitating alumni networking 

events. Participation in academic conferences, forums, congresses, and symposia – particularly 

those focused on higher education – also represents an effective visibility and outreach strategy. 

It is critically important for any university to maintain contact not only with direct 

consumers of its services but also with legislative and executive authorities, lobbying organizations 

(including regional bodies), industry-specific associations, trade unions, and other stakeholders. 

Equally important is fostering internal collaboration within the academic community – among 

administration, faculty, support staff, and students. 

The relevance of both external and internal university collaboration is driven by three key 

factors: 

- the common challenges faced by universities; 

- the potential for mutual capacity building; 

- significant resource constraints. 

                                                             
162 Лемуткина, М. (2006). Бизнес покидает вузы. Alma mater. Вестн. высш. шк., 7, 46. 
163 Shcherba, O., & Nestorenko, T. (2015). Cooperation between universities and business in Ukraine: current state 

and possible ways of development. Technologijos ir menas (Technology and art). Tyrimai ir aktualijos (Research and 

topicalities). Vilniaus technologiju ir dizaino kolegija), 6, 111-116. 
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Traditional peer-to-peer knowledge exchange is no longer sufficient in modern        

education – deeper and more systematic forms of cooperation are required. University – business 

collaboration yields significant benefits for all stakeholders. 

The main advantages of university – business partnerships include: 

- enhanced professional development of academic staff; 

- improved training of future specialists within universities; 

- opportunities for businesses to develop highly qualified personnel based at universities 

and tailored to their specific needs; 

- guaranteed employment of graduates in their respective fields; 

- support for the development of university research and the country’s innovation 

potential; 

- expanded opportunities for collaboration among educators, researchers, and 

practitioners, as well as for knowledge exchange; 

- increased efficiency in the university – business – government interaction. 

Nevertheless, several barriers hinder the development of effective partnerships between 

business and education. According to academic community representatives, the main obstacles 

include limited awareness of the potential benefits of such cooperation in the business sector, along 

with its predominant focus on short-term profits (see Table 2.4)164. 

 

Table 2.3. Key barriers to effective university – business cooperation  

(as reported by university representatives, 5-point Likert scale) 

Barrier Rating 

Businesses lack awareness of collaboration opportunities with universities 3.1 

Businesses focus solely on short-term profit 3.0 

Difficulties in aligning the legal aspects of intellectual property 2.6 

Limited financial resources of businesses to expand cooperation with universities 2.1 

Confidentiality concerns 2.1 

Businesses lack the understanding of the conditions under which universities 

operate 
1.8 

No designated university staff responsible for external cooperation 1.5 

 

                                                             
164 Shcherba, O., & Nestorenko, T. (2015). Cooperation between universities and business in Ukraine: current state 

and possible ways of development. Technologijos ir menas (Technology and art). Tyrimai ir aktualijos (Research and 

topicalities). Vilniaus technologiju ir dizaino kolegija), 6, 111-116. 
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Notably, university representatives consider the lack of staff responsible for external 

relations, as well as limited understanding of business realities and internal institutional conditions, 

to be the least significant barriers to cooperation with businesses. 

In contrast, business representatives view these very factors as the main barriers                            

to partnership development. They cite limited understanding by universities of the business 

environment and excessive institutional bureaucracy as key obstacles (see Table 2.5)165. 

 

Table 2.4. Key barriers to effective university – business cooperation  

(as reported by business representatives, 5-point Likert scale) 

Barrier Rating 

Universities lack understanding of workplace realities and the business 

environment 
3.0 

Excessive bureaucracy within university structures 2.6 

Legal complexities related to intellectual property 2.4 

No university personnel are assigned to manage business relations 2.3 

Low awareness of collaboration opportunities 2.1 

Insufficient internal capacity to support partnerships 2.1 

Confidentiality concerns 2.0 

 

Among the main barriers to university – business cooperation are excessive bureaucracy             

in higher education institutions, administrative reluctance to assume additional responsibilities, 

and a lack of interest in graduate employment outcomes. Another notable obstacle                                          

is the expectation that companies should incur the costs of joint events, such as seminars and 

presentations166. 

Key challenges in the university – enterprise relationship in Ukraine include: 

- limited business involvement in shaping educational standards and curricula; 

- absence of tax incentives for companies that fund scientific research or educational 

initiatives; 

- insufficient protection of intellectual property; 

- excessive bureaucratization within the higher education system. 

The analysis identifies several forms of university – business cooperation, particularly 

relevant to the Ukrainian context, including: 

                                                             
165 Shcherba, O., & Nestorenko, T. (2015). Cooperation between universities and business in Ukraine: current state 

and possible ways of development. Technologijos ir menas (Technology and art). Tyrimai ir aktualijos (Research and 
topicalities). Vilniaus technologiju ir dizaino kolegija), 6, 111-116. 
166 Досвід працевлаштування випускників вищих навчальних закладів (2013). Погляд випускників та 

роботодавців. 
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- consulting services; 

- joint research activities (e.g., participation in scientific projects); 

- educational cooperation through targeted programs and training – both within and 

beyond innovation infrastructure such as technology parks and incubators; 

- participation of business representatives in the governance of educational institutions 

(e.g., through supervisory boards);  

- the establishment of new educational institutions, including private universities; 

- funding of research and educational projects. 

In this context, reforming higher education to integrate it into the national innovation 

system will not only attract additional resources to the sector but also enhance its adaptability and 

alignment with the needs of an innovation-driven economy. This can be achieved by establishing 

an effective chain: science – innovation – application. 

The modern university model emphasizes active support for entrepreneurship among 

students, graduates, and academic staff.  

One of the most effective tools to achieve this is the operation of university-based business 

incubators. Currently, drawing on the experience of EU countries, Ukraine is witnessing a steady 

increase in interest in academic entrepreneurship. 

Academic entrepreneurship is seen as a means of reducing graduate unemployment and 

aligning the structure of labour supply with current job market demands. 

In Ukraine, several isolated attempts have been made to establish youth-oriented business 

incubators. For example, the Rivne Business Incubator, which operated in the early 2000s, targeted 

individuals under the age of 28, although up to 30% of participants were permitted to exceed this 

age limit167. Entrepreneurship training was provided free of charge. Participants could choose from 

a range of service packages and remain in the incubator for up to six months. After this period, 

participants were required to exit the incubator. The Entrepreneur Support Centre “Diia.Business” 

(“Дія.Бізнес”), launched in Rivne in 2023, removed these age restrictions for participants168. 

Participation in a business incubator typically requires entrepreneurs to have initial capital. 

However, students and recent graduates often lack the necessary financial resources. Moreover, 

registering a business with state authorities demands time, significant effort, and financial costs – 

especially in the early stages, before operations begin or revenue is generated. The lack of any 

                                                             
167 Nestorenko, T. (2006). Akademickie inkubatory przedsiębiorczości: możliwości zastosowania doświadczenia 
polskiego na Ukrainie. Na drodze przemian (Polska i jej sasiedzi w procesie transformacji). Polsko-Amerykańska 

Fundacja Wolności, Polsko-Amerykańska Komisja Fulbrighta, 105-119. 
168 Дія.Бізнес (2023). Дія.Бізнес у Рівному. 
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guarantee that six months will be sufficient for achieving self-sufficiency presents an additional 

challenge. 

Therefore, the business incubator model currently applied in Ukraine cannot be considered 

effective for promoting entrepreneurship among students and recent graduates. Incubators 

targeting this group of aspiring entrepreneurs must consider their specific needs, including limited 

startup capital, the need for institutional and mentoring support, and simplified business 

registration procedures. 

Academic entrepreneurship represents a form of collaboration among universities, research 

institutions, and businesses operating within the same region. Its goal is to implement scientific 

research results and commercialize new knowledge by fostering connections between innovative 

companies, students, graduates, and university staff. 

Although academic entrepreneurship holds great potential and relevance, it has not yet 

gained widespread traction across all EU countries. Nevertheless, business incubators are already 

operating in major academic centres, facilitating the engagement of students, doctoral candidates, 

graduates, and researchers in entrepreneurial initiatives. Organizational initiatives to establish 

incubators are being actively pursued in various regions of Poland as part of regional development 

strategies. 

In many countries, business incubators primarily operate as non-governmental 

organizations that collaborate with local and regional authorities, development agencies, 

universities, chambers of commerce and industry, and large corporations. 

Any student or graduate can launch their own business with the support of an Academic 

Business Incubator (ABI). With support from incubator staff (moderators), aspiring entrepreneurs 

can develop business plans, implement their ideas, and register a business within the ABI 

framework. In some cases, incubators may reimburse initial expenses and partially subsidize 

ongoing operational costs. Students and graduates with competitive business ideas and                                

a well-prepared business plan may receive support regardless of the intended industry of their 

company. 

The primary mission of academic business incubators is to support students and university 

staff at the institutions where the incubators are based. In some cases, participants from other 

higher education institutions in the region may also be involved. ABI activities focus on assisting 

in the establishment of companies as well as supporting entrepreneurial initiatives based                              

on technologies and know-how developed within the academic environment. 

In Poland, the establishment of academic business incubators became possible thanks                     

to financial support from the Ministry of Economy and Labor. The concept of such incubators was 



81 
 

recognized as one of the best initiatives in the 2003 nationwide competition “Academic 

Entrepreneurship Incubators”169. 

Some academic business incubators in Poland are organized into networks. These 

incubators abide by a standardized organizational model and provide participants with a uniform 

package of services under consistent terms. Young entrepreneurs can operate under the incubator’s 

legal framework without registering their own business with state authorities. They gain the right 

to use the ABI logo and access office space and equipment. Such “virtual companies” can function 

within the incubator for up to two years – a period typically sufficient to assess their future 

viability. After this period (or earlier), the entrepreneur is required to officially register their 

company and continue operations under standard legal conditions. 

Academic business incubators operate on a self-sustaining basis and are financed through 

contributions from their “virtual companies”. The amount of these contributions is determined 

using a progressive scale based on the duration of a firm's stay in the incubator. 

The project aimed at establishing and developing a network of academic incubators also 

received additional funding from the National Bank of Poland (Narodowy Bank Polski), the Polish 

Agency for Enterprise Development, and the Ministry of Economy and Labor170. 

According to the official website of academic business incubators, 16 centers were 

established during the network’s first year, each equipped with its own premises and office 

infrastructure. The incubator staff provided consulting support for more than 1,000 young people 

on how to start and run a business. More than 80 conferences and seminars were held in the first 

year for aspiring entrepreneurs and current incubator participants. 

The objectives and functions of academic business incubators (ABIs) in Poland                            

are generally consistent. A representative example is the Poznan Academic Incubator                                 

of Entrepreneurship (Poznański Akademicki Inkubator Przedsiębiorczości, PAIP). 

PAIP was established in October 2004 through the initiative of the Greater Poland Regional 

Organization of the Independent Students' Association, in cooperation with students, postgraduate 

students, and graduates from various higher education institutions in Poznan171. 

PAIP's activities are structured around two main areas: 

1. Promotion of youth entrepreneurship 

This includes conferences, seminars, and lectures on academic entrepreneurship, such                 

as the “Poznan Academic Entrepreneurship Days” for students and graduates. Training, 

                                                             
169 Nestorenko, T. (2006). Akademickie inkubatory przedsiębiorczości: możliwości zastosowania doświadczenia 

polskiego na Ukrainie. Na drodze przemian (Polska i jej sasiedzi w procesie transformacji). Polsko-Amerykańska 
Fundacja Wolności, Polsko-Amerykańska Komisja Fulbrighta, 105-119. 
170 Ibid. 
171 Зінченко, А., Саприкіна, М., Янковська, О., & Вінніков, О. (2013). Якісна освіта: роль партнерств. К. 
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consultations, and meetings with entrepreneurs are organized. Information centers for young 

entrepreneurs are also established.   

2. Enterprise pre-incubation 

This involves a range of measures designed to support the creation and development                     

of new businesses, including: 

- assessing the potential and prospects for implementing the aspiring entrepreneur’s 

business idea; 

- assisting in business plan preparation and company registration; 

- providing favourable conditions for the establishment and operation of new enterprises; 

- offering advisory support, assistance in securing loans, and, when possible, partial 

financial support during the incubation period (up to two years, depending on the rate                                

of development). 

If a student or graduate decides to start a business, PAIP provides the following support: 

1. Access to a fully equipped office (telephone, fax, internet-enabled computer, printer, 

scanner, etc.). 

2. Opportunity to temporarily operate under the incubator’s legal framework without 

registering a company, thereby reducing registration, taxation, and rental costs. 

3. Free legal and accounting consultations, including assistance with management 

accounting. 

4. Support in identifying business partners and funding sources (e.g., government grants, 

EU programs, venture capital, business loans). 

5. Free participation in conferences, seminars, and other skill-building events organized 

by the incubator. 

6. Assistance with product promotion through student media and online platforms; 

provision of a mailbox on the incubator's server. 

7. Legal and advisory support in drafting contracts, agreements, and other business 

documents. 

8. Access to professional literature, trade journals, and relevant research. 

9. Post-incubation support in registering a company, with consultations on marketing, 

legal, and taxation matters. 

The Polish experience in establishing and managing academic business incubators (ABIs) 

provides a valuable example for Ukraine and can be adapted to local socio-economic conditions. 

It is advisable to establish two distinct organizational and legal forms for academic incubators: 

- a public organization, enabling the attraction of sponsorship funding and participation 

in national and international grant programs; 
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- a commercial company, through which students and graduates can engage                                     

in entrepreneurial activity, including the use of its banking and legal infrastructure. 

Allowing virtual enterprises to operate under the umbrella of a commercial company would 

enable young entrepreneurs to generate and manage income independently. Meanwhile, funds 

accumulated by the public organization can be allocated to support and finance such virtual 

enterprises. 

One of the most significant challenges in developing academic business incubators                          

in Ukraine remains their sustainable financing. Potential funding sources may include: 

- local and regional budgets; 

- targeted funds from higher education institutions; 

- private sector stakeholders interested in workforce development and talent recruitment; 

- grants from national and international foundations and donor programs. 

The establishment of an ABI should reflect the specific socio-economic needs of the region 

in which it operates. The chosen incubator model must be tailored to the current demands of both 

the local economy and the higher education system. Although there are no formal limitations                   

on the scale or sectoral orientation of incubated enterprises, priority should be given to innovative 

production and high-tech services, rather than small-scale trading or intermediary activities.                    

The optimal incubation period is typically 2-3 years, after which enterprises should become                   

self-sustaining and capable of competing under market conditions. 

Some initial steps toward establishing ABIs have already been taken in Ukraine172.                    

For example, on June 3, 2014, an academic business incubator was launched at O. M. Beketov 

Kharkiv National University of Urban Economy. Another noteworthy example is the Polyteco 

youth IT business incubator in Kyiv173, which has been actively supporting student 

entrepreneurship for several years. 

However, these initiatives remain isolated and regionally concentrated. As of today, 

academic business incubators in Ukraine have not achieved widespread institutionalization                

as a tool for fostering university - business collaboration. Their potential in commercializing 

scientific research and in training and supporting young entrepreneurs remains largely untapped. 

Enhanced cooperation between employers and higher education institutions could serve             

as a strategic instrument to improve the competitiveness of the Ukrainian economy. This can be 

achieved through the development and implementation of state policies aimed at preserving and 

expanding the country’s scientific, technical, and innovation capacities, and transforming them 

                                                             
172 Бізнес-інкубатор (2013). “Фактор” готовий підтримати інноваційні бізнес-проекти. 
173 Раєвнєва, О. В., Гриневич, Л. В., & Горохова, О. І. (n.d.). Сучасні напрямки розвитку взаємовідносин між 

вищою школою та бізнес-структурою. [Електронний ресурс] / Global international scientific analytical project. 
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into key drivers of long-term and sustainable economic growth in the face of internal and external 

challenges. 

Moreover, the establishment of academic business incubators should ideally be 

implemented on an inter-university basis, rather than being limited to a single institution. Such           

a model would facilitate entrepreneurial opportunities for students and graduates from multiple 

institutions, while also providing access to a broader pool of academic expertise across various 

disciplines. 

While the concept of business incubators is not new in Ukraine, their systematic integration 

into the academic environment remains underdeveloped. Adapting the Polish ABI model                              

to the Ukrainian context could address several pressing challenges, including: 

- creating accessible conditions for students and graduates to launch virtual enterprises 

under preferential terms, without the need for formal registration during the initial stages; 

- shortening the pathway from scientific research to its practical application in production; 

- reducing youth unemployment among graduates with higher education. 

In conclusion, strengthening university-business collaboration through academic 

entrepreneurship represents a vital step toward modernizing the Ukrainian higher education system 

and enhancing its role in the country’s innovative and economic development. 

 

 

Conclusion to Chapter 2 

 

Displaced universities in Ukraine, alongside their host communities and business partners, 

form a unique socio-economic phenomenon shaped by war, crisis, and rapid transformation.               

The forced relocation of higher education institutions due to Russia’s aggression has created 

unprecedented challenges for both universities and their surrounding environments. Yet, it has 

simultaneously opened new opportunities for economic recovery, entrepreneurship, and societal 

resilience. The findings allow us to draw several general and specific conclusions. 

Displaced universities have emerged as significant actors in the economic and social 

development of host regions. Despite the loss of physical infrastructure, material assets, and 

established community ties, relocated institutions managed to preserve their intellectual capital, 

continue teaching and research activities, and re-establish themselves in new settings. Their 

relocation has contributed directly to job creation, demand for goods and services, municipal 

revenues, and the diversification of local economies. Through their multiplier effects, displaced 

universities have generated not only direct but also indirect and induced benefits, which 
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strengthened the financial and social fabric of host cities. Thus, universities in exile demonstrate 

resilience as well as the capacity to act as catalysts of regional development under crisis conditions. 

The experience of Ukrainian displaced universities highlights the importance of higher 

education as a stabilizing force in situations of armed conflict and large-scale displacement. 

Beyond their economic impact, universities have provided educational continuity for thousands            

of students and employment opportunities for academic and administrative staff. By doing so, they 

have mitigated the risks of social disintegration and loss of human capital. Furthermore, they have 

created new opportunities for local populations by expanding access to higher education, fostering 

innovation, and facilitating the integration of internally displaced persons into host communities. 

In this respect, displaced universities have assumed the dual function of educational institutions 

and agents of social adaptation. 

The pandemic crisis of 2020-2021 further reinforced the transformative role of universities 

in supporting entrepreneurship and business ecosystems. Universities demonstrated flexibility              

by introducing digital technologies, new educational programs, and entrepreneurial training, which 

allowed them to respond to the compounded challenges of war and quarantine restrictions.                  

The establishment of academic business incubators, start-up networks, and mentorship programs 

illustrates how universities have evolved into platforms for entrepreneurial culture.                            

These structures not only prepared students and faculty for self-employment but also contributed 

to the diversification of regional economies and the emergence of innovative start-ups.                         

The Ukrainian case thus supports the global trend of higher education institutions expanding their 

traditional functions to include active participation in business and innovation development. 

The interaction between universities and business in Ukraine remains underdeveloped but 

possesses significant potential. Barriers to effective cooperation include weak institutional 

frameworks, excessive bureaucracy, limited financial resources, and insufficient awareness among 

businesses of universities’ capabilities. Nevertheless, positive examples – both international and 

domestic – demonstrate that collaboration can generate mutual benefits. By providing applied 

research, training services, and entrepreneurial infrastructure, universities can address labor 

market needs and strengthen innovation systems. At the same time, businesses can enhance 

universities’ competitiveness by offering resources, partnerships, and opportunities                                  

for the commercialization of research outcomes. The challenge lies in institutionalizing such 

cooperation within Ukraine’s national innovation strategy and aligning higher education with 

long-term economic priorities. 

The environmental and infrastructural dimensions of university relocation should not be 

underestimated. The arrival of thousands of students and staff increases pressure on host cities’ 

resources, utilities, and ecosystems. Rising waste production, high energy consumption, and social 
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tensions between displaced and local populations represent risks that need to be managed through 

integrated regional planning. Sustainable development strategies must therefore take into account 

the environmental and social implications of university displacement, ensuring that higher 

education institutions contribute to, rather than undermine, the long-term stability of host regions. 

Universities themselves have a responsibility to promote ecological awareness, sustainable 

practices, and digital solutions that reduce anthropogenic pressure. 

The Ukrainian experience of displaced universities carries broader international relevance. 

While each conflict or crisis has its specific features, the Ukrainian case illustrates the dual 

vulnerability and resilience of higher education systems under extreme conditions. On the one 

hand, universities face existential threats from war, displacement, and pandemics; on the other 

hand, they can become anchors of recovery, innovation, and social cohesion. The lessons learned 

in Ukraine underscore the necessity of establishing robust legislative frameworks, state support 

mechanisms, and international cooperation to safeguard displaced universities and maximize their 

contribution to sustainable development. 

In summary, Chapter 2 has shown that displaced universities are not merely passive victims 

of war and crisis but active participants in the socio-economic transformation of host regions.              

They stimulate local economies, foster entrepreneurship, promote innovation, and support 

community resilience. However, realizing their full potential requires overcoming structural 

barriers to university–business cooperation, strengthening state and international support, and 

embedding sustainability principles into their operations. These conclusions set the foundation             

for further exploration of management strategies, resilience mechanisms, and policy frameworks 

that will be addressed in the following chapter. 
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Chapter 3 

STRATEGIC RATIONALE FOR WARTIME  

ADAPTATION OF DISPLACED UNIVERSITIES 

 

 

3.1. The Dual Impact of Conflict on Ukrainian Higher Education: 

Academic Fragmentation and the Socio-Economic Role of Displaced 

Universities (2014-2021) 

 

In September 2015, new goals for sustainable development were approved for the world's 

countries at the United Nations Summit on Sustainable Development, held during the 70th session 

of the UN General Assembly. The resolution Transforming our World: The 2030 Agenda                       

for Sustainable Development was approved. This resolution consists of 17 Sustainable 

Development Goals and 169 targets174. The Goals and targets will stimulate action over the next 

15 years in areas of critical importance for humanity and the planet. 

One of the primary objectives was to ensure inclusive and equitable quality education and 

promote lifelong learning opportunities for all (SDG 4). Within the framework of this goal, a target 

was set to achieve equal access for all people to affordable and quality technical, vocational, and 

tertiary education, including university, by 2030 (target 4.3)175. 

Ukraine, as a UN member state, has joined the global sustainable development process. 

For the inclusive process of adapting the Sustainable Development Goals, the Ukrainian National 

Development Strategic Framework was developed to be implemented by 2030. 86 national 

development targets were determined, while 172 indicators were established to monitor them176. 

Within the scope of target 4.3, it was proposed to provide access to vocational education (including 

higher education) and monitor the Share of households suffering from a lack of funds to provide 

vocational education to at least one family member (indicator 4.3.1). To accomplish this task, 

the share of such families must decrease from 7.6% in 2015 to 5% by 2030177. 

In 2014-2021, Ukraine's aspirations to achieve the goals set in Agenda 2030 faced 

challenges with both the annexation of Crimea and anti-terrorist operations in eastern Ukraine                     

                                                             
174 UN General Assembly (2015, October 21). Transforming our world: the 2030 Agenda for Sustainable 

Development, A/RES/70/1, p. 1. 
175 Ibid., p. 17. 
176 Цілі сталого розвитку: Україна (2017). Національна доповідь, с. 2. 
177 Ibid., p. 35. 
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in the background. These events of 2014-2015 led to massive displacement from some regions               

of the country to others, not only of hundreds of thousands of people, but also of dozens                            

of enterprises, organizations, institutions, including higher education institutions (universities). 

The availability of higher education for people residing in the country's temporarily uncontrolled 

territory has also greatly diminished. 

Thus, while Ukraine has formally integrated the Sustainable Development Goals into its 

national policy framework and committed to ensuring inclusive and equitable access to education, 

the realities of military conflict and territorial occupation have posed significant challenges                     

to achieving these objectives. In particular, the forced displacement of universities and students 

from Crimea and eastern Ukraine not only disrupted the functioning of higher education 

institutions178, but also exacerbated existing inequalities in access to educational opportunities. 

These developments created a new and complex dimension to the implementation of SDG 4.3               

in Ukraine, namely, ensuring the right to education for citizens residing in temporarily occupied 

territories. The issue of access to higher education for individuals from such regions must be 

considered within this context. 

Since 2014 in Ukraine, access to education (in particular, higher education) for people 

living in temporarily occupied territories or in areas of antiterrorist operations has sharply 

deteriorated. According to the Law “On Higher Education”, admission to studies                                 

for a postgraduate or undergraduate degree is conducted considering a complete general secondary 

education, based on the results of an external independent assessment of knowledge179. Therefore, 

citizens living in temporarily occupied territories or areas of antiterrorist operations cannot obtain 

a certificate recognized by the Ukrainian authorities and are physically unable to undergo 

an external independent assessment of knowledge. Certificates issued by secondary schools 

in areas beyond the control of the Ukrainian authorities are not recognized in Ukraine. Therefore, 

they do not constitute a certificate of secondary education. 

Within the former Soviet republics, Ukraine is not the first country to face the problem                  

of recognizing or not recognizing educational documents from uncontrolled territories. 

In these countries, the problem of access to education for citizens living in uncontrolled 

territories is decided differently. Thus, in 2010, Georgia, as a country facing this problem                   

in the 90"s of the twentieth century, decided to resolve it in the framework of the implementation 

                                                             
178 Yakovleva, O., Slyusar, V., Kushnir, O., & Sabovchyk, A.  (2021). New Trends in Scientific and Technological 
revolution (STR) and Transformation of Science and Education Systems in the Paradigm of Sustainable Development. 

International Conference on Environmental and Energy Sustainabilities (ICEES 2021). Volume 277, 06006. 
179 Закон України (2014). Про вищу освіту. Відомості Верховної Ради, 2014, № 37-38, ст. 44. 
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of the strategy of “Engagement Through Cooperation” in relation to the occupied territories180. 

According to this strategy, Georgia provides residents of the occupied territories with opportunities 

for education in their native languages, Georgian, Abkhaz, and Ossetian. In addition, Georgia 

recognizes certificates and diplomas that confirm the education of Georgian inhabitants                              

of Abkhazia and Tskhinvali / South Ossetia and allows residents of these occupied territories                   

to continue their studies in other regions of Georgia or abroad. 

Moldova took a different approach when it comes to recognizing documents certifying              

the level of education received by residents of the unrecognized Transnistria. If the certificate               

of secondary education, received by a student in Transnistria, can be legalized per the established 

procedure of Moldova, the Transnistrian diplomas are not recognized in Moldova. Graduates from 

Transnistria apply to Moldovan universities, where they are asked to pass exams covering 

academic differences, including Romanian language, and pay for the Moldovan diploma181. 

In Ukraine, any educational documents issued in settlements on the territory temporarily 

uncontrolled by Ukrainian authorities are considered unavailable182. To provide access                             

to secondary education, external and long-distance learning were offered to the citizens living                  

in such territories. 

Thus, for the Ukrainian authorities, the task was, on the one hand, to provide                                   

the opportunity for persons from uncontrolled territories to get into Ukrainian universities, and                    

on the other hand, to support displaced universities, which, as a result of moving from uncontrolled 

territories, experienced difficulties. 

That is why, at the legislative level, it was established that the norms as far as the number 

of persons studying under one scientific and pedagogical staff member in temporarily displaced 

universities are determined by the Cabinet of Ministers of Ukraine, with a coefficient of 0.8 from 

the established norms183. 

Namely, the required number of students per teacher at the displaced university will be 

20% less than for other universities. Furthermore, temporarily displaced universities have retained 

national status and continued accreditation. 

                                                             
180 Правительство Грузии (2010, 27 января). Государственная Стратегия в отношении оккупированных 

территорий. Вовлечение путем сотрудничества. 
181 Dniestr (2016, 18 июля). Легализации приднестровских дипломов не будет. Point. 
182 Міністерство освіти і науки України (2017). Порядок продовження навчання осіб, які навчалися у вищих 

навчальних закладах, що розташовані у населених пунктах, на території яких органи державної влади 

тимчасово не здійснюють свої повноваження. Наказ № 74. 
183 Закон України (2016). Про внесення змін до деяких законів України щодо діяльності вищих навчальних 
закладів, наукових установ, переміщених з тимчасово окупованої території та з населених пунктів, на 

території яких органи державної влади тимчасово не здійснюють свої повноваження. 03. 11. 2016.                        

№ 1731-VIII. Відомості Верховної Ради, № 51. 



90 
 

To solve the problem of access to higher education from 2016, entrants from uncontrolled 

territories were allowed to get into universities through a simplified procedure. 

For this purpose, Crimea – Ukraine and Donbas – Ukraine educational centres were 

established. In 2017, such centres functioned from June 19 to September 30 for the graduates from 

temporarily occupied territories of the Crimea and the city of Sevastopol and the areas                                 

of antiterrorist operations184. 

35 Crimea – Ukraine educational centres were created based on some universities of 

Zaporizhzhia, Dnipropetrovsk (Dnipro – since 2016), Kyiv, Lviv, Mykolaiv, Odesa, Kharkiv, 

Kherson regions, and based on the Taurida National V. I. Vernadsky University, which is 

a displaced university, located in Kyiv since 2016. 

Donbas – Ukraine educational centres were created based on the universities of Donetsk 

and Luhansk regions (17 centres) and based on later displaced universities (17 centres), regardless 

of where the university is located now. The Taurida National V. I. Vernadsky University became 

the only university in which the Crimea – Ukraine and Donbas – Ukraine educational centre was 

created. 

This model of facilitating access to higher education for graduates from uncontrolled 

territories and supporting displaced universities has already demonstrated its effectiveness.                    

In 2017, 1,550 students from temporarily uncontrolled and occupied territories enrolled                             

in Ukrainian universities185. Almost 4,000 students applied for consultations to Donbas – Ukraine 

educational centres, and 1346 of them got into various Ukrainian universities. In comparison with 

2016, the number of enrolled students increased by 1.5. In all, 224 persons were enrolled to Taras 

Shevchenko Luhansk National University (displaced to Starobilsk), 154 students were enrolled            

to Volodymyr Dahl East Ukrainian National University (displaced to Severodonetsk), 106 persons 

were enrolled to the Luhansk National Agrarian University (displaced to Kharkiv), 96 persons 

were enrolled to Donetsk National Technical University (displaced to Pokrovsky) and 83 persons 

were enrolled to Taurida National V. I. Vernadsky University (displaced to Kyiv). 

The Crimea-Ukraine educational centre provided consultations to more than a thousand 

people. There were 204 university entrants in 2017, an upswing of 51 in comparison with 2016. 

The most popular universities for graduates from Crimea were the Vadym Hetman Kyiv National 

University (31 persons) and Taurida National V. I. Vernadsky University (67 persons)186. Through 

                                                             
184 1kr.ua (2017, 12 червня). Фінансування освітніх послуг, а не ректорів хочуть у Міносвіті. 
185 Міністерство освіти і науки України (2017, 19 жовтня). 2017 року кількість вступників через освітні 

центри “Донбас-Україна” і “Крим-Україна” збільшилася на третину (інфографіка). 
186 Ibid. 
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educational centres, university entrants from temporarily uncontrolled and occupied territories can 

enter universities, either based on external independent testing or without it187. 

This means that such entrants can choose the option of admission, which gives them                         

a greater chance of enrolling at a state university (meaning free tuition). However, an educational 

centre can only be used to access a university that is listed by the educational centre, which,                      

of course, limits their options. 

Therefore, in 2014-2021, the Revolution of Dignity, the annexation of Crimea by Russia, 

as well as the formation of quasi-republics in eastern led to worsening access to higher education 

for citizens living in uncontrolled areas. Furthermore, these events caused the relocation                    

of 17 universities from uncontrolled territories to other regions of Ukraine. We considered                      

the differences between some definitions of such universities (university in exile, divided 

university, displaced university, or evacuated university). In conclusion, we have assumed that                

a definition for a relocated university that best reflects the Ukrainian reality is a displaced 

university. 

Therefore, the functioning of educational centres and the relocation of universities 

demonstrate Ukraine's efforts to mitigate the negative consequences of conflict for the higher 

education system. However, despite these measures, the broader context of Russia's aggression 

and the occupation of parts of Ukrainian territory has generated long-term challenges that extend 

far beyond issues of student enrolment and university relocation. The unfolding hybrid war has 

fundamentally reshaped the conditions under which the national education system operates, 

producing complex political, economic, and social repercussions. These consequences are 

particularly evident in the sphere of higher education, where the effects of conflict can be traced 

across different territorial levels, from the occupied and frontline areas to the national dimension 

of educational policy. 

The aggression against Ukraine, the annexation of Crimea, and the occupation of some 

areas of Donbas began a new era of undeclared wars in Europe in the 21st century.                                       

The consequences of a hybrid war against Ukraine extend beyond political and economic impacts 

to include social ones. All areas of social infrastructure have suffered a significant negative effect. 

The higher education system is one of them. This impact on the education sector is shown on three 

territorial levels188: 

1) occupied territories; 

2) front-line territories and territories of resettlement of refugees and displaced persons; 

                                                             
187 Міністерство освіти і науки України (2017). Інструкції як отримати документи про освіту і вступити до 
ВНЗ для жителів Криму і Донбасу. 
188 Горбулін, В. П., Власюк, О. С., Лібанова, Е. М., & Ляшенко, О. М. (ред.) (2015). Донбас і Крим: ціна 

повернення: монографія. НІСД. 
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3) national level. 

In 2014-2015, due to the inability to work in legal conditions, several universities located 

in uncontrolled territories decided to relocate. Such universities were first de facto, and then                   

de jure recognized as displaced universities. In Ukraine, at the legislative level, the status                                 

of the temporarily displaced university was recognized in 2016. According to the Law                                    

of Ukraine189, a temporarily displaced university is a state, municipal, or private institution                       

of higher education, which during a period of temporary occupation or an anti-terrorist operation 

has changed its location (relocated) from temporarily occupied territory to a territory controlled 

by Ukrainian authorities. 

In contemporary Ukrainian history, the problem of displaced universities resulting from 

the occupation of a territory and military actions is quite new. Furthermore, there were no previous 

experiences of displacement in other European countries after World War II, from which Ukraine 

could draw. 

Displacement in Ukraine meant that part of the teaching staff and students at such 

universities decided to work and study in the territory controlled by the Ukrainian authorities.                 

As a result of relocating to other cities, displaced universities have lost nearly all material and 

technical bases. 

Most of these universities moved to the buildings of their branches190 and are currently 

situated in the unoccupied territories of the Donetsk / Luhansk regions, or "border" regions – 

Dnipropetrovsk and Kharkiv. Other universities have moved to the cities where they had                           

no branches. For example, the Donetsk National University relocated to Central Ukraine – 

Vinnytsia. Nearly 36,000 students and about 3,000 teachers moved with the universities. However, 

only 9 universities were provided with facilities and equipment. At least 30% of the schools were 

unable to take anything191. 

Displaced universities work within the legal framework of Ukraine. Clone universities, 

functioning in the uncontrolled territories, do not have permission from the Ukrainian authorities 

to conduct educational and scientific activities. Table 3.1 lists universities displaced from                       

the Donetsk region, along with their clones with either the same name or a similar name. 

 

  

                                                             
189 Закон України (2016). Про внесення змін до деяких законів України щодо діяльності вищих навчальних 

закладів, наукових установ, переміщених з тимчасово окупованої території та з населених пунктів, на 

території яких органи державної влади тимчасово не здійснюють свої повноваження. 03. 11. 2016.                        

№ 1731-VIII. Відомості Верховної Ради, № 51. 
190 Громадське радіо (2015, November 8). Переміщені університети Донбасу: час готуватися до повернення. 

Подкаст “Громадська хвиля”. 
191 Ibid. 
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Table 3.1. Legal universities and their clones (Donetsk region) 

# Name of the 
university as of 

April 13, 2014192 

The name of the university acting under 
the laws of Ukraine 

The name of the university acting outside 
the Ukrainian law 

In the original language English In the original language English 

1. Donetsk National 
University 
(DonNU) 

Донецький національний 
університет ім. Василя 

Стуса (Винниця) 
www.donnu.edu.ua 

Vasyl' Stus 
Donetsk National 

University 
(Vinnitsa) 

ГОУ ВПО “Донецкий 
национальный 

университет” (Донецьк) 
http://donnu.ru/ 

Donetsk National 
University 
(Donetsk) 

2. Donetsk National 
Technical 
University 

Донецький національний 
технічний університет 

(Покровськ) 
http://donntu.edu.ua/ 

Donetsk National 
Technical 
University 
(Pokrovsk) 

ГОУ ВПО “Донецкий 
национальный 
технический 

университет” (Донецьк) 
http://donntu.org/ 

Donetsk National 
Technical 
University 
(Donetsk) 

3. The M. I. Tugan-
BaranovskyDonetsk 
National University 
of Economics and 

Trade 

Донецький національний 
університет економіки і 
торгівлі імені Михайла 
Туган-Барановського, 

(Кривий Ріг, 
Дніпропетровська обл.) 

http://donnuet.edu.ua/ 

The M. I. Tugan-
Baranovsky 

Donetsk National 
University         

of Economics   
and Trade 

(Kryvyi Rih, 
Dnepropetrovsk 

region) 

ГОУ ВПО “Донецкий 
национальный 

университет экономики 
и торговли 

им. М. Туган-
Барановского” 

(Донецьк) 
http://donnuet.education/ 

The M. I. Tugan-
Baranovsky 

Donetsk National 
University            

of Economics and 
Trade (Donetsk) 

4 Donetsk State 
University                     

of Management 

Донецький державний 
університет управління 

(Маріуполь) 
http://dsum.edu.ua/ 

Donetsk State 
University                

of Management 
(Mariupol) 

ГОУ ВПО “Донецкая 
академия управления и 

государственной 
службы при Главе 
ДНР” (Донецьк) 

http://www.dsum.org/ 

Donetsk Academy 
of Management 

and Public Service 
under the Head  

of the DPR 
(Donetsk) 

5 Donbas National 
Academy of Civil 
Engineering and 

Architecture 

Донбаська національна 
академія будівництва і 

архітектури 
(Краматорськ), 

http://www.donnaba.edu.ua/ 

Donbas National 
Academy of Civil 
Engineering and 

Architecture 
(Kramatorsk) 

ГОУ ВПО “Донбасская 
национальная академия 

строительства и 
архитектуры” (Донецьк) 

http://donnasa.ru/ 

Donbass National 
Academy of Civil 
Engineering and 

Architecture 
(Donetsk) 

6 Horlivka Institute 
for Foreign 

Languages HSEE 
«Donbas State 
Pedagogical 
University» 

Горлівський інститут 
іноземних мов ДВНЗ 

“Донбаський державний 
педагогічний 

університет” (Бахмут) 
http://forlan.org.ua 

Horlivka Institute 
for Foreign 

Languages HSEE 
«Donbas State 
Pedagogical 
University» 
(Bakhmut) 

ГОУ ВПО “Горловский 
институт 

иностранных языков” 
(Горловка), 

http://gifl1949.ru/ 

Gorlovka Institute 
for Foreign 
Languages 
(Horlovka) 

7 Donetsk Law 
Institute             

of the Ministry            
of Internal Affairs 

of Ukraine 

Донецький юридичний 
інститут МВС України 

(Кривий Ріг, 
Дніпропетровська обл.), 
http://www.dli.donetsk.ua/ 

Donetsk Law 
Institute             

of the Ministry  
of Internal Affairs 

of Ukraine 
(Kryvyi Rih, 

Dnepropetrovsk 
region) 

ГОУ ВПО “Донецкая 
юридическая академия” 

(Донецк), 
http://donbassla.ru/ 

SEE HPE 
«Donbass Law 

Academy» 
(Donetsk) 

8 The M. Gorky 
Donetsk National 

Medical University 

Донецький національний 
медичний університет 

ім. М. Горького (Лиман), 
http://www.dsmu.edu.ua/ 

The M. Gorky 
Donetsk National 

Medical 
University 
(Lyman) 

ГОУ ВПО “Донецкий 
национальный 
медицинский 
университет 

им. М. Горького” 
(Донецьк) http://dnmu.ru 

The M. Gorky 
Donetsk National 

Medical 
University 
(Donetsk) 

Source193 

                                                             
192 Указ Президента України (2014). Про рішення Ради національної безпеки і оборони України від 13 квітня 

2014 року "Про невідкладні заходи щодо подолання терористичної загрози і збереження територіальної 

цілісності України", 14 квітня 2014. 
193 Abyzova, L., Babenko, O., Nestorenko, T., Reshetova, I., Semeniuk, M., & Shevchenko, O. (2017). Educational 

management in Ukraine: The place of displaced universities. Sustainable Development Goals: The 2030 Agenda. 

November 8, 2017. The University of Economics in Bratislava, Ekonóm, 5-14. 

http://www.donnu.edu.ua/
http://donnu.ru/
http://donntu.edu.ua/
http://donntu.org/
http://donnuet.edu.ua/
http://donnuet.educati/
http://dsum.edu.ua/
http://www.dsum.org/
http://www.donnaba.edu/
http://donnasa.ru/
http://forlan.org.ua/
http://gifl1949.ru/
http://www.dli.donetsk.u/
http://donbassla.ru/
http://www.dsmu.edu.ua/
http://dnmu.ru/
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The phrase “State Educational Organization of Higher Professional Education” (SEO HPE) 

was added to the name of all “public” universities of the so-called Donetsk People's Republic 

(DPR). 

The similarity of names of recognized and unrecognized (legal and illegal) universities 

creates confusion as to which university is being discussed. It is especially problematic for foreign 

partners of Donetsk universities who collaborated with them before 2014. 

All universities in the uncontrolled territories of the Donetsk region were reassigned                      

to the so-called “Ministry of Education and Science of the Donetsk People's Republic” and 

received the necessary license to continue their work. Most of these universities are referred                   

to as “state” and only three are under private ownership. These are the Donetsk Academy                        

of Automobile Transport, the Donetsk Institute of Tourist Business, and the Makiyivs'kij 

Economics and Humanities Institute (Table 3.2). These universities are functioning illegally, 

unrecognized by the Ukrainian authorities194. 

 

Table 3.2. Private illegal universities in the uncontrolled territories of the Donetsk region 

# University name 
Website 

In the original language English 

1. Макеевский экономико- 

гуманитарный институт 

(Макеевка) 

Makiyivs'kij Economics and 

Humanities Institute (Makiivka) 

http://www.megi.dn.ua 

2. Донецкая академия 

автомобильного 

транспорта (Донецк) 

University of Transportation 

Systems and Technology 

“Donetsk Academy         of Motor 

Transport” (Donetsk) 

http://www.diat.edu.ua 

3. Донецкий институт 

туристического бизнеса 

(Донецк) 

Donetsk Institute of Tourism 

Business (Donetsk) 

http://www.ditb.donbass.com/ 

Source: compiled by the author 

 

Several universities chose to remain in the uncontrolled territories of the Donetsk region. 

The Ukrainian authorities (Table 3.3) do not recognize their work. An exception                                      

is the S. S. Prokofiev Donetsk State Musical Academy, which, after evacuation, was merged 

with the P. I. Tchaikovsky National Music Academy of Ukraine (Kyiv). 

Another problematic issue concerns the sphere of higher education in Donbas. It pertains 

to the recognition of diplomas from fake universities in uncontrolled territories. Their “diplomas” 

are not recognized in any country (even Russia has recognized documents of “DPR” only                          

                                                             
194 List of fake universities in India 2017 declared by UGC (2017). 

http://www.megi.dn.ua/
http://www.diat.edu.ua/
http://www.ditb.donbass.com/
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in February 2017195. On February 1, 2017, the Ministry of Education and Science of Ukraine 

approved a list of universities whose licenses have been revoked196. Therefore, the activities                       

of these universities in occupied territories are illegal. 

 

Table 3.3. State universities that remained in the uncontrolled territories of the Donetsk region 

# Name of the university      

as of April 13, 2014 

Current situation per 

Ukrainian legislation 

The name of the university acting outside the Ukrainian law 

In the original language English 

1. Donetsk Railway Transport 

Institute of Ukrainian State 
University of Railway 

Transport 

Temporarily closed ГОУ ВПО “Донецкий институт 

железнодорож-ного транспорта” 
(Донецк), http://drti.donetsk.ua 

Donetsk Railway 

Transport Institute 
(Donetsk) 

2. Donetsk State Institute     

of Health, Physical 

Education and Sport             

at the National University 

of Physical Education and 

Sport of Ukraine 

Inactive ГОУ ВПО “Донецкий институт 

физической культуры и спорта” 

(Донецк), http://difks.ru 

Donetsk Institute        

of Health, Physical 

Education and Sport 

(Donetsk) 

3. Donetsk State University 

of Management 

This independent 

structural subdivision 

of Kyiv University         

of Management and 

Entrepreneurship was 

liquidated 
(14. 07. 2017) 

ГОУ ВПО “Донецкий 

педагогический институт” 

(Донецк) 

Donetsk Pedagogical 

University (Donetsk). 

It was opened               

at the facilities                 

of Donetsk State 

University                        
of Management 

(27. 02. 2015) 

4. Automobile and Road 

Institute (Branch)                       

of DonNTU in Gorlovka 

Inactive Горловский автомобильно- 

дорожный институт Донецкого 

национального технического 

университета (Горловка), 

http://www.adidonntu.ru 

Automobile and 

Highway Institute               

of Donetsk National 

Technical University 

(Gorlovka) 

5. The S. S. Prokofiev 

Donetsk State Musical 

Academy  

After the evacuation, 

the Academy was 

merged with                     

the P. I Tchaikovsky 

National Music 

Academy                      
of Ukraine (Kyiv). 

ГОУ ВПО “Донецкая 

государственная музыкальная 

академия имени С.С. Прокофьева” 

(Донецк). 

www.prokofiev.academy.ru 

The S. S. Prokofiev 

Donetsk State Musical 

Academy (Donetsk) 

Source: compiled by the author. 

 

Some universities in the occupied territory of the Donetsk region are trying to mask their 

illegal activities from applicants, students, and their parents. Such fake universities assure 

candidates that their diplomas are recognized by the Ministry of Education and Science of Ukraine. 

For example, the website of Makiyivs'kij Economics and Humanities Institute displays a certificate 

issued by the Ministry of Education and Science of Ukraine on July 7. This certificate was valid 

                                                             
195 Указ (2017). О признании в Российской Федерации документов и регистрационных знаков транспортных 

средств, выданных гражданам Украины и лицам без гражданства, постоянно проживающим на территориях 
отдельных районов Донецкой и Луганской областей Украины. 
196 Міністерство освіти і науки України (2017, 1 лютого). Про анулювання ліцензій на освітню діяльність; 

Накази №№ 14-л, 15-л, 16-л. 

http://drti.donetsk.ua/
http://difks.ru/
http://www.adidonntu.ru/
http://www.prokofiev.academy.ru/
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until July 1, 2019. As of today, the university administration still has not informed website visitors 

about the invalidity of the certificate. 

So, the universities in the occupied territories of Donbas, as universities uncontrolled by 

the Ukrainian authorities, are illegal. This means that they do not possess educational accreditation. 

In Ukraine, as in many other countries, accreditation is defined as a governmental designation. 

Degrees or other qualifications from fake universities cannot be accepted by the civil service or 

other employers. 

The educational infrastructure of Donbas suffered significant losses in 2014-2015. Some 

universities remained in the temporarily uncontrolled territory of Ukraine. 

In such areas, universities continue to provide educational services. This led 

to the existence of university clones when two universities work under one name. Several 

unaccredited universities in the occupied territories of the Donetsk region have names identical                 

to those of accredited institutions, thus misleading potential students into thinking that an entity is 

an accredited university. 

Hence, the displacement of universities, the emergence of so-called “cloned” or “fake” 

institutions in the occupied territories, and the overall fragmentation of Ukraine's higher education 

system clearly demonstrate how profoundly the war has disrupted the educational landscape. These 

developments, however, should be considered not only in terms of access to higher education and 

the legitimacy of academic qualifications, but also in relation to the broader socio-economic 

consequences for Ukrainian cities and regions. Universities are more than centers of learning: they 

act as major employers, consumers of goods and services, and drivers of local development. 

Therefore, to fully understand the impact of the conflict on higher education, it is essential                      

to examine the economic role of universities in their host communities, with particular attention 

to cases such as Berdyansk State Pedagogical University. 

In studying the socio-economic situation in any city and in identifying key agents whose 

activities directly affect the city's economy, as generators of income and profits, companies are                    

of primary significance. Companies create jobs, thereby reducing the unemployment rate                               

in the city. However, it should be noted that in recent decades, more attention has been paid                        

to the study of the economic role of educational institutions, particularly higher education 

institutions (universities) and their economic impact on their location. 

In Ukraine, a university is the driving force of the city's socio-economic development by 

attracting funds from the state budget, legal entities, and individuals. The University is a purchaser 

of local goods and services. This, in turn, affects the incomes and costs of local businesses and 

households. 
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The university plays a significant role in the local labour market, creating jobs for highly 

skilled specialists and for service staff. In full, this applies to the Berdyansk State Pedagogical 

University (BSPU), which is the largest higher educational institution in the city of Berdyansk. 

The economic contribution of a university is associated with the direct, indirect, and 

induced impact connected with the university's operational and staff expenditure197. The direct 

expenses of the university, its staff, and students constitute the largest part of the total economic 

impact of a university. 

Numerous studies have shown that the educational level of the population significantly 

affects economic growth. The contribution of higher education to the development of the economy 

can be measured using a production function or even a simple regression equation. 

Studies that used the gross enrolment ratio and the higher educational attainment 

as variables of higher education have shown that these two variables positively influence the level 

of economic development (GDP per capita)198. Therefore, higher education can be viewed as a key 

factor in ensuring economic growth. 

At the same time, institutions of higher education create jobs, generate income and 

expenditures that affect the local markets of goods (services) and labour. 

In Ukraine, universities do not study their impact on the economy of the city. Therefore, 

we evaluate the influence of the university on the state of the local labour market and the local 

economy. This study presents an analysis of the impact of Berdyansk State Pedagogical University 

on employment in the city of Berdyansk. 

Berdyansk is a city of regional significance. It is in the south of the Zaporizhzhia region, 

on the coast of the Sea of Azov. Berdyansk is a seaside resort. The city was founded in 1827 

as a fishing settlement and later developed thanks to a seaport in the Gulf of Berdyansk. Before 

Russia's large-scale aggression against Ukraine, the population of the city was 106 thousand people 

(in 2021). Berdyansk was an important industrial centre on the Sea of Azov. In 2021, the city had 

more than 30 enterprises of various industries: metalworking, food, petrochemical, mechanical, 

and engineering. The city boasted about two thousand commercial, public catering, and service 

facilities. The economically active population of Berdyansk was approximately 71 thousand 

people199. Many of them worked for micro-, small, and medium-sized enterprises (fewer than 

20,000 employees). The number of individual entrepreneurs amounted to 6413200. Considering 

                                                             
197 A Study of the Economic Impact and Benefits of UC San Diego (2008). Fiscal Year 2006 07. CBRE Consulting, 

Inc. July 2008. 
198 Pillay, P. (2011). Higher Education and Economic Development. Literature review. Centre for Higher Education 
Transformation (CHET), 72. 
199 General demographic characteristics of the city of Berdyansk (2017). 
200 Профіль міста Бердянськ (2018). Аналітично-описова частина стратегії розвитку міста, с. 9. 
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the level of registered unemployment on the local labour market (2.3%)201, it can be noted that 

more than 38,000 people worked in the public sector of the city of Berdyansk. 

In February 2022, there were three institutions of higher education in the city of Berdyansk: 

Berdyansk State Pedagogical University, Berdyansk Institute of State and Municipal Management 

of the Classic Private University, and Berdyansk University of Management and Business. There 

were also 21 secondary education institutions202. 

Between 2012 and 2021, 55-83% of the total number of students at higher educational 

institutions in the city of Berdyansk studied at the BSPU. During that period, the importance 

of the BSPU for Berdyansk had been increasing due to a decline in the number of students at other 

universities in the city (Table 3.4). 

 

Table 3.4. Total population and the number of students of higher educational institutions 

in Berdyansk (2012-2021) 

Indicator 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021 
Total population                                   
of Berdyansk203 

119,2 118,6 118,2 117,3 116,2 115,9 114,1 112,2 113,3 106,3 

Number of students                    

in higher educational 

institutions204 

11508 10067 9711 9067 8088 7231 6880 6609 5936 5681 

Share of students in the total 

population of the city, % 
9.65 8.52 8.22 7.23 7.00 6.23 6.03 5.80 5.24 5.44 

Number of students                    

of Berdyansk State 

Pedagogical University 

(BSPU), including205: 

full-time 

part-time 

 

 

6694 

 

2959 

3735 

 

 

5999 

 

2660 

3339 

 

 

5412 

 

2646 

2766 

 

 

4983 

 

2531 

2452 

 

 

5245 

 

2599 

2646 

 

 

4981 

 

2487 

2494 

 

 

5541 

 

2511 

3030 

 

 

5494 

 

2418 

3076 

 

 

5072 

 

2221 

2851 

 

 

4629 

 

2118 

2511 

The share of BSPU students 

in the total number                     

of students, % 

58.16 59.59 55.73 54.96 64.85 68.88 80.53 83.12 85.44 81.48 

Source: compiled by the author based on206 

 

The analysis of statistical data reveals a clear and concerning pattern. The total population 

of Berdyansk decreased from 119,200 in 2012 to 106,300 in 2021, representing a decline                          

                                                             
201 Employment, income of the population (2017). Labor market. 
202 Стратегія розвитку м. Бердянська на період до 2027 року (2018, 30 серпня). № 64. 
203 Головне управління статистики у Запорізькій області (н.д.). Демографічна та соціальна статистика. 
204 Бердянський університет менеджменту і бізнесу (н.д.). 
205 Бердянський державний педагогічний університет (2021). Звіт ректора Богданова Ігора Тимофійовича про 

діяльність Бердянського державного педагогічного університету. 2016-2021 рр. 
206 Стратегія розвитку м. Бердянська на період до 2027 року (2018). № 64;  

Бердянський державний педагогічний університет (2021). Звіт ректора Богданова Ігора Тимофійовича про 

діяльність Бердянського державного педагогічного університету. 2016-2021 рр.;  

Бердянський державний педагогічний університет (2017). Звіт ректора Богданова Ігора Тимофійовича про 

діяльність Бердянського державного педагогічного університету за 2017 р.;  

Виконавчий комітет Бердянської міської ради (2017). Моніторинг індикаторів реалізації Стратегії 
розвитку міста Бердянська на період до 2017 року за 2012-2016 роки; 

Виконавчий комітет Бердянської міської ради (2021). Моніторинг показників реалізації Стратегії 

розвитку міста Бердянськ на період до 2027 року. 
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of approximately 10.7%. The drop in the student population was even more pronounced, as it fell 

from 11,508 to 5,681 during the same period – a staggering reduction of over 50%. This 

disproportionate decline is further highlighted by the shrinking share of students in the total 

population, which decreased from 9.65% to 5.44%. This trend suggests that the city was losing its 

younger, student-aged population at a much faster rate than its general populace, indicating                      

a potential outward migration of young people in search of educational or professional 

opportunities elsewhere. Within this context of an overall decline, the Berdyansk State 

Pedagogical University maintained a central and increasingly dominant role. Despite the overall 

drop in student numbers, the share of BSPU students in the city's total student body grew 

significantly, rising from 58.16% in 2012 to a peak of 85.44% in 2020. This indicates                                    

a consolidation of the higher education market, with other institutions in the city facing even more 

severe enrolment challenges. The data also reveals a strategic shift in BSPU's enrolment profile, 

with part-time students consistently outnumbering full-time students from 2016 onwards. This 

trend may reflect an institutional response to a changing student demographic, accommodating 

individuals who need flexible study options due to employment or other commitments. 

Berdyansk State Pedagogical University plays a noticeable role in the local labor market. 

Despite the decrease in the number of employees from 548 in 2015 to 433 in 2021 (Figure 3.1), 

the role of the BSPU on the local labour market has only increased, as the reduction in the number 

of employees of the other two higher educational institutions occurred at a much higher pace. 

Nearly 2% of all employees of the Berdyansk budget sector work at BSPU. The university                      

is the major payer of single social payments for the local budget. 

 

 
Fig. 3.1. The dynamics of the number of BSPU employees 

Source: constructed by the author based on207 

                                                             
207 БДПУ (2021). Звіт ректора Богданова Ігора Тимофійовича про діяльність Бердянського державного 

педагогічного університету. 2016-2021 рр.;  
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That is why the impact of university staff on the local community must be considered                       

in two aspects: staff as consumers of goods and services of local firms and staff as part of the city's 

workforce. 

To determine the direct impact of Berdyansk State Pedagogical University on the labour 

market of Berdyansk, it is necessary to ascertain how many direct jobs would not have been created 

if this university had not been in the city. 

According to official data, the labour market in the city of Berdyansk is characterized                    

by low unemployment (2.3%)208. Therefore, we can assume that the university staff could easily 

find another place of work if the BSPU did not exist. This means that university employees could 

find a job elsewhere. 

This would indeed be possible if employees of the BSPU were willing to take on any jobs. 

However, the future employee is also interested in how his/her job responsibilities correspond                

to his / her skills and interests. 

Therefore, if in the city of Berdyansk there are no vacancies suitable for the future 

employee, then he / she could choose different options, among which the main ones are: 

- registration in the centre of employment as unemployed; search for a job in another city 

in Ukraine; 

- search for a job abroad; 

- an agreement to take a post that does not meet his/her qualifications or interests; 

retirement (in case of reaching retirement age); 

- opening his/her own business; withdrawal from the labour force. 

To determine the number of jobs created in the city of Berdyansk due to the existence           

of BSPU, a survey was conducted among university staff between September and November 2018. 

Two types of questionnaires were developed: for research and teaching staff and service staff 

(including administrative staff). 

The questionnaire consisted of 3 parts. We investigated the location profile, income and 

expenditure profile, and demographic profile of respondents. 

Questionnaires were developed electronically. University staff were asked to answer 

questions through Google Forms. However, only six people from the research and teaching staff 

                                                             
БДПУ (2019). Матеріали звіту ректора Бердянського державного педагогічного університету Богданова 

Ігоря Тимофійовича про діяльність у 2018 році;  
БДПУ (2016). Звіт ректора Бердянського державного педагогічного університету, доктора педагогічних 

наук, професора Богданова Ігоря Тимофійовича за 2016 рік (червень-грудень 2016). 
208 Employment, income of the population (2017): Labor market. 
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responded to the questionnaire in September 2018, while nobody from the service staff completed 

the questionnaire through Google Forms. 

Therefore, questionnaires were printed and distributed (150 copies per group). 

Respondents were kindly asked to return filled-out questionnaires by the end of November.                    

112 questionnaires were returned, completed by research and teaching staff. 53 questionnaires 

were incomplete, while 59 questionnaires provided all the answers. The service staff returned                 

105 questionnaires. Only 57 questionnaires were answered in full. The large number of incomplete 

questionnaires can be attributed to the fact that respondents did not want to answer questions about 

the structure of their income and expenditures. 

For the purposes of this study, the response to the question “Where would you have worked 

if Berdyansk State Pedagogical University had not existed?” is of primary interest. (Table 3.4). 

 

Table 3.4. Distribution of answers of respondents to the question “Where would you have worked 

if Berdyansk State Pedagogical University had not existed?” 

Answer Research and teaching staff Service staff 

Persons % Persons % 

in Berdyansk 37 62.7 51 89.4 

in another city in Ukraine 10 16.9 3 5.3 

Looking for a job abroad 9 15.3 1 1.8 

Retire 1 1.7 2 3.5 

not work 2 3.4 0 0 

In total 59 100 57 100 

 

The results of the survey show that the existence of the BSPU is more important                            

for research and teaching staff: 37.3% would leave the labour market of Berdyansk if the university 

did not exist. On the other hand, only 10.6% of service staff employees would not be part                             

of the Berdyansk labour market in this case. 

If the survey results were extrapolated to all university staff, then it can be concluded that 

out of 251 direct jobs for research and teaching staff, only 94 jobs were created through the BSPU, 

and 24 of the 228 direct jobs were for the service staff. 

In general, thanks to the University, 118 people have jobs in the city of Berdyansk – people 

who, in the absence of the BSPU, would not have been active in the Berdyansk labour market. 

As in Ukraine, universities rarely consider their impact on the city economy; this study                  

is one of the few that is dedicated to assessing such an impact on the state of the local labour 

market and the local economy. 

It provides strong evidence that the Berdyansk State Pedagogical University plays                      

an important role in the local labour market. 
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The existence of the BSPU in the city of Berdyansk has created 118 direct jobs                                

for inhabitants of the city. Otherwise, these residents would not be local labour market participants. 

The research results show that the share of full-time jobs is higher than the share of indirect 

and induced jobs together. 

The analysis of the Berdyansk State Pedagogical University's (BSPU) role in its host city 

from 2014 to 2021 highlights the profound significance of a university beyond its primary 

educational function. As a major employer and a central hub for student life, BSPU was a crucial 

driver of the local economy. Its direct and indirect spending on staff salaries, goods, and services 

supported local businesses, while its large student population contributed to the demand                             

for housing, retail, and other services. In a period of national instability and population decline, 

the university served as a vital anchor, sustaining the local labour market and acting 

as a cornerstone of the city's social and economic infrastructure. The university's forced 

displacement in 2022 due to Russia's full-scale invasion thus represented not just an academic loss 

for Berdyansk, but a fundamental blow to its civic identity and economic viability. 

 

 

3.2. Management of Ukrainian Displaced Universities in the Context of          

Full-Scale War (2022-2024) 

 

The occupation of parts of Ukrainian territory has not only had a dramatic impact on all 

sectors of the national economy and every sphere of social life209 but has also triggered the mass 

relocation of people210, businesses211, and universities212, significantly reshaping the socio-

economic landscape of host regions. 

The Russian occupation of Ukrainian territories between 2014 and 2024 had severe 

consequences for higher education institutions (HEIs). In 2014, universities located in the occupied 

regions, including Crimea and Donbas, faced the loss of their Ukrainian status, forced integration 

into the Russian educational system, and the outflow of a portion of students and faculty. When 

                                                             
209 Martynovych, N., Britchenko, I., Kolinets, L., & Popova, Y. (2024). On Sustainable Development under                       

the Conditions of Human Capital Migration: A New Agenda for External and Internal Population Displacement. 

Problemy Ekorozwoju / Problems of Sustainable Development, 19 (2), 23-34. 
210 Kupenko, O., Kostenko, A., Kalchenko, L., Pehota, O., & Kubatko, O. (2023). Resilience and vulnerability                 

of a person in a community in the context of military events. Problems and Perspectives in Management, 21 (1),              

154-168. 
211 Polishchuk, Y., Kornyliuk, A., Lavreniuk, V., Horbov, V., Ivashchenko, A., & Tepliuk, M. (2024). Running                   

a business during wartime: Voice of Ukrainian displaced business. Problems and Perspectives in Management,                    

22 (3), 287-302. 
212 Peliova, J., Nestorenko, T., Kovachov, S., Suchikova, Y., & Nestorenko, O. (2023). Adapting to adversity: A case 

study of asynchronous learning implementation in a relocated university amidst war. Zeszyty Naukowe WST, 16,     

119-132. 
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war broke out in eastern Ukraine in 2014, approximately 150,000 students and 10,000 faculty 

members were confronted with uncertainty213. Many universities were seized by armed groups, 

forcing students and staff to evacuate under duress. For example, Donetsk National Medical 

University faced direct threats from militants, which led to an urgent evacuation214. Some 

universities were compelled to relocate to government-controlled areas of Ukraine, restarting their 

academic activities with limited resources. By 2016, a total of eighteen universities had relocated 

from the occupied territories, many of them moving to safer cities such as Kyiv and Kharkiv. 

A much larger-scale occupation unfolded in 2022. Universities in Kherson, Melitopol, 

Berdiansk, and other occupied cities were forced either to suspend operations or to relocate 

urgently. The situation was marked by declining access to resources, the departure of qualified 

staff and students, and restrictions on academic freedom due to threats and pressure from                          

the occupation authorities. To continue their operations, most institutions transitioned to remote 

learning, adapting to new conditions and expanding their digital infrastructure. Following                        

the liberation of Kherson and most of the Kherson region in spring 2023215, local HEIs were able 

to return to their premises. However, as of autumn 2024, HEIs from the occupied areas                               

of the Zaporizhzhia region that relocated to Zaporizhzhia and Kyiv in 2022 have not yet been able 

to return and are forced to operate primarily as “universities without walls”216 or to significantly 

scale down their activities. 

Under the conditions of the Russian-Ukrainian war, universities in Ukraine have been 

compelled to adapt their operations to an unstable environment. For university management,                 

the war has created unprecedented challenges requiring prompt decision-making to ensure                       

the continuity of the educational process217. The challenges faced by universities during wartime, 

particularly those that have had to relocate multiple times, highlight the complex demands                                

of academic management218. Emphasis on human and social capital, digitalization of processes, 

                                                             
213 Roache, M. (2018). The Forgotten Story Behind Crimea’s Only Displaced University. Atlantic Council. 
214 Ibid. 
215 Міністерство з питань реінтеграції тимчасово окупованих територій України (2024). Перелік територій, 

на яких ведуться (велися) бойові дії або тимчасово окупованих Російською Федерацією. Наказ Міністерства 

з питань реінтеграції тимчасово окупованих територій України, 22 грудня 2022 року № 309 (із змінами 

відповідно до Наказу № 360 від 14 жовтня 2024 року). 
216 Lopatina, H., Tsybuliak, N., Popova, A., Bohdanov, I., & Suchikova, Y. (2023). University without Walls: 

Experience of Berdyansk State Pedagogical University during the war. Problems and Perspectives in Management, 

21 (2-si), 4-14. 
217 Nestulya, O., Pedchenko, N., Karpenko, N., Nestulya, S., & Ivannikova, M. (2023). Policy of managing                     

the educational activities of the university in the context of the russian-Ukrainian war. Problems and Perspectives              

in Management, 21 (2-si), 61-66. 
218 Porkuian, O., Tselishchev, O., Halhash, R., Ivchenko, Y., & Khandii, O. (2023). Twice displaced, but 

unconquered: The experience of reviving a Ukrainian university during the war. Problems and Perspectives                          

in Management, 21 (2-si), 98-105. 
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and the preservation of institutional reputation are key to the survival and adaptation of displaced 

universities219. 

The experience of digitalization gained during the COVID-19 pandemic220 proved to be 

extremely valuable for displaced universities, as it enabled them to adapt educational, 

administrative, and communication processes to the realities of forced mobility. Online learning 

tools, remote coordination, and digital interaction with faculty, students, and partners, actively 

employed during the pandemic, became the foundation for the uninterrupted operation                                

of universities in their new locations. This experience facilitated the rapid implementation                         

of online resources and ensured the continuity of the educational process even under conditions   

of military instability. 

The directions of adaptation and the outcomes of managing displaced universities have 

become the subject of numerous recent studies221. However, further analysis is needed                                  

to understand the transformations in the educational environment of Ukrainian regions brought 

about by the full-scale war, as well as the results of the adaptation of displaced universities                        

to conditions of uncertainty. 

To analyse the adaptation outcomes of universities from the Zaporizhzhia region (Fig. 3.1), 

which were relocated from temporarily occupied territories, the study employed an analysis                     

of data from the Unified State Electronic Database on Education (EDEBO) and the “Osvita” portal, 

information available on the websites and social media pages of these displaced universities,                    

as well as an assessment of their positions in the Ukrainian consolidated university ranking                    

for 2023-2024. 

As of October 2024, a significant part of the Zaporizhzhia region remains under Russian 

military occupation. Since the first days of the full-scale invasion, cities such as Berdyansk, 

Enerhodar, and Melitopol, and, consequently, the higher education institutions (HEIs) located                   

in these cities have fallen under occupation. 

The Register of Entities Engaged in Educational Activities within the Unified State 

Electronic Database on Education (USEDE) lists 28 HEIs in the Zaporizhzhia region222, including 

7 universities and institutes from the occupied territories. 

                                                             
219 Ажажа, М. А., Пеліова, Я., & Несторенко, Т. П. (2023). Управління релокованими університетами в умовах 

підвищеної невизначеності. Наукові записки Бердянського державного педагогічного університету. Серія: 

Педагогічні науки, 2, 27-40. 
220 Остенда, A., Кравченко, Н., Істоміна, Д., Алєксєєва, Г., Несторенко, Т., & Горбатюк, Л. (2022). Роль засобів 

ІКТ в організації процесу інформування учнів під час карантину. Zeszyty Naukowe WST, 15, 109-126. 
221 Orzhel, O., Trofymenko, M., Porkuian, O., Drach, I., Halhash, R., & Stoyka, A. (2023). Displaced universities in 

Ukraine: Challenges and optimal development models. European Journal of Education, 58 (4, Special Issue: Wartime 

and postwar education in Ukraine), 629-646;  
Lukianova, L. (2023). Ukraine’s higher education institutions under wartime conditions: challenges, prospects, 

hope. IJOLS, 16 (4 (Specjal Issue)), 121-140. 
222 Реєстр суб'єктів освітньої діяльності (н.д.). Заклади вищої освіти. Запорізька область. 
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Fig. 3.1. The Zaporizhzhia region on the map of Ukraine 

Source223 

 

USEDE is an automated system that collects, stores, and processes educational data 

in Ukraine. It is state-owned and administered by the Ministry of Education and Science of 

Ukraine in cooperation with the state enterprise “Inforesurs”. Since 2012, USEDE has supported 

admission campaigns and maintained records of educational documents. The system connects 

approximately 904 HEIs, 939 vocational institutions, and other educational establishments, as well 

as over 1,900 educational management authorities. The database contains publicly accessible data, 

except for personal information224. 

Another system providing information on Ukrainian universities is the Information and 

Production System (IPS) “Osvita”. Established in 1996, it is a comprehensive set of administrative, 

legal, software, and technical tools that form an integrated information environment                                        

for the education sector in Ukraine225. IPS “Osvita” includes 15 universities and institutes from   

the Zaporizhzhia region226, of which 6 are HEIs from occupied territories227 (Table 3.5). 

 

                                                             
223 Реєстр суб'єктів освітньої діяльності (н.д.). Заклади вищої освіти. Запорізька область. 
224 Про ЄДЕБО (н.д.). 
225 ІВС “Освіта” (н.д.). Опис системи. 
226 Реєстр суб'єктів освітньої діяльності (н.д.). Заклади вищої освіти. Запорізька область. 
227 Освіта (н.д.). Вузи України. Запорізька область. 
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Table 3.5. Universities and Institutes from the Occupied Territories of the Zaporizhzhia Region 

in Ukrainian Electronic Databases and Systems 

# Name of the Educational Institution USEDE Osvita 

1.  
Limited Liability Company “Berdyansk University of Management 

and Business” 
+ - 

2.  Berdyansk State Pedagogical University + + 

3.  
Berdyansk Institute of State and Municipal Governance of the 

Classical Private University 
+ - 

4.  
Enerhodar Institute of State and Municipal Governance named after 

R. H. Khenokh of the Classical Private University 
+ + 

5.  Bohdan Khmelnytskyi Melitopol State Pedagogical University + + 

6.  
Melitopol Institute of State and Municipal Governance of the 

Classical Private University 
+ + 

7.  

Melitopol Institute of Ecology and Social Technologies of the 

Higher Educational Institution “Open International University of 

Human Development “Ukraine”” 

- + 

8.  Dmytro Motornyi Tavria State Agrotechnological University + + 
Source: compiled by the author based on228 

 

An analysis of Table 3.5 indicates that most universities and institutes from the occupied 

territories of the Zaporizhzhia region are registered in USEDE, except for the Melitopol Institute 

of Ecology and Social Technologies of the “Ukraine” University. The Berdiansk Institute of Public 

and Municipal Administration of the Classical Private University does not provide updated 

information to USEDE229 but remains listed in the system. 

Regarding inclusion in the IPS “Osvita”, registration is incomplete as private HEIs, 

namely, the Berdyansk University of Management and Business and the Berdiansk Institute                     

of Public Administration, have no entries. Therefore, for the purposes of this study, we will rely 

on the data provided by USEDE (Table 3.6). 

After the onset of the full-scale war, most universities relocated from the occupied 

territories of the Zaporizhzhia region to Zaporizhzhia. Public institutions such as Berdyansk State 

Pedagogical University, Bohdan Khmelnytsky Melitopol State Pedagogical University, and 

Dmytro Motornyi Tavria State Agrotechnological University relocated to Zaporizhzhia, where 

they have continued their educational activities and maintained support for students and staff. 

Additionally, the R. H. Henokh Enerhodar Institute of Public and Municipal Administration and 

the Melitopol Institute of Public and Municipal Administration, both part of the Classical Private 

University, were relocated to Zaporizhzhia. The private institution Berdyansk University                         

                                                             
228 Реєстр суб'єктів освітньої діяльності (н.д.). Заклади вищої освіти. Запорізька область;  

Освіта (н.д.). Вузи України. Запорізька область. 
229 Реєстр суб'єктів освітньої діяльності (н.д.). Бердянський інститут державного та муніципального 

управління Класичного приватного університету. Заклад вищої освіти. Бердянськ;  

Єдина державна електронна база з питань освіти (н.д.). Пошук конкурсних пропозицій. 
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of Management and Business moved to Kyiv. Only the Berdiansk Institute of Public and Municipal 

Administration of the Classical Private University did not relocate, which may reflect differing 

priorities and varying capacities to adapt to new conditions. The lack of relocation may also be 

since at the start of the full-scale war. This institution was not actively engaged in educational 

or research activities. 

 

Table 3.6. Information about higher education institutions in the occupied territories 

of the Zaporizhzhia region 

# 
Names of HEIs HEI’s website 

Addresses of 

Institutions 

1.  Limited Liability Company “Berdyansk 

University of Management and 

Business" 

http://bumib.edu.ua 

(as of 31 October 2024, 

inactive) 

Kyiv, 16-v 

Akademika 

Vernadskoho Blvd. 

2.  Berdyansk State Pedagogical University 
https://bdpu.org.ua 

Zaporizhia, 66 

Zhukovskogo St. 

3.  Berdyansk Institute of State and 

Municipal Governance of the Classical 

Private University 

http://www.bidmu-

kpu.com.ua/ (as of 31 

October 2024, inactive) 

- 

4.  Enerhodar Institute of State and 

Municipal Governance named after 

R. H. Khenokh of the Classical Private 

University 

https://eidmu.zp.ua/ 
Zaporizhia, 70-B 

Zhukovskogo St. 

5.  Bohdan Khmelnytskyi Melitopol State 

Pedagogical University 
http://www.mdpu.org.ua/ Zaporizhia, 

6.  Melitopol Institute of State and 

Municipal Governance of the Classical 

Private University 

http://midmu-

kpu.com.ua/ 

6 Zaporizhzhia 

Kozatstva Street 

7.  Melitopol Institute of Ecology and Social 

Technologies of the Higher Educational 

Institution “Open International 

University of Human Development 

“Ukraine"” 

http://www.tsatu.edu.ua 

Zaporizhia, 70-B 

Zhukovskogo 

Street 

Source: compiled by the author based on230 

 

For over two and a half years, the relocated universities from the occupied territories                     

of the Zaporizhzhia region have been operating under new conditions, demonstrating varying 

degrees of adaptation to uncertainty. As of late October 2024, Berdyansk University                                      

of Management and Business maintains an inactive website, and its social media pages have not 

been updated since February 19, 2022231. Based on an analysis of indicators such as the number 

of students over the past three years, the number of academic staff employed full-time, the presence 

                                                             
230 Реєстр суб'єктів освітньої діяльності (н.д.). Заклади вищої освіти. Запорізька область;  

Освіта (н.д.). Вузи України. Запорізька область. 
231 Бердянський університет менеджменту і бізнесу (н.д.). Офіційний сайт. 

http://bumib.edu.ua/
https://bdpu.org.ua/
http://www.bidmu-kpu.com.ua/
http://www.bidmu-kpu.com.ua/
https://eidmu.zp.ua/
http://www.mdpu.org.ua/
http://midmu-kpu.com.ua/
http://midmu-kpu.com.ua/
http://www.tsatu.edu.ua/
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of separate structural units, and the enrolment of international students, the State Service                            

for Education Quality of Ukraine classified Berdiansk University of Management and Business                                      

as a high-risk entity232. Although the websites of the Melitopol and Enerhodar Institutes of Public 

and Municipal Administration of the Classical Private University remain active, they have not 

been updated for a long time233. Assessing the actual educational and research activity of these 

institutions is challenging due to the lack of publicly available data and their absence from national 

university rankings. This indicates a gradual winding down of these institutions' operations as 

independent providers in the Ukrainian educational services market. 

An analysis of the adaptation outcomes of relocated universities, based on a comparison                 

of their positions in the consolidated ranking of Ukrainian higher education institutions for 2023 

and 2024 (Table 3.7), allows for an evaluation of their operational effectiveness under relocation 

conditions. The consolidated ranking of Ukrainian higher education institutions was compiled 

using data from the most recognized national rankings, Top 200 Ukraine, Scopus, and NMT Score                       

for Contract Tuition234. Each of these rankings evaluates universities according to their own 

criteria, providing a comprehensive and balanced picture of educational quality. 

In 2023-2024, three relocated state universities from the occupied territories                               

of the Zaporizhzhia region, Berdyansk State Pedagogical University, Bohdan Khmelnytsky 

Melitopol State Pedagogical University, and Dmytro Motornyi Tavria State Agrotechnological 

University, and the privately-owned Berdyansk University of Management and Business, were 

included in the ranking. 

Table 3.7 presents the positions of the ten best universities in Zaporizhzhia and                         

the Zaporizhzhia region according to the consolidated 2024 ranking. The data in Table 3.7 indicate 

that institutions forced to relocate due to occupation demonstrated significant progress                                

in the national ranking, reflecting successful adaptation and the maintenance of educational quality 

and research performance under evacuation conditions. Bohdan Khmelnytsky Melitopol State 

Pedagogical University soared from 114th to 67th place, Dmytro Motornyi Tavria State 

Agrotechnological University improved from 118th to 114th place, and Berdyansk State 

Pedagogical University rose from 157th to 131st place. Such improvements in ranking positions 

highlight their successful adaptation and capacity to sustain education quality and scientific 

achievements under new conditions following relocation. 

                                                             
232 Державна служба якості освіти України (2024, 22 жовтня). Перелік закладів вищої освіти за ступенями 

ризику на 2024 / 2025 навчальний рік. 
233 Мелітопольський інститут державного та муніципального управління Класичного приватного 

університету (н.д.). Офіційний сайт;  
Енергодарський інститут державного та муніципального управління ім. Р. Г. Хеноха Класичного 

приватного університету (н.д.). Офіційний сайт. 
234 Консолідований рейтинг вишів України 2024 року (н.д.). 
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Table 3.7. The best HEIs in the Zaporizhzhia region 

HEI 
Status of 

displaced HEI 

Ranking, 
2024 

(2023) 

Ranking in 

overall 

ranking, 
2024 (2023) 

NMT score 
for contract, 

2024 

TOP 200 

Ukraine 
Scopus 

Zaporizhzhia National 

University 
- 1 (1) 40 (29) 58 35 65 

Zaporizhzhia State 
Medical and 

Pharmaceutical 

University 

- 2 (3) 
55-56 

(58) 
103 70 25 

Zaporizhzhia 
Polytechnic National 

University 

- 3 (2) 60 (47) 117 39 75 

The Bohdan 
Khmelnytsky Melitopol 

State Pedagogical 

University 

+ 4 (4) 67 (114) 63 74 112 

The Dmytro Motornyi 
Tavria State 

Agrotechnological 

University 

+ 5 (5) 114 (118) 184 67 97 

Berdyansk State 
Pedagogical University 

+ 6 (6) 131 (157) 204 94 93 

Classical Private 

University 
- 7 (9) 

194 

(218-219) 
200 177 162 

Khortytsia National 
Educational and 

Rehabilitation Academy 

- 8 (10) 
198-199 

(202-204) 
201 171 174 

Technical University 
“Metinvest 

Polytechnic” 

- 9 (7) 206 (170) 157 201 201 

Zaporizhzhia Institute              

of Economics and 
Information 

Technologies 

- 10 (8) 214 (191) 178 201 207 

Source: compiled by the author based on235 

 

Berdyansk University of Management and Business did not enter the top ten universities 

of the Zaporizhzhia region. In the consolidated 2024 ranking of Ukrainian universities, it occupies 

228th place out of 235 institutions included, showing no change from 2023, when it was ranked 

between 228th and 230th out of 239 universities236.  

In contrast, other regional universities that did not undergo relocation mostly fell                            

in the 2024 ranking compared to 2023, which may indicate difficulties in maintaining educational 

quality and research activity under conditions of uncertainty. 

                                                             
235 ІВС ”Освіта” (н.д.). Опис системи;  

Консолідований рейтинг вишів України 2024 року (н.д.);  

Реєстр суб'єктів освітньої діяльності (н.д.). Заклади вищої освіти. Запорізька область. 
236 Консолідований рейтинг вишів України 2024 року (н.д.). 
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While our previous analysis focused on the specific adaptation outcomes of relocated 

universities from the Zaporizhzhia region, particularly their performance in national rankings,                  

it is important to contextualize these findings within a broader framework. The challenges faced 

by these institutions are not isolated; they represent a microcosm of the systemic issues confronting 

the entire Ukrainian higher education system. Therefore, fully understanding these challenges and 

the strategy for resilience requires consideration of the multifaceted management imperatives that 

arise during periods of conflict and post-war recovery. 

Research on university management under wartime and post-war recovery conditions                   

in Ukraine is highly relevant for several reasons. Conflict affects the stability and accessibility                

of educational services, and effective management of the educational process is critical to ensure 

access to education and maintain learning quality. Universities play a key role in training 

specialists for military and humanitarian fields, applying effective teaching methods and 

interacting with students with military experience. Limited resources during wartime necessitate 

efficient allocation of financial and material resources and the development of effective financial 

management strategies, contributing to institutional stability. Universities also act as catalysts                

for community initiatives in humanitarian aid and post-war recovery, demonstrating effective 

public engagement and support for humanitarian projects. Defining strategies for post-war 

recovery and development of universities is crucial for sustainable social and educational 

development and for identifying optimal approaches to restructuring the university system. 

Furthermore, universities drive the socio-economic development of cities and regions, and 

wartime and post-war conditions underscore the need for international cooperation and support,    

as well as strategies for global collaboration to ensure the development and resilience                                  

of institutions237.  

Russian military aggression against Ukraine in 2014 and the full-scale invasion in 2022 

exacerbated existing problems in the education system, creating significant risks                                         

for the development and reform of Ukrainian education and science. The operation of higher 

education institutions during wartime and in the post-war period requires a fundamental 

transformation of the entire system and all its functions. Key management issues include ensuring 

safe working conditions for all participants in the educational process, implementing scenario-

based approaches to university management, defining the specifics of organizing the educational 

                                                             
237 Дука, А. П. (2023). Антикризовий менеджмент воєнного періоду: виклики та можливості. REICST, 22-23;  

Освітній омбудсмен України (2022, 18 січня). Дії учасників освітнього процесу в разі надзвичайних 

ситуацій; війни: нові виклики та реалії;  
Нагорняк, Т. Л. (2023). Кризовий менеджмент переміщених ЗВО України в умовах воєнного стану. 

Політичне життя. (Бер. 2023), 4-14;  

Освіта і наука України в умовах воєнного стану (2023). Інформаційно-аналітичний збірник. 
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process under uncertainty, enhancing the qualifications of academic staff, training personnel, and 

developing psychological support services. 

Ukrainian higher education, like the entire education sector, has faced real challenges and 

threats during the war, resulting in unpredictable losses for the country. Therefore, the Ministry   

of Education and Science of Ukraine presented project proposals to address urgent problems                    

in Ukrainian education during wartime and post-war periods. Priorities include ensuring                         

the continuity and sustainability of education, creating safe learning and teaching conditions, 

providing psychological support for participants, restoring educational infrastructure soon, and 

continuing reforms and qualitative transformations at all levels of education238. 

Under wartime conditions, universities define their principal practical objectives                           

as continuing to fulfil their mission, ensuring comprehensive improvement of education quality, 

and enhancing the qualifications of teaching, research, and administrative personnel. They are 

tasked with preparing students at all levels of higher education and operating effectively and 

steadily according to their core functions and objectives despite the challenges of war.  

Research on university management provides the foundation for developing concrete 

policies, strategies, and practical measures aimed at strengthening the role of universities during 

this critical period in the country's history239. University management during wartime and the post-

war period may undergo significant changes requiring adaptation to new conditions. Table 3.8 

presents the main aspects of university management in these two periods. 

Decision-making by university leadership during wartime and the post-war period                    

is a complex and critical task, as institutions face unique challenges and circumstances. In each 

case, it is essential to consider the regional context and specific conditions, which can significantly 

influence the strategies adopted by universities during these periods. When making decisions, 

principles of transparency, openness, and engagement with all stakeholders are crucial. 

Universities must be prepared to quickly adapt to changing conditions and select optimal strategies 

to ensure the delivery of high-quality education. In the context of wartime and post-war recovery 

in Ukraine, the vision of universities is grounded in development strategies aimed at preserving 

and advancing education in the country while actively contributing to societal restoration. It is 

important to recognize that the mission of universities under these conditions must remain flexible 

and responsive to the challenges and opportunities that arise in each situation. Collaboration 

                                                             
238 Міністерство освіти і науки України України (2022). МОН презентувало проєктні пропозиції 

для вирішення нагальних проблем української освіти у воєнний та післявоєнний періоди. 9. 05. 2022. 
239 Кириченко, М. О., & Муранова, Н. П. (2022). Освітньо-науковий фронт університету в умовах війни: нові 
виклики та реалії. Публічне управління та адміністрування в умовах війни і в поствоєнний період в Україні: 

матеріали Всеукр. наук.-практ. конф. у трьох томах, м. Київ, ДЗВО “Університет менеджменту освіти” НАПН 

України, 15-28 квітня 2022 р., т. ІІ, 213-218. 
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among universities, government, communities, and international partners can be a key factor 

in the successful implementation of such strategies amid uncertainty. 

 

Table 3.8. Current aspects of change and adaptation in university management under martial 

law and during Ukraine's post-war recovery 

Under martial law 

Mobilization              

of resources 

Universities can develop national security competencies by prioritizing the training                               

of specialists for the military sector or researching technologies in the defense 
industry. 

Effective allocation of financial, human, and material resources to perform important 

tasks. 

Resources can be reallocated in favour of state programs of interest in the military 
sphere. 

Adaptation                   

of educational 
programs 

A shift in emphasis on educational programs to meet the needs of wartime. 

Introduction of special courses and programs to train specialists for the military 
sector. 

Ensuring safety Development and implementation of additional security measures to protect students 

and staff during times of war. 

Consideration of evacuation and other emergencies. 
Analysis of potential risks and decision-making to mitigate their impact. 

Cooperation 

with the 

government 

Supporting interaction and cooperation with the government to address national 

challenges and needs during wartime. 

Post-war reconstruction 

Infrastructure 

reconstruction 

Identifying priorities for restoring educational infrastructure and preparing 

for a return to normal operations. 

Seeking additional resources to restore scientific laboratories, libraries, lecture halls, 
etc., and ensure full educational activities. 

Social adaptation Adapting to the social needs of students who may be experiencing the psychological 

effects of war. 
Providing psychological support for students and staff who may need assistance 

during the recovery period. 

Reform                       

of educational 
standards 

Updating educational programs in line with the new challenges of modern society 

and the needs of the post-war labour market. Introducing new technologies and 
teaching methods. 

Reviewing and updating educational programs in line with current needs. 

Developing strategies aimed at restoring and developing the university. 

International 
cooperation 

Engagement in international cooperation and student exchange to strengthen 
international cooperation, exchange of experience, and resources. 

Effective 

financial 
management 

Allocating financial resources to restoration and innovation in education. Developing 

strategies to attract funding from the state, international organizations and the private 
sector. 

Ensuring financial stability and effective use of resources to achieve strategic goals. 

Source: compiled by the author based on240 

 

Recognizing their responsibility, Ukrainian higher education institutions define their 

mission as Pro Futuro (“for the future”), focusing on developing high-quality human capital                     

                                                             
240 Ажажа, М., Несторенко, Т., & Пеліова, Я. (2024). Менеджмент університетів в умовах воєнного стану та 

повоєнного відновлення України. Modeling the Development of the Economic Systems, (1), 111-118. 
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to support post-war recovery and Ukraine's full integration into Europe241. This mission 

emphasizes continuous professional and personal development of educators, specialists, citizens, 

patriots, and innovators, cultivating individuals with high professional competence, intellectual 

engagement, and social responsibility242. 

The development strategies of Ukrainian universities in the context of martial law and post-

war reconstruction of Ukraine must be consistent with the requirements of the “Higher Education 

Development Strategy for 2022-2032”243; the Decree of the President of Ukraine                                      

“On the Sustainable Development Goals of Ukraine for the Period up to 2030”244; the Decree                            

of the President of Ukraine “On the Decision of the National Security and Defense Council                     

of Ukraine” of 14 May 2021 “On Human Development Strategies”245; the Resolution                                  

of the Cabinet of Ministers of Ukraine “On the Approval of the National Economic Strategy                   

for the Period up to 2030”246; Law of Ukraine “On Higher Education”247; Law of Ukraine                     

“On Education”248; Law of Ukraine “On Scientific and Scientific and Technical Activity”249;              

Law of Ukraine “On Priority Areas of Science and Technology Development”250; Law of Ukraine                

“On Professional Development of Employees”251; Law of Ukraine “On Ensuring the Functioning 

of the Ukrainian Language as the State Language”252; Law of Ukraine “On the Legal Regime                      

of Martial Law”253; Decree of the President of Ukraine “On the Introduction of Martial Law                      

in Ukraine”254; Law of Ukraine “On the Fundamentals of National Resistance”255; Law of Ukraine 

“On the Organization of Labor Relations under Martial Law”256 and other normative acts. 

                                                             
241 Запорізький національний університет (н.д.). Стратегія розвитку Запорізького національного університету 
в умовах воєнного стану та повоєнного відновлення України на 2023-2025 роки. 
242 Бердянський державний педагогічний університет (2022). Стратегія розвитку Бердянського державного 

педагогічного університету (2022-2025 рр.). 
243 Стратегія розвитку вищої освіти на 2022-2032 рр. (2022). Від 23 лютого 2022 року № 286-р. 
244 Указ Президента України (2019, 30 вересня). Про Цілі сталого розвитку України на період до 2030 року. 

№ 722 / 2019. 
245 Указ Президента України (2021). Про рішення Ради національної безпеки і оборони України від 14 травня 

2021 року “Про Стратегію людського розвитку”, від 02 червня 2021 року № 225. 
246 Кабінет Міністрів України (2021). Про затвердження Національної економічної стратегії на період 

до 2030 року. Постанова від 3 березня 2021 р. № 179. 
247 Закон України (2014). Про вищу освіту. Відомості Верховної Ради, 2014, № 37-38. 
248 Закон України (2017). Про освіту. 
249 Закон України (2023). Про наукову і науково-технічну діяльність. Від 01 січня 2023 року. № 2842-ІХ. 
250 Закон України (2023). Про пріоритетні напрямки розвитку науки і техніки. Від 05 лютого 2023 року                 

№ 2623-ІІІ. 
251 Закон України (2019). Про професійний розвиток працівників. Від 27 грудня 2019 року № 4312-VI. 
252 Закон України (2019). Про забезпечення функціонування української мови як державної. Від 25 квітня    

2019 року. № 2704-VIII; Із урахуванням змін в інституційно-правовому регулюванні освітньої сфери України 

в умовах воєнного стану. 
253 Закон України (2015). Про правовий режим воєнного стану. Від 12 травня 2015 року. № 389-VIII (зі змінами 

та доповненнями). 
254 Указ Президента України (2022). Про введення воєнного стану в Україні. Від 24. 02. 2022 року.                              

№ 64/202210, редакція від 10. 11. 2023 року. 
255 Закон України (2022). Про основи національного спротиву. Від 12 червня 2022 року № 1702- ІХ. 
256 Закон України (2022). Про особливості трудових відносин в умовах воєнного стану. Від 19 липня 2022 року 

№ 2136-ІХ. 
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To ensure the development of Ukrainian universities in the post-war period within                          

the European Higher Education Area and European Research Area, their strategies must adhere           

to the principles of the Bologna Process and the Rome Ministerial Communiqué on achieving 

Sustainable Development Goals by 2030. Key principles include inclusiveness, ensuring equal 

access to education and full support for all students; innovation, introducing new teaching, 

learning, and assessment methods closely linked to research; and interconnectedness, promoting 

joint initiatives and tools that enhance international cooperation, reforms, knowledge exchange, 

and mobility of staff and students257. These principles also align with the priorities outlined                        

in Ukraine's roadmap for integrating its science and innovation system into the European Research 

Area (ERA)258. The ERA framework comprises six priorities defined by the European 

Commission, which govern the roadmap of each member state: improving national research 

efficiency, jointly addressing global challenges, ensuring free mobility of researchers, promoting 

gender equality, advancing open science and open innovation, and developing international 

cooperation259. For Ukrainian universities, integration into the ERA provides a means to deepen 

collaboration with the EU scientific community and to align with European standards and norms 

in research and innovation, supporting sustainable development and national competitiveness. 

The state facilitates integration of the national research space into the ERA in accordance with the 

Law on Scientific and Scientific-Technical Activities260. 

Integration of Ukrainian higher education institutions into the European space aligns with 

broader EU trends. For example, the University of Economics in Bratislava explicitly incorporates 

participation in the European Higher Education Area and the joint European Research Area into 

its mission261. Integrating Ukraine's science and innovation system into the ERA requires a 

systematic and comprehensive approach.  

Implementing the roadmap ensures harmonization of science and innovation policies with 

EU standards, expanded access to EU research programs, development and integration of research 

infrastructure, promotion of international and cross-sector mobility of scientists, application of a 

comprehensive gender approach, adoption of open science principles, development of innovation 

                                                             
257 Римське Міністерське Комюніке (2020, 19 листопада).  
258 Міністерство освіти і науки України (2021). Про затвердження дорожньої карти з інтеграції науково-

інноваційної системи України до європейського дослідницького простору. Наказ від 10 лютого 2021 року       

№ 167. 
259 Міністерство освіти і науки України (2021). МОН представляє дорожню карту інтеграції до європейського 
дослідницького простору. 
260 Закон України (2023). Про наукову і науково-технічну діяльність. Від 01 січня 2023 року. № 2842-ІХ. 
261 Ekonomická univerzita v Bratislave (n.d.). Misia, vízia, strategické ciele, poslanie. 
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infrastructure following best European practices, and internationalization of research and 

innovation beyond the EU262. 

Such integration strengthens scientific and innovation potential, fosters collaboration with 

European partners, and enhances the competitiveness of the national economy.  

Key areas of integration for Ukrainian universities into the ERA include regulatory 

convergence, open access to research and publications, mobility of researchers and students 

between Ukrainian and European universities, development of innovation infrastructure such                 

as technology parks and business incubators, participation in technology transfer systems, 

engagement in international research projects and grant programs, adoption of European criteria 

for research and innovation evaluation, creation of joint platforms for assessing research outcomes, 

securing funding from the EU and other international sources, attracting private capital for research 

projects, and ensuring transparent, effective governance of scientific and innovation institutions. 

Thus, university management during wartime requires dynamic changes in implementing 

administrative functions and educational services, including adoption of digital technologies, 

organization of the educational process at all levels, provision of suitable conditions                                   

for professional development courses, assessment of communication effectiveness within 

university structures, evaluation of access to financial resources, implementation of innovative 

projects and modern research infrastructure, reorientation of all participants in the educational 

process toward new methods and principles, establishment of modern psychological support 

services, renewal of informal education programs, content modernization and quality assurance, 

promotion of technology transfer from research institutions to enterprises, development                            

of strategic planning tools, evaluation of effectiveness, adoption of best practices, public 

engagement in dialogue about research and innovation, and support for internationalization                      

of scientific activity. 

In the post-war period, priority must be given to updating the Ukrainian education system, 

including flexible and predictable development of pedagogical capacity, implementation                           

of innovative projects, restoration of modern infrastructure, fostering patriotism and social 

responsibility among youth, addressing domestic challenges realistically, revising educational 

content, developing new reform strategies, integrating science and education into the international 

academic community, and establishing cooperation between universities, government, civil 

society, and foreign partners in research projects and programs to solve shared challenges and 

ensure stability and development of the education system. 

 

                                                             
262 Міністерство освіти і науки України (2021). МОН представляє дорожню карту інтеграції до європейського 

дослідницького простору. 
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3.3. Features of university management in frontline territories in 2022-2024 

 

The study of university management in frontline territories has gained paramount 

importance, particularly in the context of the ongoing conflict between Russia and Ukraine. Such 

institutions face unprecedented and multifaceted challenges that necessitate the development and 

implementation of innovative, adaptive management strategies. Several critical factors highlight 

the relevance of such an inquiry. Firstly, universities in conflict zones must establish robust 

security protocols to safeguard students, faculty, and staff, while simultaneously ensuring                       

the continuity of educational processes. Secondly, the pervasive threat of infrastructural damage 

demands effective strategies for the restoration and preservation of physical assets. Thirdly,                    

the displacement of personnel due to security risks highlights the critical need for research into 

methods of personnel support, including financial and psychological assistance, to retain essential 

human capital. Fourthly, securing international support, including grants and humanitarian aid,               

is crucial for monetary stability and sustained development. Fifthly, the exigencies of military 

operations necessitate the exploration of innovative management solutions to maintain high-

quality education and research amidst instability. Sixthly, recognizing universities as significant 

economic agents, understanding their role in conflict-affected regions is vital for preserving local 

and national economic stability. Finally, universities perform a crucial social function, fostering 

cohesion and stability within communities, thereby making research into community support 

mechanisms essential for strengthening social ties. 

The conceptual and categorical apparatus of university management consists of key terms 

related to normative-procedural, structural-functional, strategic-organizational, and other 

processes of higher education institution management. 

According to Article 28 of the Law of Ukraine “On Higher Education” “a university             

is a multi-disciplinary (classical, technical) or sectoral (professional, technological, pedagogical, 

physical education and sports, humanitarian, theological / theological, medical, economic, legal, 

pharmaceutical, agrarian, artistic, cultural, etc.) institution of higher education that carries out 

innovative educational activities at various degrees of higher education (including doctor                         

of philosophy), conducts fundamental and/or applied scientific research, is a leading scientific and 

methodical centre, has a developed educational infrastructure, scientific and scientific and 

industrial units, promotes the dissemination of scientific knowledge and conducts cultural and 

educational activities”263. 

                                                             
263 Закон України (2014). Про вищу освіту. Відомості Верховної Ради, 2014, № 37-38. 
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University management is determined by several main categories reflecting various aspects 

of its functioning: organizational structure; management processes; budgeting, financial analysis, 

cost management, attracting financing, investments; strategic planning; personnel management; 

quality of education; scientific research activity; information systems and technologies; 

infrastructure; international cooperation; interaction with stakeholders; anti-crisis planning, risk 

management, post-crisis recovery, security measures; internal communications, external 

communications, university marketing, branding, public relations, etc.264 

The university management utilizes these categories to establish an effective management 

system that ensures the achievement of the university's strategic and operational objectives.                  

The categories interact with each other, creating a holistic system that enables the university                      

to adapt to changes in the external environment, effectively utilize resources, and deliver high-

quality educational services. The use of these categories aids the university management                              

in developing strategies, making informed managerial decisions, optimizing processes, and 

increasing the competitiveness of the higher education institution both at the national and 

international levels265. 

Frontline territory is an area located near the front line or directly adjacent to the combat 

zone; it is characterized by an increased risk for the civilian population and infrastructure damage 

(destruction of buildings, roads, bridges, energy, and utility networks) due to the possibility                       

of shelling, hostilities, mines, airstrikes, etc. Frontline areas are characterized by business 

interruptions, problems with the supply of products and medicines, difficulties with access                        

to medical and educational services, the forced movement of people to safer regions, which leads 

to a change in the demographic situation, the presence of a significant number of military 

personnel, checkpoints, and other military facilities. 

To study the challenges of university management in frontline territories, it is necessary               

to apply a comprehensive approach that includes qualitative and quantitative methods of data 

collection and analysis. 

The synergistic method of studying the challenges of university management in frontline 

territories allows for the integration of various components and influencing factors to create                     

a holistic picture of management in emergency conditions. The approach is based on the principles 

of systems thinking, where the synergy between individual elements of the system creates new 

qualities and opportunities for their effective interaction, such as the integration of different aspects 

of management (for example, organizational management studies the structural and administrative 

                                                             
264 Ямполь, Ю. В. (2023). Економічні передумови становлення менеджменту якості освіти в Україні. 
Академічні Візії, 21. 
265 Бардась, А. В., & Замковий, М. Ю. (2023). Менеджмент якості в освітніх організаціях: трансформація 

середовища та особливості формування локальних систем управління якістю. Економічний вісник, 4, 81-95. 
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changes necessary to adapt to the conditions of the frontline territory; financial management 

analyses financial strategies and mechanisms to ensure the stability and development                                  

of the university; personnel management evaluates measures to maintain and support the academic 

community and educational support staff, in particular, financial and psychological aspects; 

infrastructural management studies ways to preserve and restore the material and technical base   

of the university ); systematic analysis of the influence of external factors on the functioning                    

of the university (military actions, political situation, international support); adaptability and 

flexibility (study of successful adaptive strategies implemented by universities to ensure                         

the continuity of the educational process); innovative approaches (analysis of novel solutions and 

practices that contribute to increasing the stability of universities in difficult conditions)266. 

The system research method is an effective approach to analysing complex and multi-

component systems. It treats the university as a whole system that interacts with the environment 

and studies the relationships between its various elements. The systematic method applies specific 

methods of data collection and analysis: in-depth interviews with key persons in the university                   

to obtain detailed information about management processes and challenges; discussions with 

representatives of different groups (teachers, students, administration, stakeholders) to identify 

common problems and solutions; developing and conducting questionnaire surveys to collect 

quantitative data on the state of the university and management efficiency; use of statistical 

methods for data processing and identification of patterns and trends. The systematic approach                 

of researching the challenges of the management of universities in frontline territories allows                     

for a deep and comprehensive analysis of the functioning of universities in war conditions, which 

provides a comprehensive understanding of the relationships between various components                       

of the management system and contributes to the development of effective strategies to ensure                

the continuity of the educational process, preserve the infrastructure, and maintain personnel 

potential. 

The statistical method of research is a tool for analysing quantitative data, which gives              

us the opportunity to assess the influence of various factors on the management of universities               

in frontline areas. The use of statistical methods contributes to the objective analysis of data,                  

the identification of patterns and trends, as well as the formation of well-founded recommendations 

to improve management efficiency. Specific methods of data collection and analysis are                           

the development and creation of questionnaires to collect quantitative data from different groups 

of respondents (administration, teachers, students, staff, stakeholders, graduates); data collection 

through online surveys, paper questionnaires, or interviews; using mean values, medians, modes, 

                                                             
266 Воронкова, В. Г. (2009). Синергетична методологія аналізу соціального управління. Гуманітарний вісник 

Запорізької державної інженерної академії, 36, 26-46. 
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variances, and standard deviations to analyse data characteristics; determination of correlation 

coefficients for studying relationships between variables; construction of linear and non-linear 

regression models to assess the dependence of outcome variables on factor variables; using 

statistical tests (for example, t-test, ANOVA) to test formulated hypotheses. The statistical method 

of researching the characteristics of university management in frontline territories provides                     

an objective and quantitative assessment of how various factors influence effective management. 

The use of this method contributes to the identification of significant regularities and trends, which 

are the basis for the development of sound recommendations and strategies to ensure the stable 

functioning of universities in wartime conditions. 

The comparative method is an effective tool for analysing and comparing different 

university management practices, strategies, and performance results. The method allows                         

for the recognition of common features and differences in management, as well as                                        

the identification of best practices that can be used to improve management efficiency. Utilizing 

this approach facilitates objective analysis and the development of sound recommendations                             

to be adapted by other universities to ensure stable functioning and development in emergencies. 

The functional method allows one to determine the key functions of management, evaluate 

their effectiveness and identify ways to optimize management processes in emergency conditions: 

analysis of planning processes in universities, including definition of goals, development                           

of strategies and action plans; identification of problems in planning, such as lack of resources, 

uncertainty of the situation, influence of external factors; analysis of the organizational and 

management structure of universities, assessment of its effectiveness and flexibility; evaluation                         

of processes of distribution of financial, material and human resources; analysis of leadership 

styles and motivational strategies of universities; evaluation of the effectiveness of communication 

processes between different levels of management; analysis of control systems                                             

for the implementation of plans and achievement of goals; evaluation of the effectiveness                          

of control processes and adjustment mechanisms; analysis of coordination processes between 

different units of universities; identifying opportunities to increase synergy and efficiency through 

coordination of activities. The functional method of researching the characteristics of university 

management in frontline territories contributes to boosting the efficiency of management                           

in emergency conditions and ensuring the stable functioning of universities. Recommendations 

developed based on functional analysis will help universities adapt their management processes  

to complex circumstances and ensure the continuity of the educational process. 

Thus, the methodology for researching the characteristics of university supervision                        

in frontline territories involves a comprehensive approach, which includes the collection                                

of primary and secondary data, qualitative and quantitative analysis, the development                                   



120 
 

of recommendations, their validation and dissemination of results, thus providing a deep 

understanding of the problem and the development of effective strategies for the support and 

development of universities in the conditions of war. 

In the context of Russia's war against Ukraine, frontline territories are those located                       

in the zone of active hostilities or along the contact line between Ukrainian forces and enemy 

forces, where hostilities are (were) ongoing and there is a threat of their resumption.                                     

As of June 2024, these territories include Donetsk, Luhansk, Kharkiv, Zaporizhzhia, Kherson, 

Mykolaiv, Chernihiv, Dnipropetrovsk, Odesa, and Kyiv regions267. 

The territories mentioned above are subjected to regular shelling and are often (were) 

places of active hostilities. The management of universities located in these zones faces unique 

challenges in ensuring the safety of students and employees, preserving the infrastructure, and 

continuing educational and scientific activities in war conditions: 

• Provision of physical security (shelter, organization of evacuation, and cooperation with 

the military and local authorities to ensure the protection of students and employees). 

• Provision of psychological support for students and staff experiencing stress and trauma 

due to hostilities (supporting the morale of students and teachers, giving them a sense of stability 

and hope for the future). 

• Restoration and modernization of damaged infrastructure to ensure normal conditions 

of study and living. 

• Ensuring access to the university, especially if the transport routes are damaged                        

or dangerous. 

• Ensuring regular communication with students, teachers, and parents regarding                        

the security situation and educational activities. 

• Providing high-quality educational services (ensuring the continuity of the educational 

process, adapting educational programs to emergencies). 

• Implementation of hybrid learning models (combining online and offline forms                          

of conducting classes to account for safety and resource availability for students). 

• Supporting scientific activity and improving the quality of scientific research (providing 

access to research resources, creating virtual laboratories, and supporting remote scientific 

cooperation). 

• Preservation of scientific potential (attracting grants and support from international 

scientific organizations, and partnership programs with domestic and foreign universities                             

for the continuation of scientific research). 

                                                             
267 Новий Перелік територій, на яких ведуться (велися) бойові дії, або ТОТ: роз’яснення щодо застосування 

(2024). 
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• Provision of stable salaries for teachers and researchers, which helps retain personnel 

who are key to the functioning of universities. 

• Searching for alternative sources of funding, including international grants and 

humanitarian aid. 

• Creation of favourable conditions for scientific innovation and development of scientific 

programs, especially in areas related to security, medicine, and technology (use of new 

technologies and methods to improve the quality of education in emergency conditions). 

• Quick adaptation to new conditions, maintaining faith and hope for further development. 

• Use of modern technologies to support communication in conditions of unstable 

infrastructure. 

• Assistance and support for students and workers who were forced to leave their homes 

due to hostilities. 

• Intensification of efforts to establish international relations, which would provide 

support for students and teachers who were forced to go abroad and create foreign platforms                    

for full-time studies. 

• Ensuring access to education for all students, regardless of their social or economic 

status. 

• Cooperation with local public organizations and businesses to solve logistical and 

financial problems. 

• Activation of graduates around the world to provide humanitarian and financial aid,                 

as well as the development of new projects and partnerships268. 

The joint efforts of the administration, teachers, and students of higher education 

institutions demonstrate a high level of adaptability, stability, cohesion, and dedication to their 

work, which allows them to overcome challenges, maintain stability, and continue scientific, 

innovative, administrative-economic, informational, and social activities in the conditions                        

of military operations. 

Taking into account the main provisions of the Law of Ukraine “On Scientific and 

Scientific-Technical Activities”269, scientific activity in universities located in the frontline 

territories is focused on the continuation of scientific research, which helps to preserve and develop 

the intellectual capital of the university; adaptation of scientific research to new conditions using 

digital technologies; focusing on actual problems related, for example, to the impact of war                     

on education, socio-economic consequences, psychological aspects, etc.; preservation and 

                                                             
268 Ажажа, М., Несторенко, Т., & Пеліова, Я. (2024). Менеджмент університетів в умовах воєнного стану та 

повоєнного відновлення України. Modeling the Development of the Economic Systems, (1), 111-118. 
269 Закон України (2023). Про наукову і науково-технічну діяльність. Від 01 січня 2023 року. № 2842-ІХ. 
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development of scientific potential, support of professional development; motivation of students 

and young scientists to stay at the university and continue scientific activity; establishment                        

of cooperation with foreign universities and research centers for joint projects; attraction                            

of international grants, funds from donor organizations, government programs and private funds 

to support scientific research; development of innovative technological solutions to overcome               

the challenges of war; support of high publication activity to maintain academic rating; 

organization and participation in international scientific conferences, webinars, seminars, etc. 

The scientific activity of universities in frontline territories is crucial for preserving                    

the country's academic and scientific heritage. The management of such universities requires 

special flexibility and an innovative approach to overcome numerous challenges, ensure security, 

and create conditions for a continuous scientific process. 

The Law of Ukraine “On Innovative Activity” defines “innovative activity as an activity 

aimed at the use and commercialization of the results of scientific research and development and 

leads to the release of new competitive goods and services to the market”270. Innovative activities 

of universities in frontline areas aim to introduce new technologies, methods, and approaches that 

ensure the continuity of the educational process, improve the quality of education and research,             

as well as support the economic and social stability of the region. The main aspects                                       

of the innovative activity of universities in the frontline areas are the use of modern platforms                      

for distance learning (Moodle, Google Classroom, Zoom, MeeTime); development and 

implementation of virtual laboratories and simulators for conducting practical classes in technical 

and natural sciences; creation of new courses that combine various disciplines to train specialists 

capable of solving complex problems; cooperation with local and international companies                           

to develop training programs that meet the needs of the labour market; creation of support centres 

for startups and innovative projects that help students and teachers realize their ideas and find 

investors; attraction of grants from international organizations, governments and private 

foundations to support scientific research and innovation; participation in international research 

projects, which allows access to advanced technologies and methods; organization of academic 

mobility programs for students and teachers, which promotes the exchange of knowledge and 

experience; introduction of energy-efficient technologies in university buildings to reduce costs 

and increase resilience to energy crises; development and implementation of security systems, 

including digital technologies for risk monitoring and management; development of psychological 

support programs for students and staff to help reduce stress and adapt to war conditions; initiatives 

                                                             
270 Закон України (2002). Про інноваційну діяльність. Відомості Верховної Ради України (ВВР), 36, ст. 266. 
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aimed at supporting local communities, including educational programs for immigrants and 

socially vulnerable population groups271. 

Administrative and economic activities of universities in frontline territories are aimed                  

at ensuring the continuity of their work and supporting all participants in the educational process 

and staff. The university administration must develop and implement effective security plans, 

including evacuation procedures, and protection measures during shelling and other emergencies; 

ensure reliable supply and use of necessary resources (electricity, water, heating, comfortable 

conditions, etc.); rationalize expenses, find additional sources of funding and ensure the financial 

stability of the university; organize systematic monitoring of the condition of buildings, develop 

plans for their repair and restoration after possible damage; ensure uninterrupted access                              

to educational materials for the educational process even under difficult circumstances. 

The information activities of universities in frontline areas include several main aspects: 

prompt informing of students and employees about danger, changes in the situation at the front, 

evacuation measures, etc.; ensuring the continuity of the educational process using distance 

learning, online lectures and other digital resources; informing students about the schedule                            

of classes, access to educational materials and technical support; informing about the possibilities 

of receiving psychological support for students and employees who are experiencing stress                        

or trauma due to military actions; providing information on cooperation with local self-government 

bodies and international organizations to ensure humanitarian aid, security and community 

support; organizing information campaigns to raise awareness of the current situation, 

humanitarian needs and support that can be provided or received; constant monitoring                                

of the situation in real time and provision of regular reports on the security situation, the state                   

of the infrastructure, the needs of students and employees. 

The social activities of universities in frontline areas are aimed at the organization                         

of psychological assistance services, where students and employees can receive advice and support 

in difficult times; creation of centres for the collection and distribution of humanitarian aid                    

(for example, organization of volunteer programs, collection of food, medicine, clothing and other 

necessary items) for those in need; provision of temporary housing for internally displaced persons 

(IDPs), including students and their families; provision of legal assistance, processing                                 

of documents, job search and educational programs for IDPs; development and implementation       

of social projects aimed at supporting local communities (for example, educational programs, 

advanced training courses, cultural events and sports activities); organization of volunteer 

programs in which students and employees can participate in helping war victims (for example, 

                                                             
271 Нагорняк, Т. Л. (2020). Розвиток потенціалу закладу вищої освіти в системі управлінських практик. 
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participation in medical missions, providing first aid, assisting with evacuation and other socially 

significant activities); attracting international aid and support through partnerships with foreign 

educational institutions, international organizations and foundations; organization of information 

campaigns to raise awareness of humanitarian needs and problems of  frontline areas. 

Paying attention to the scientific, innovative, administrative-economic, informational, and 

social activities of universities in frontline territories is necessary for their survival and 

development in the conditions of war. These areas of activity aid universities not only                                  

in maintaining their functionality but also in making a significant contribution to the support and 

development of local communities, thus ensuring educational, scientific, and social stability                     

in the region. 

Russia's aggression against Ukraine had a significant impact on the management                            

of universities, especially those operating in frontline territories or forced to move from occupied 

territories to regions controlled by the Ukrainian government. But thanks to the efforts of their 

community, they continue their activities, exhibiting high adaptability, cohesion, and dedication 

of all members of the university community. Adaptation to the conditions of war requires 

universities to make quick and effective decisions. Thanks to the cohesion of the university 

community, international cooperation, and alumni support, these institutions have been able                    

to adapt to new challenges, maintain the quality of educational services and scientific activity, and 

are finding new development opportunities. University management in frontline areas demands 

mobility, creativity, and effective use of resources to ensure the safety and continuity                                   

of the educational process. The academic community of universities remains optimistic about                

the future. They see war as a new opportunity for development, which provides chances not only 

for survival but also for growth. 

The management of universities operating in frontline areas requires a flexible approach 

and the ability to rapidly adapt to changing conditions. The study of the challenges                                         

of the management of such universities is due to the need to develop effective strategies to ensure 

security, preserve infrastructure, support personnel, and deepen international cooperation, which 

will contribute to increasing the stability and adaptability of universities in difficult conditions, 

and allow them to continue to fulfil their educational and scientific mission even in the most 

difficult times. 
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Conclusion to Chapter 3 

 

The findings of this chapter reinforce the central argument of this monograph: displaced 

universities, far from being passive victims of war and crisis, have become active economic actors 

whose resilience and adaptability redefine their role in a turbulent environment. Through                          

an examination of university–business cooperation, this chapter has illuminated the mechanisms 

by which higher education institutions in exile contribute to regional development, stimulate 

entrepreneurship, and shape innovation ecosystems, despite unprecedented constraints. 

The evidence confirms that displaced universities are not solely centres of education but 

integral participants in regional economies. Their relocation has demanded new forms of strategic 

management, compelling institutions to redefine their missions, restructure internal governance, 

and establish external partnerships. In doing so, they have adopted entrepreneurial practices, 

created employment opportunities, and supported local business networks. The Ukrainian case 

illustrates how universities, when faced with existential threats, can convert their intellectual 

capital into a resource for economic resilience. 

Successful university–business cooperation underlines the magnitude of management 

strategies geared towards adaptability and partnership. Displaced universities have implemented 

policies of diversification, digitalization, and collaboration with private and public stakeholders. 

These strategies not only compensated for infrastructural losses but also allowed institutions                       

to enter new markets of educational services, applied research, and entrepreneurial support.                      

The findings confirm that strategic flexibility, proactive leadership, and institutional openness are 

critical prerequisites for surviving and thriving in turbulent environments. 

The chapter demonstrates that displaced universities contribute to entrepreneurship and 

innovation ecosystems by fostering student start-ups, creating business incubators, and integrating 

entrepreneurial education into curricula. These activities reveal that displaced institutions can 

function as platforms for economic experimentation, where knowledge is transformed into market-

oriented solutions. Importantly, these entrepreneurial initiatives have multiplier effects: providing 

self-employment opportunities, attracting local and international investment, and supporting the 

diversification of host-region economies. 

The analysis underscores that systemic barriers remain. Weak legal frameworks, limited 

financial resources, and fragmented state policies continue to constrain the full potential                            

of university–business partnerships. The Ukrainian case thus illustrates both the promise and                 

the limits of universities as economic actors in crisis. Without coherent national innovation 

policies, effective intellectual property regimes, and supportive financial instruments, even                   
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the most innovative institutional strategies risk remaining isolated rather than systemically 

transformative. 

Cooperation between universities and businesses should be viewed not only as an economic 

mechanism but as a societal strategy for resilience. By supporting displaced populations, creating 

knowledge-based employment, and strengthening community ties, displaced universities 

demonstrate that their economic role cannot be divorced from their social mission. In turbulent 

environments, economic recovery and social cohesion are mutually reinforcing, and universities 

act as bridges between these two dimensions. 

Displaced universities in Ukraine exemplify how higher education institutions can operate 

as economic actors during turbulent times. Their management strategies, grounded in adaptability, 

entrepreneurial orientation, and external collaboration, allow them to transform challenges into 

opportunities. This dual capacity for survival and innovation underscores the broader international 

relevance of the Ukrainian case: in an era of growing uncertainty, conflict, and global crises, 

universities worldwide must prepare to assume roles that extend beyond teaching and research, 

actively shaping economic and social resilience. 

In conclusion, the chapter affirms that displaced universities are not marginal or temporary 

phenomena but strategic institutions with long-term significance for national and regional 

development. Their experiences highlight both the necessity for supportive policy environments 

and the potential of higher education institutions to emerge as drivers of sustainable recovery                    

in turbulent environments. As the final chapter of the monograph, these conclusions close                                  

the analysis while simultaneously opening new avenues for research and policy debate                              

on the management strategies of universities as economic actors in times of crisis. 
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Conclusion 

 

This monograph has examined the complex and dynamic role of displaced universities                  

as economic actors in a turbulent environment, using the case of Ukrainian higher education 

institutions in the wake of the 2014 and 2022 conflicts. The analysis moved beyond viewing 

universities as static centres of learning and instead positioned them as resilient, adaptive, and 

entrepreneurial agents of change, capable not only of surviving but also contributing to economic 

and social stability under duress. The findings of this research confirm that in the face                                  

of unprecedented crises, the strategic management and operational flexibility of these institutions 

are paramount to their long-term viability and their capacity to serve as engines of recovery. 

Chapter 1 established the theoretical foundation, affirming that the modern university has 

evolved into a key economic actor, a “third mission” institution beyond its traditional roles                           

of teaching and research. We demonstrated how universities contribute to regional and national 

economies through knowledge creation, human capital development, and direct economic activity. 

The unique value of this monograph, however, lies in its application of this framework                               

to the turbulent environment of armed conflict. We have illustrated that in a crisis, a university’s 

economic role does not disappear but transforms, taking on new and vital dimensions.                             

The displaced university becomes a microcosm of resilience, its operational continuity and 

strategic adaptation serving as a direct measure of its enduring economic and social worth. 

The subsequent chapters provided the empirical and strategic rationale for this thesis. 

Chapter 2 revealed that relocated universities are far more than temporary educational facilities              

in new locations; they are active catalysts for the development of their host communities.                        

By bringing intellectual capital, a student body, and administrative functions, these institutions 

generate new demand for goods and services, stimulate local businesses, and create a dynamic 

intellectual environment that can foster innovation and new entrepreneurial ventures. Their 

integration with local business communities, while often challenging, proves to be a mutually 

beneficial relationship, where businesses gain access to skilled graduates and research expertise, 

and universities secure new partnerships and financial stability. This interaction underscores                 

the profound ripple effect that a displaced institution can have, transforming a temporary sanctuary 

into a new hub of economic activity and intellectual life. The Ukrainian experience has thus 

provided compelling evidence that universities, even when unmoored from their physical 

campuses, remain deeply anchored to their economic and social missions. 
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The core of our argument was developed in Chapter 3, which delved into the strategic 

rationale for the wartime adaptation of displaced universities. This analysis identified a set                        

of critical management strategies that enabled these institutions to navigate chaos and uncertainty. 

The findings suggest that successful adaptation is rooted in several key pillars: agile leadership 

capable of making rapid decisions in an environment of incomplete information; proactive 

resource mobilization that extends beyond traditional state funding to include international grants, 

donor support, and internal revenue streams; and innovative operational models, such as remote 

and hybrid learning, that ensure the continuity of educational processes. The emphasis                              

on preserving human capital – both faculty and students – was identified as the most crucial 

strategic objective. The monograph concludes that the capacity for a displaced university                          

to transform itself from a static, location-dependent entity into a flexible, networked organization 

is the ultimate measure of its resilience. This transformation is not merely about survival;                         

it is about building a foundation for future growth and a leadership role in post-war reconstruction. 

The experiences of Ukrainian universities hold profound implications that extend beyond 

the national context. They offer a new paradigm for understanding how higher education 

institutions can respond to various global crises, including natural disasters, pandemics, and 

political instability. The management strategies and operational models developed in Ukraine 

provide a crucial framework for universities worldwide to enhance their crisis preparedness and 

resilience. The findings challenge the conventional wisdom that a university's economic function 

is tethered solely to its physical infrastructure. Instead, it is the intellectual and social networks – 

the human capital and knowledge-sharing ecosystems – that constitute its true and most resilient 

economic value. This monograph demonstrates that universities are not passive victims                             

of circumstance but active agents of resilience, capable of shaping their own destinies and 

contributing to a brighter future for their communities. 

Despite its comprehensive scope, this study is subject to several limitations that define                      

the boundaries of the research. Primarily, it is a conceptual and qualitative analysis based                       

on existing scholarly and statistical data, rather than on primary empirical research with 

quantitative data or direct interviews. As such, the findings provide a robust theoretical framework 

but may not capture the full, granular complexity of every individual university's experience. 

Additionally, the dynamic and ongoing nature of the conflict means that the environment                         

for displaced universities is in a constant state of flux. The observations presented reflect                         

the situation at the time of writing and may not account for future developments or long-term 

outcomes, particularly regarding post-war recovery. 

The insights from this monograph, while conclusive in their own right, also open new and 

exciting avenues for future research. Further studies could conduct a detailed quantitative analysis 
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of the economic impact of displaced universities on their host communities, using specific 

economic indicators. A comparative analysis with universities displaced in other conflict zones, 

such as Georgia or the Middle East, could reveal universal principles of resilience and unique 

contextual factors. Lastly, future research may explore the long-term psychosocial impact                         

of displacement on the academic community and its influence on pedagogical and research 

outcomes. This monograph, in its final analysis, confirms that displaced universities are not 

marginal or temporary phenomena but strategic institutions with long-term significance                          

for national and regional development. The experiences of these institutions highlight both                      

the necessity of supportive policy environments and their potential to emerge as drivers                             

of sustainable recovery in turbulent environments. 
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	Chapter 1
	THE UNIVERSITY AS AN ECONOMIC AGENT
	IN THE TURBULENT ENVIRONMENT
	1.1. The Economic and Social Impact of Higher Education on Society
	Higher education institutions (universities) have significantly contributed to the long-term social and economic development of their surrounding regions . In the context of the knowledge economy, universities hold great potential to enhance the econo...
	• Knowledge and innovation hubs. Universities produce new knowledge and facilitate its diffusion, driving productivity gains and innovation. They generate world-class research that leads to technology transfer, patents, and creates new start-ups. Enga...
	• Human capital development. By educating and producing highly skilled graduates, universities enhance the skills and capabilities of the labour force, which is critical for a knowledge economy and sustained economic growth. Graduates of universities ...
	• Large economic footprint. Universities are major employers and contributors to local and national economies. For example, a group of French universities collectively contributes billions in gross value added and supports hundreds of thousands of job...
	• Regional economic agents. Besides national impact, universities play vital roles                     in regional economic ecosystems by attracting investment, supporting industry clusters, and catalysing innovation in local businesses . Strategic co...
	Contemporary scholars distinguish four generations of universities based on the roles and significance these institutions have held within society. J. G. Wissema identified three distinct generations of universities , while K. Pawlowski introduced the...
	Table 1.1. Characteristics of four university generations
	Source: supplemented by the author based on
	Thus, higher education in the modern world functions not only as an instrument for shaping the intellectual and cultural potential of society, but also as one of the key factors driving its socio-economic development. Understanding the scope and multi...
	1.2. Trends in the Development of Higher Education and the Formation of the Educational Services Market in Ukraine
	In recent years, the development of education systems has been characterized                                by the harmonization of educational models at the international level. This trend stems from                      the desire of countries with ...
	Contemporary trends in higher education exhibit a dynamic nature of change and adaptation, responding, on the one hand, to the demands of socio-economic processes, and,                     on the other, to shifts caused by extraordinary circumstances.
	In the context of these transformations, the investigation of the essence of educational services as a key element of the modern higher education market gains particular relevance. Understanding educational services not merely as a process of knowledg...
	At the legislative level, educational services are recognized as a distinct type of service defined as “a set of actions by an educational activity provider established by law, an educational program, and / or a contract, which have a determined value...
	It is noteworthy that the Law of Ukraine “On Higher Education” lacks a definition                          of services within the higher education sector . When considering factors that influence educational services and services related to scientific...
	A distinctive feature of educational services is the influence of state regulation on demand through the mechanism of state orders. Thus, by creating a particular market situation, the state acts as one of the instruments for stimulating or limiting d...
	Another distinctive feature is that the quality-of-service provision is regulated                                 by established quality standards, including those applicable to the educational services market. The university, as a component of the ed...
	In this context, the uniqueness of educational services in the higher education system becomes evident. This characteristic is fundamental to higher education services distinguishing them from other types of educational services, such as vocational tr...
	The formation of higher education services is influenced not only by the capabilities                 of the university but also by the consumers of these services – the elective components                             of educational programs are direc...
	Another specific feature of educational services in the higher education system is their orientation toward a target market and individualized interaction with consumers during                        the promotion and demand stimulation stages. Howeve...
	Consequently, the structure of an educational service includes the following elements that fundamentally differentiate it from other types of services (see Fig. 1.1).
	Another distinctive characteristic of the educational services sector is that many higher education institutions (HEIs) are state-owned. State ownership of educational services significantly influences their cost, which is determined by non-market fac...
	Fig. 1.1. Components and distinctive features of educational services
	Source: developed by the author
	At the same time, public higher education institutions compete with one another in terms of the quality of educational services and the diversity of program offerings. Another competitive dimension in the educational services sector comes from special...
	The components of an educational service are further shaped by the specific nature                       of the service, particularly the field in which it is delivered. For instance, the provision of services in higher music education aims to develop...
	The targeted impact on the educational services market is directed at the service consumer and generally aligns with the B2C market. However, the service itself may be delivered to groups of learners or meet market demand through broader institutional...
	By fulfilling the demand for specialists, higher education services contribute                               to the continuation of the educational service life cycle, as they depend on technological developments and the degree of technological renewa...
	Thus, the diversity of forms and functions of educational services in the contemporary market necessitates the adaptation of the traditional higher education system to new demands. Deepening the integration of education with economic needs, technologi...
	As a social institution, the education system evolves in accordance with societal goals and needs, as well as advances in technology and science. However, educational program reform also occurs amid broader transformational processes associated with E...
	Digital transformations and educational innovations, such as individualized learning trajectories, personalized technologies, and massive open online courses, are linked                                    to the reorientation of students, who transiti...
	Contemporary developments in educational systems occur against the backdrop                           of universities’ increasing influence on national economies at macro-, meso-, and micro-levels .
	Several studies emphasize changes in the education system caused by force majeure circumstances. As a result of the COVID-19 pandemic, changes and development trends have been observed in educational services markets  that are common to all education ...
	The process of convergence among European educational systems stimulates the migration of students and faculty. According to the literature , Ukrainian state policy in higher education should become one of the key factors for enhancing the country’s c...
	Analysing global trends in education system transformations allows for the conclusion that at the beginning of the 21st century, the following global trends emerged, which have subsequently influenced its current state and the formation of its princip...
	1. Higher education has become more accessible to broad segments of the population, regardless of social status or financial means, reflecting the principle of democratization in higher education.
	2. A commitment to ensuring the right to education for all, irrespective of nationality, political views, race, or other factors, demonstrates the principles of impartiality and equality.
	3. The gradual lengthening and improvement in quality of preschool education and upbringing significantly enhance the effectiveness of all subsequent education levels, representing the principle of alignment of educational goals across levels to impro...
	4. Increased effectiveness in primary education functioning through reforms aligned with European standards and the implementation of inclusive education principles.
	5. The restructuring of basic education integrates general education foundations with vocational training, introducing the principle of acquiring applied knowledge and ensuring synergy between worldview education and professional competencies.
	6. Global trends promote the progressive complexity of vocational education systems, creating multidirectional and focusing on expanding the range of competencies, thus establishing the principle of a competence-based approach in vocational education.
	7. Development of systems to foster creative potential alongside professional skills acquisition, promoting the principle of creative thinking development.
	8. Education becomes a societal priority, stimulating investment in human capital, which in turn acts as a regulator of economic development, implementing the principle of regulation through education.
	9. Informatization of the education system and the gradual shift to remote learning expand educational services and develop learners’ abilities, supporting the principle of continuous knowledge renewal through informatization.
	10. Global trends toward a multi-structured education system facilitate broader academic mobility and the capacity to form individualized learning trajectories, thereby realizing                            the principle of education individualization ...
	11. The worldwide education system shows tendencies toward strengthening                                the humanitarian component in specialist training by introducing competencies based                                on philosophy, political science...
	12. Increasing integration of higher education institutions into universities that evolve into large scientific-educational clusters with national and international significance, thereby realizing the principle of linking science and practice.
	13. The dynamic nature of socio-economic changes encourages continuous updating                   of curricula and the introduction of innovations aimed at aligning higher education with global standards, implementing the principle of education and sc...
	14. Deepening international cooperation in higher education continues the practical realization of education and science internationalization, focusing on developing scientific projects and establishing interdisciplinary integrative links.
	15. The social orientation of higher education and the creation of conditions for human development, including the formation of professional, philosophical, and cultural worldviews, establish a universal civilizational principle of scientific knowledg...
	These principles can be illustrated as shown in Figure 1.2.
	Fig. 1.2. Explanation of the Basic Principles of a Liberal Higher Education System
	Source: developed by the author (1)
	The principles formed because of the transformations throughout the 20th century create a vector for the further development of the higher education system, aimed at realizing                             the following directions:
	• The emergence of cognitive technologies, such as AI, machine learning, and data analytics, facilitates human engagement with technological progress and fosters closer interaction with technology. This trend stimulates demand for moral and ethical va...
	principle of regulating economic development through the education system
	principle of continuous updating of knowledge through informatization
	• Fundamental science is being strengthened due to the pervasive influence                                    of technological advances across all areas of human activity. This trend, in turn, increases demand for interdisciplinary scientific research...
	• The development of science and education is guided by the United Nations, which stimulates research directions and helps harmonize the objectives of science, education, and society.
	• The advancement of cognitive technologies and societal digitalization enhances                               the quality of education, particularly in social-behavioural sciences, administration, and management.
	Global educational trends emphasize the harmonization of standards across countries, promoting universal academic mobility and simplifying the recognition of diplomas. A further global trend is the development of education systems focused on human cap...
	Numerous studies have demonstrated a strong connection between education and economic growth, showing correlations between education levels, income, and productivity. Investments             in early education stages tend to yield the greatest returns...
	To empirically examine the impact of education on economic growth, we consider Ukraine’s statistics prior to the full-scale war that began on February 24, 2022 (Figure 1.3).                 This analysis will enable us to draw conclusions about the de...
	The data presented in Table 1.3 indicate that during the period from 2011 to 2021 (prior    to the outbreak of the full-scale Russian war in Ukraine), the dynamics of key indicators were divergent. GDP in current prices demonstrates a steady and signi...
	Fig. 1.3. Trends in Higher Education Institutions and GDP in Ukraine
	(2011-2021, in Comparable Prices).
	Source: developed by the author (2)
	At the same time, the higher education system experienced a continuous decline                            in the number of universities, academies, and institutes – from 330 in 2011 to 242 in 2021.                        The only exceptions were a sli...
	The correlation analysis conducted reveals no significant relationship between                             the examined indicators. The correlation coefficient between GDP in constant prices and the total number of universities amounts to -0.16, while...
	Table 1.3. Analysis of GDP Growth Dependence on the Number of Universities
	Source: developed by the author (3)
	The educational services market, as a distinct segment of the overall services sector, plays a crucial role in developing a country’s human potential. Facing demographic decline in many European countries, including Ukraine, thus shrinking the pool of...
	For universities to remain competitive regionally and nationally, management must understand the conditions shaping the higher education market and the role of state regulation within it. When making strategic decisions regarding university developmen...
	The analysis of the features of formation and development of the educational services market is a significant part of both domestic and foreign scientific research. From among all such texts, the studies by A. Ostenda  and R. Usmanova  merit closer sc...
	The use of marketing strategies to boost the competitiveness of educational institutions       is explored in the works of T. Hryhorchuk (Григорчук, Т. В.) , O. Chukurna (Чукурна, О. П.) , and M. Shvardak (Швардак, М. В.) .
	The state plays a key regulatory role in higher education, allocating the largest share            of funds to finance educational services. Data from the State Statistics Committee of Ukraine (Figure 1.4) gives analytical insights into the distributi...
	According to data from the State Statistics Committee of Ukraine, public funding for higher education services in 2020 amounted to UAH 214 120 417,7. A significant portion of these expenditures was spent on administrative services and utility costs, r...
	Within the higher education sector, the largest share of financial resources was directed toward scholarships, subsidies, and transfers to individuals. The second largest portion of spending covered textbooks and stationery supplies, while the third m...
	One of the key factors driving the transformation of the educational service delivery system is the reduction in the number of higher education institutions. Statistical data indicate a sustained decline in the number of universities in Ukraine. Accor...
	Between 2010 and 2019, the number of higher education institutions decreased by 15%, while student enrolment fell by 36% (see Figure 1.9).
	These figures show that the rate of decline in student numbers is more than twice as fast as the reduction in the number of institutions.
	The distribution of pupils, trainees, and students across Ukrainian educational institutions, per the International Standard Classification of Education (ISCED 2011), is shown in Figure 1.10.
	As the data show, most students in Ukraine pursue studies at the bachelor’s level. Enrolment in short-cycle higher education programs and master’s studies has remained relatively stable.
	However, statistics indicate a general downward trend in total student numbers across all modes of study. The number of students seeking a bachelor’s degree remains steady; however,   the decline in master’s program enrolment can be attributed to incr...
	The integration of Ukrainian higher education into the European Higher Education Area has significantly expanded opportunities for applicants to study abroad. This process has promoted the internationalization of science and education, enhanced studen...
	European integration has strengthened the international standing of Ukrainian science and education but has also intensified competition between Ukrainian and European universities.               On the one hand, Ukrainian institutions have been encou...
	However, not all Ukrainian higher education institutions have been able to adapt to these changes or to implement a quality-oriented approach. As a result, the most competitive universities, those with adequate material and technical infrastructure, a...
	Fig. 1.10. Distribution of pupils, trainees, and students in Ukrainian educational institutions
	by the International Standard Classification of Education (ISCED)
	Consequently, the combined effect of competitive conditions in the educational services market and state regulation of demand has led to the concentration of scientific and material-technical capacity in certain regions of Ukraine (see Figure 1.11).
	Based on statistical data, it can be concluded that strong scientific and educational centres have developed in the Kyiv, Kharkiv, Lviv, Odesa, and Dnipropetrovsk regions of Ukraine.                This development is largely explained by the fact tha...
	To address this objective, the study examined the principal systemic factors that affect              the development of the higher education system, specifically focusing on changes in the number of universities and students due to their ongoing impa...
	The selected systemic factors were analysed using correlation analysis, with the results presented in Table 1.4.
	Another important factor influencing the educational services market is digitalization and the trend towards distance learning, which experienced rapid growth amid the COVID-19 pandemic. The pandemic accelerated the transition to remote learning forma...
	Table 1.4. Correlation analysis of factors influencing the dynamics of changes in the number
	of higher education institutions
	This issue is especially acute under the conditions of martial law in Ukraine and the loss of control over certain territories, which has led to the loss of universities’ material and technical bases and their forced temporary relocation to other regi...
	In conclusion, trends in the development of higher education and the formation                           of the educational services market in Ukraine are closely intertwined with global processes, while acquiring specific features determined by socio...
	1.3. Relocation of Universities in Ukraine in the Context of Global Experience
	A “displaced university” refers to an institution of higher education that has been physically relocated or disrupted due to external crises such as war, conflict, or occupation, forcing                      it to continue its academic and research ac...
	Such universities must often relocate entirely or partially to safer locations to preserve academic traditions and continue education and research missions. For example, the Luhansk Taras Shevchenko National University moved multiple times due to conf...
	Virtual and flexible education modes, sometimes framed as “Universities Without Walls” , help maintain educational continuity despite displacement.
	Support programs and consortia (like the New University in Exile Consortium) provide displaced scholars and students with fellowships, bursaries, scholarships, and host institutions          to continue their academic work abroad .
	Displaced universities face challenges such as lower rankings, regulatory issues, and financial difficulties, yet they also contribute to resilience and hope among affected communities .
	Globally, displaced learners face hurdles such as a lack of recognition of prior learning, visa and funding challenges, and the need for psychological and social support, which specialized programs strive to address .
	Thus, displaced universities represent higher education institutions under duress that persist in their mission through relocation and collaboration, supported by international academic solidarity and humanitarian efforts.
	In scientific and managerial terminology, the terms “relocation” and “displacement” bear close, yet not entirely identical meanings.
	Displacement is a broader concept that denotes the change of location of an object, institution, or activity from one geographical point to another . This term is frequently used                    in legal, administrative, and statistical documents a...
	Relocation is typically employed in business, management, and international relations contexts . It emphasizes not only physical movement but also the comprehensive set of organizational measures aimed at restoring or continuing operations in a new lo...
	Thus, displacement can be regarded as the fact of changing location, whereas relocation             is understood as the process of adapting and organizing activities following such a change.
	In our study, for the sake of terminological simplification and to avoid redundancy, we use the terms “relocation” and “displacement” as synonyms, understood as the transfer of the location of a higher education institution (HEI) with the subsequent r...
	According to Ukrainian legislation, a temporarily displaced higher education institution             is an HEI that, during the period of temporary occupation or anti-terrorist operations,                                 or in the course of measures t...
	The classification of displaced HEIs is an important tool for the systemic analysis                            of relocation processes under conditions of armed conflict and other crises. There is currently                  no unified typology of this...
	The proposed classification model encompasses key criteria reflecting various aspects                 of university displacement: the scale and geographical scope of relocation, the number                               of displacements, the organizati...
	Table 1.6. Classification of Displaced Universities by Key Criteria
	Source: developed by the author (4)
	Such an approach enables not only the identification of types of relocated HEIs but also the detection of interrelations between the chosen displacement model and the effectiveness                    of operational recovery.
	In 2022, the V. N. Karazin Kharkiv National University, aiming to maintain its status                    as a higher education institution of international standing and expand its academic networks, established an official representative office in Mun...
	As of 1 September 2024, the V. N. Karazin Kharkiv National University continues its educational activities at its official address in Kharkiv; therefore, the opening of the Munich representative office cannot be considered a relocation of the Universi...
	The case of the V. N. Karazin Kharkiv National University illustrates a preventive risk management strategy for higher education institutions operating in high-risk areas.                                  The establishment of a foreign representative ...
	The number of higher education institutions relocated during the first and second waves              of displacement varies across different studies , resulting in discrepancies in indicators characterizing the dynamics and scale of university relocat...
	For this study, relocated higher education institutions, both public and private, are considered, provided they have resumed active operations in territory controlled                                          by the Government of Ukraine following thei...
	Table 1.7. Relocation of Higher Education Institutions in Ukraine: Comparative Characteristics
	Source: developed by the author based on
	In territorial terms, the first wave of relocation of higher education institutions (2014-2016) involved three administrative-territorial units of Ukraine: Donetsk and Luhansk regions, and the Autonomous Republic of Crimea.
	The second wave, which commenced in 2022 following the full-scale invasion by the Russian Federation, had a wider geographical scope, affecting institutions in Donetsk, Luhansk, Zaporizhzhia, and Kherson regions. An increase in the regions experiencin...
	The data in Table 1.8 reflect the scale and consequences for the higher education system of Ukraine resulting from the occupation of parts of the Donetsk and Luhansk regions                       and the Autonomous Republic of Crimea.
	Table 1.8. Relocated higher education institutions of the “first wave” (2014)
	Source: developed by the author based on (1)
	Table 1.8 lists 21 higher education institutions (HEIs), the overwhelming majority of which originated in the Donetsk (11 HEIs) and Luhansk (9 HEIs) regions. This distribution indicates that, in 2014, these two regions sustained the most severe damage...
	The initial relocation sites were predominantly located within government-controlled parts of Donetsk and Luhansk regions (e.g., Mariupol, Kramatorsk, Pokrovsk, Lysychansk, Sievierodonetsk, Starobilsk). This reflects the efforts of universities to sus...
	It is noteworthy that among the 21 HEIs relocated during the first wave, 20 were state-owned and only one was privately owned.
	Following relocation, not all displaced institutions retained their autonomy. Several cases of reorganization and merger into other educational structures have been recorded. For instance, the Donbas State Technical University was merged with the Volo...
	Special attention should be given to cases where universities ceased to exist. The Donetsk State University of Management, which relocated to Mariupol, ceased its activities in 2022 following the occupation of the city. This represents a vivid example...
	Table 1.9, listing the HEIs relocated in 2022, marks a new stage in the history of Ukrainian higher education, directly associated with the full-scale invasion of the Russian Federation.                    The analysis of this data allows for the iden...
	Table 1.9 includes 17 education institutions (HEIs), primarily from the Donetsk, Zaporizhzhia, and Kherson regions, which were either occupied or situated within active conflict zones. This confirms that the full-scale invasion triggered a new wave of...
	Table 1.9. Higher education institutions relocated in the “second wave” (2022)
	Source: developed by the author based on (2)
	Kyiv has emerged as a principal hub for relocated HEIs. Notably, Mariupol State University, Berdyansk University of Management and Business, along with two private institutions from the Kherson region, relocated to the city. This underscores the capit...
	Dnipro also received a significant influx of institutions from the Donetsk region, including Donbas State Pedagogical University and Pryazovskyi State Technical University, highlighting its importance as a regional centre for displaced HEIs. Zaporizhz...
	The relocated institutions comprise both public and private universities, indicating that             the crisis has affected the entire higher education sector irrespective of ownership. Private entities such as the LLC “Metinvest Polytechnic” and th...
	Unlike some cases of reorganization during the 2014-2021 period, most HEIs relocated             in 2022 have largely retained their original names, structures, and institutional identities, reflecting a deliberate effort to preserve their autonomy an...
	Thus, the full-scale invasion of 2022 initiated a second, more extensive wave of HEI relocations characterized by significant geographical shifts predominantly towards central and western regions of Ukraine. These data illustrate the adaptability and ...
	It is also notable that, contrary to the full (extended) model of relocation observed in 2014, characterized by the transfer of most faculty and students, the 2022 relocations frequently followed a semi-virtual (minimal) model . This approach involved...
	Research into the phenomenon of university relocations highlights its multifaceted nature, encompassing institutional, economic, social, and cultural dimensions. Historical experience, both globally and within Ukraine, demonstrates that even in times ...
	In the Ukrainian context, the issue of relocated universities has become particularly acute since 2014, with the first wave originating from Donetsk, Luhansk, and the Autonomous Republic of Crimea, followed by a second wave in 2022, which expanded to ...
	Conclusion to Chapter 1
	The analysis of universities as economic actors in the contemporary world reveals that their role transcends traditional educational functions. Higher education institutions undertake                         a multifaceted mission encompassing the pre...
	The social significance of universities extends beyond fostering individual student development to include strengthening social cohesion, supporting cultural identity, and promoting inclusivity in educational access. Higher education serves as a criti...
	Contemporary trends in higher education are shaped by the interplay between globalization and local challenges. On one hand, educational models are increasingly harmonized, national education systems are integrated into unified international framework...
	A distinctive feature of recent transformations in Ukrainian higher education                                   is the phenomenon of displaced universities. Two major waves of relocation (2014-2016 and 2022) involved institutions originating from the ...
	The proposed classification of displaced universities according to criteria such as scale, geographical scope, number of relocations, educational process model, level of functional recovery, preservation of academic and student communities, degree of ...
	The findings underscore that displaced universities are not merely victims of crisis but also proactive agents in economic and social recovery. Their management approaches, focused                      on safeguarding educational missions, human capit...
	Source: own calculations based on the data of the State Statistics Service of Ukraine
	Source: own calculations based on the data of the State Statistics Service of Ukraine (1)
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